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ABSTRACT

Thepurposeofthisstudywastoinvestigatethepracticeofteachingwritingstrategies.Thestudy

wasconductedinHolleSecondarySchoolinAbeshgeWoredaGurageZoneDescriptivesurvey

researchdesignwasemployedinthestudybecauseitismoreappropriatetocollectadequate

informationfrom variousparticipants.Usingsimplerandom samplingandcomprehensive

techniques,7teachersand105studentsofgrade10wereselectedasthesubjectsofthestudy.The

datawerecollectedthroughquestionnaire,observationandinterview.Then,thedatawereanalyzed

quantitativelyandqualitatively.Thefindingofthestudyrevealedthatstudentslackofawarenessof

writingstrategies,andtheywerechallengedhowtoperceivelearningwritingstrategies.Another

findingindicatedthatthepracticeofteachingwritingstrategieswerenotimplementedintheschool

andfarlesstomeettheobjectivesinthetextbookandthesyllabus.Additionally,thefindingsofthe

studyshowedthatstudentspoorreadinghabits,largeclass-size,studentspoorbackground

knowledge,theinsufficienttimeforcontinuouspractice,lowmotivationofstudents,mothertongue

interference,thestylesofteaching,lackoftrainingsforteachers,andthenatureofwritingactivities

inthetextbookswerechallengesthataffecttheimplementationofthepracticeofteachingwriting

strategies.Fromthis,wecanconcludethatstudentsdonotgetopportunitytopracticewriting

strategies.ThisstudysuggestthatEnglishlanguagesyllabusdesignersshouldincorporatevarious

writingstrategiesinthetextbook.Inaddition,teachersshouldbetrainedtousevariouswriting

strategiestoteachEFLclasses.Moreover,teachersshoulddotheirbestinordertoovercomethe

challengesofpracticeofwritingstrategiesimplementation.

Keywords:writing,strategies,writingstrategies,teachingwritingstrategies
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CHAPTERONE

1.INTRODUCTION

Thischapterdescribesbackgroundofthestudy,statementoftheproblem,objectivesofthestudy,

researchquestions,significanceofthestudy,significanceofthestudy,delimitationofthestudy,

limitationofthestudy,andoperationaldefinitionofkeyterms

1.1BackgroundoftheStudy

Withoutanydoubtlanguageisourprimarymeansofcommunication.It'sthemethodthroughwhich

weshareourideasandthoughtswithothers.Somescholarsevensaythatlanguageiswhatseparates

usfromanimalsandmakesushuman(Yule,2006).Countrieshavetheirownnationallanguagesin

additiontoavarietyoflocallanguagesspokenandunderstoodbytheirpeopleindifferentregions.

Somelanguagesarespokenbymanypeople,forexample,Englishisthelanguagewhichisspoken

byalotofspeakers.

Englishisalsoessentialtothefieldofeducation.Thisdaysinmanycountries,learnersaretaught

andencouragedtolearnEnglishasasecondorforeignlanguage.Startingfrom pre-schoolto

universitylevel,studentsinmanycountriesattendtheirschoolinginEnglish.Basically,themain

reasonthattheneedofteachingEnglishlanguagetostudentsisfordevelopingthefourlanguage

skills:listening,speaking,readingandwriting.Developingthelanguageskillswouldenablestudents

tosharethoughtsinEnglish.Learnerscancarryoutvarioustasksinandoutsidetheclasswiththeir

teachersandexchangenotionsaftermasteringtheseskills.

Writingskillwasregardedasbeingsomewhatlesserformoftheotherlanguageskills.Besides,the

focusofteachingwritingwasmainlyontheachievementoflinguisticknowledgefortheapproach

wasaccuracyoriented(White,1987).Therefore,attemptstoteachingwritingwerecarriedoutby

merelygivingstudentsatopicofsomekindandaskingthemtoproduceacomposition‘without

furtherhelp(Nunan,1989).

Eventhoughpupilslearnthelanguageasasubjectmatterstartingfromgradepre-schoollevel,

theircompetenceispoor.Astheresearcher’steachingexperience,thesamewastrueatHolle
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JuniorSecondarySchoolthatmoststudentswerepooratwritinginacademicrequirements.

Whentheyweregiventasks,theyfacedamassivechallengeinproducingacertaintextthey

wereaskedtodoatthesecondaryschoollevel.

Currently,writingskillisoneofthemostdemandingskillsintheworldofacademythat

studentsshouldcopeupwithit.Althoughitisthemostdifficultskilltomastereasily,in

learningtowritestudentsneedagreatdealofencouragementfromtheirteachers.According

toHeaton(1991)writingskillisacomplexskillandsometimesdifficulttobelearned,the

learnersshouldrequirenotonlymasteryofgrammarbutalsosharingtheinformationand

writingelements.Inaddition,RichardandRenandya(2010)explainthat“writingisthemost

difficultskillforlearnerstomaster”.Thedifficultyisinadditiontogeneratingandorganizing

ideas,translatingtheideasintoreadabletextaswell.

WritingwhichneedvariousapproachesbyteacherinteachingEnglishasasecondlanguageisan

importantskillforEnglishlearnersinlearningthetargetlanguage.(Cheung,2014).Thisismore

difficultskillthanothersforthestudents.Commonly,studentsgetdifficultiesinarrangingideas.

Thereistheideabuttheyfeeldifficulttodeliveritbecomeagoodtext.(Dewi,2015)Writing

processneedtimeandconcentration.Therearesixstepsofwritingprocesssuchas1)chooseatopic,

2)gettheidea,3)organizetheidea,and4)writetheparagraphortextuntilfinish.Itissuggestedto

usenoteinorganizingthedraft.5)Reviewstructureandcontentofthetext,and6)revise,proofread,

andmakefinalcorrections.(Zemach&Rumisek,2005).Thewritingprocessneedsadevelopment

process.Aminimum requirementisavoidingambiguousmeaningbyexpressingwrittenideas

semanticallyandgrammatically(Kristiyani,2013).

Strategyispartoftheprocessusedbytheteachertocarryoutteachingactivities.Itaimstocarryout

ideas,plans,goalsinaperiodtime.Intheworldofeducation,strategycanbedefinedasaplan,

method,oraseriesofactivitiesdesignedtoachievespecificeducationalgoals(Lestarietal.,2020).

Teachingstrategyneedswhatismeantbyplanning.Teachingstrategycanbeinterpretedasaplan

thatcontainsaseriesofactivitiesdesignedtoachievecertaineducationalgoals(Albonetal.,2016).

Teachingstrategiesaregeneralpatternsofstudentactivitiesinrealizinglearningactivitiestoachieve

thegoalsoutlined.

TeachingwritingstrategiesCashwel&Mahler(2003:3)saidteachingwritingstrategiesprovides
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opportunitiesforstudentstodevelopclearthinkingofwritingstrategies.Teachingwritingstrategyis

aprocesstomakethestudentshaveabilitytowriteanEnglishsentence,paragraph,andtext

correctly.Itisalsoasaprocessofmakingthestudentshavecriticalthinkinginwriting

AccordingtomanystudiesconductedinEthiopia,(Alamirew,2005,Molla,2009,Desalegn,

2011,Habtamu,2011,andEbabu,2013,acquiringwritingskillseemstobelaboriousand

demandingformanyEthiopianstudents.Asaresult,studentshavelowwritingabilityin

relationtowhatisexpectedofthem.Andalso,Atkinsetal(1996)suggestedthatiflearners

arelikelytodevelopwritingskills,theyneedtoworkonwritingskilltasksinclassunderthe

teachers’supervisionaswellasoutofclass.

Thereasonwhytheresearcherwasmotivatedtoconductthisstudyiswritingstrategyisone

ofthesignificantareasofexpressingoneself,anditispowerfulmeansofmakingsenseof

experienceandconstructingmeaning.Therefore,thethepracticeofEFLteachers'writing

strategiesmightcontributesomethingsignificanttoimprovetheteachingandlearningprocess

inEFLclassroom.

1.2Statementoftheproblem

Englishlanguagewritingskill,asabasiclanguageskillforsecond/foreignlanguagelearners,

needscloseattention.AsBanat(2007)pointsoutthatthisskillisinvaluableforhelping

studentscommunicateandunderstandhowthepartsoflanguagegotogetherandwritingisone

ofthefourmajorskillsthatneedtobemasteredbylanguagelearners.Similarly,Harmer(1998)

statesthatthewritingskillshavebeenfinallyrecognizedasanimportantskillforlanguage

learning.Thatiswhywritingskillisoneofthemostimportantforlanguagelearners,

especiallyforsecondaryschoolstudentsinEthiopia.Studentsusewritingskillfordifferent

purposes;forinstance,toanswerexamquestions,towriteessays(paragraphs),tododifferent

writtenassignments,tocommunicateortransfertheirmessageinawrittenform,andsoon.

Hence,thecurrentresearcherintendedtoassessEFLteachers’practiceofteachingwriting

strategiesandchallengestheyfacewhenteachingwritingstrategiesatHolleSeniorSecondary

SchoolinGurageZoneAbeshgeWoreda.Theresearcherobservedfrom histeaching

experiencethepracticeofteachersinteachingwritingstrategiesandthepracticeofstudents’

writingskillsintheclassroomwaslow.Thatmeans,whenlearnersproducedsentences,
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paragraphs/writtentextswhichmightnotmeettherequiredstandardwhentheydidclasswork,

assignments,examinationsandotherdiscourses.Sincetheproblemwasserious,itneeds

specialattention.Whentherearechallengesduringthepracticeofwritingskill,itisdifficultto

improvethelearner’swritingskill.Asaresult,teachersshouldtakeappropriatemeasuresto

alleviatethechallengesthatarefacedbyteachersandlearnersduringteachingandlearning

writingskills.Differentforeignandlocalstudiesrelatedtopresentstudy,arepresentedas

follows,forinstance,Bilal,etal(2013)conductedresearchoninvestigatingtheproblems

facedbyteachersindevelopingEnglishwritingskills.Theresearchersfoundoutthatstudents’

poorEnglishbackground,lackofaudio-visualmaterials,largeclasssizeandlackofpractice

inwritingskillaretheproblemsfacedbyteachers.

Inaddition,Nacira(2010)studiedonidentificationandanalysisofsomefactorsbehind

students’poorwritingproductionsthecaseofthirdyearEnglishmajoruniversitystudents.

Shefoundoutthatlackofappropriateapproachandtechniquetoteachwriting,lowmotivation,

effectsofL1,andlackofreading.Benard(2014),investigatedonChallengesstudentsfacein

learningessaywritingskillsinEnglishlanguageinsecondaryschoolsinMangaDistrictin

Kenya.HefoundoutthatincorrectuseofgrammarandL1interference,andinappropriateuse

oflearningstrategiesarethemostchallengesthatlearners’faceinlearningessaywritingskills.

Also,AminAli(2016),studiedonexploringtheproblemsfacedbytheteachersindeveloping

EnglishwritingskillsforthestudentsinSaudiArabia.Hefoundthatstudentspoorlanguage

proficiency,mothertongueinterference,shortageoftimetoteachwritingexercises,andLack

ofmotivation.Inthisstudy,theresearchergavemoreattentionforchallengesofteachers

developingwritingskill.So,thereisgapinthissituation.

Ontheotherhand,somelocalresearchersconductedrelatedtothisresearch,andtheyfound

differentresultsforstudentspoorwritingperformances.Forexample,Alamirew(2005),in

hisPhDdissertationstudiedteachers’andstudents’perceptionofwritinginstruction,and

thewritingperformancesofgrade12governmentschoolstudents.Thisstudyrevealedthat

thewritinglessonsthroughtheplasmatelevisionarenoteffective.Bothteachersand

studentshaveapositiveattitudetowardsteaching/learningwriting,butpracticallytheygive

lessattentiontowritinglessons.Asaresult,studentshavelowwritingperformances

(Alamirew,2005).
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Molla,(2009)foundthatthemajorcauseswhystudentsatAbbiyiAddiCollegeofTeacher

Educationhadpoorperformanceinwritingskillswerelackofpracticeinwritingskillssince

lowergrades,shortageoftimegiventostudents’writing,teachers’focusongrammarand

mechanicsthanoncontentandorganizationofideaswhengivingfeedback,andlesshelp

fromEnglishlanguageteachers.

Ebabu(2013)alsofoundthatthecausesforstudents'poorwritingabilitieswereshortageof

time,inappropriateuseofmethodologybyEnglishlanguageteachers,andpsychological

factors(studentsbelievedthatwritingwasthemostdifficultskillcomparedtotheother

skills).

Habtamu(2011)alsoconductedhisresearchonELTteachers‟beliefsofwritingskillsand

theirclassroompractices.Here,theresearcherdidnotseeEFLteachers’writingawareness

inteachingstudents’paragraphwriting.

Theabovelocalresearchersalsotriedtoshedlightanduncoverstudents'writingproblems

inEnglish.However;manystudentsinsecondaryschoolsstillshowpoorperformancein

EFLwriting.So,thisstudywasconductedinseniorhighschooltoinvestigatetheinEFL

teachers’writingstrategies,studentsresponsetothepracticeandchallengesbothteachers

andstudentsencountered.

BothAlamirew(2005)andHabtamu(2011)conductedtheirstudiesinpreparatoryschools,

thisstudyisdifferentfromtheirstudiesinthegradelevel.Andalsotheotherdifferencesare

asfollows.

Alamirew(2005)conductedhisresearchonperceptionofwriting,writinginstruction,and

students‟writingperformance.Habtamu(2011)alsoconductedhisresearchonELT

teachers‟beliefsofwritingskillsandtheirclassroompractices.Whereas,thepresentstudy

wasconductedoninEFLteachers’writingstrategies,studentsresponsetothepracticeand

challengesbothteachersandstudentsencountered.

Here,Alamirew(2005)andHabtamu(2011)didnotstudytheinEFLteachingwriting

strategies,studentsresponsetothepracticeandchallengesbothteachersandstudents

encounteredwhereasthepresentresearcherinvestigatedinEFLteachingwritingstrategies,
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studentsresponsetothepracticeandchallengeencountered.

Generally,thisstudywasconductedwithinthecontextsgivenintheprevioussectionstoadd

knowledgeontheexistingone.

Therefore,thepresentstudywasconductedtobridgethesegapsbyexploringinEFL

teachers’writingstrategies,studentsresponsetopracticeandchallengesencounteredin

HolleSecondaryschool.Thestudywouldalsosuggestsituationsandteachingwriting

strategiestominimizechallengesofprovidingstudents'abilityandskillsonit.

1.3.ObjectivesoftheStudy

1.3.1.GeneralObjective

ThegeneralobjectiveofthestudywastoinvestigateEFLteachers’practiceofteaching

writingstrategies,students’responsetothepracticeandthechallengesbothstudentsand

teachersencountered.

1.3.2.SpecificObjectives

Thespecificobjectivesofthestudywereto:

 identifyEFLteachers’practiceofteachingwritingstrategiestogradestudentsofHolle

secondaryschool

 findoutHolleSecondarySchoolgradetenstudents’responsetothepracticalimplementation

ofteachingwritingstrategies

 inspectthechallengesbothstudentsandEFLteachersofHolleSecondarySchoolencounter

whenteachingandlearningwritingstrategies

1.4ResearchQuestions

Thestudywasattemptedtoanswerthefollowingresearchquestions:

 HowdoEFLteacherspracticeteachingwritingstrategiesinEnglishclassroom?

 Whataretheresponsesofstudentstothepracticeofteachingwritingstrategiesinclassroom?

 Whatarethechallengesthatbothstudentsandteachersencounterinlearningandteaching
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strategies?

1.5TheSignificanceoftheStudy

Thefindingsofthisstudyareexpectedtohavethefollowingsignificances:toprovide

methodologicalinsightsforEFLteachersandinformationtothepracticeofteachingwriting

strategieswhicharehelpfulforstudentstoimplementdifferentskillslikereading,listening,

speakingandvocabularylearningstrategiesappropriately;toraisestudents'awarenessofthe

existenceofdiversifiedstrategiesthattheycouldusetomeettheirspecificneedsoflearningin

writteninformationtransmission;toraisestudentsawarenessoftheexistence,tofamiliarizethe

strategiestolearntheconceptandcontextofwritingwords:tocreatewaysinwhichthelearner

interactsandactivelyusesthewordmeaning;toprovidepedagogicalcontributionsandserve

thosewhowishtodevelopcurriculumanddesignELTmaterialsasareferencetoincorporate

writingstrategieswiththeactualclassroomactivities.

1.6ScopeoftheStudy

Certainly,itwouldhavebeenpreferabletohavemoregradesandmoresecondaryschoolsinthis

study.Butduetotimeandfinancialconstraints,thestudywaslimitedtoonesecondaryschool,

eightEnglishteachersand105students.Althoughtherearedifferentlanguageskillsinwhich

teachersandstudentsmayfindthemselvesinlanguageteaching-learningprocess,studyingallthe

languageskillssimultaneouslyisdifficult.Thus,thestudywaslimitedtothepracticeofteaching

writingstrategies.Furthermore,forthepurposeofmakingthestudymanageableintermsoftime

andenergy,thisstudywasconductedononegovernmentschoolnamelyHolleSecondarySchool,

foundinGurageZone,AbeshgeWoredawhichis170kilometersfarfromAddisAbaba.

1.7LimitationsoftheStudy

Theresearcherencounteredsomeconstraintsduringthecourseofconductingthisstudy.The

challengesthatencounteredduringthestudywere:unclearresponsesthatmaybemadebysome

studentsinconsideringeveryquestionascompetencymeasurementandgiveunnecessary

responseRespondentstudentswereabsentfrom schooltotheexpecteddatagathering

appointment;sufficienttogeneralizethefindingsofthisstudytoallhighschoolsinEthiopia

withoutreferencetothefindingsofotherstudiesinotherEthiopianhighschools.Itwouldbe

besttogeneratedatainaclimatewherealargenumberofhighschoolsexist,fromwhichalarger
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numberofparticipantsevenifIfacedthosevariouschallenges,Iattemptedtomanageitby

convincingrespondentstocomeontheoppositeshift.But,bygivingtimelyandnecessarily

solutionsfortheproblems,attheendthestudywassuccessfulasitwasintended.

1.8OperationalDefinitionofTerms

Practice:istheactualapplicationoruseofanidea,belief,ormethod,opposedtotheoriesrelatingto

it.

Strategy:ageneralplanorsetofplansteachersmaketoachieveagoal.

WritingStrategy:involvestacticsEFLteachersusetoensurestudents’writingmeetsthegoalshave

setforit.

TeachingwritingStrategies:Thetoolsormeansutilizedinthetaskofdiscoveringacquiringnew

writingteachingsysteminthetargetlanguage.



9

CHAPTERTWO

2.REVIEWOFRELATEDLITRATURE

2.1.Introduction
Thischapterreviewedtheliteraturerelatedtothepresentstudy.Theconceptual,theoreticaland

empiricalliteraturerelatedtothepracticeofteachingwritingwasdiscussedwithreferenceto

relevantliterature.First,thedefinition,approachesandtechniques,thenafter,teachingwriting

strategy,finally,thefactorsthataffectthepracticeofteachingwritingwasdiscussed.

2.2.TheMeaningandNatureoftheWritingSkill
Writingisoneofthemainlanguageskillsthatstudentsneedtodevelop.Thequestionwhatis

writingcanbeansweredfromdifferentandcomplexnaturesitenfolds.Thedefinitionof

writingdependseitheronthelevelandpurposeunderlyingitorthetypesofinformationitis

requiredtotransformoronhowgraphicsymbolsaresetonsurface.TheEncyclopediaof

Americana(1985),forexample,defineswritingas,“… thecommunicationofidea,bymeans

ofconventionalsymbolsthataretraced,incised,drawnorotherwiseformedonsurfaceof

somematerialsuchaspaper.”Thisverygeneraldefinitiongiveswritingauniquenaturewhich

makesitdifferentfromtherestlanguageskills.

Morespecifically,Kelly(1998)describeswritingas,“… adeliberateandmorefullythoughtskill

thatneedspreciseandcarefullycraftedwordbywordforjusttherighteffect.”Herewritingisnot

onlyputtinginformationonsurfacebutitisalsotheartofmakingitpurposefulwiththerighteffect

intendedtohaveonthereader.LyonsandHeasley(1984)alsoproposetodefinewritingas“A

communicativeoccurrencebetweenawriterandanintendedreaderinwhichthewritercreatesa

discoursewiththeimaginedreaderandderivesfromthisatextbywhichanactualreadermay

approximatetotheoriginaldiscourse.”Othersstilldefinewritinginrelationtowhatitconstitutes.

Forexample,Harmer(1991)describeswritingasconventionoftextformationmanifestedby

handwriting(orothermeans),spellingandlayout,andpunctuation.Thisinturnimpliesthe

knowledgeandcontrolofthestructureofawrittenmedium.Todeterminethedefinitionandthe

natureofwriting,onewayistodistinguishwritingthatinvolvescomposingfromthatwhichdoesn’t

involvecomposing.Sometimesthenatureofwritingisalsostudiedinrelationtoitscounterpart,

speaking,sincebotharebelievedtobeproductiveskills.
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Asaresultofthis,itistermedtobeacomplexanddifficultskill(Byrne,1988,Hedge,1988,2000,

GrabeandKaplan,1996).

2.3WhatMakesWritingaDifficultSkill

Ineverydescriptionofwriting,scholarsseemtoagreeonthefactthatwritingisacomplex

process.Itisacomplexprocessbecauseitrequiresthemasteryofgrammaticaldevices,

conceptual(thinking)andjudgmental(havingpurposeandacting)elements(Heaton,1990,

Byrne1988,GrabeandKaplan,1996,Kelly,1998).Byrne(1988)classifiestheabove

complexitiesintopsychological,linguisticandcognitiveproblems.Regardingthecomplexities

ofwriting,GrabeandKaplan,(1996)?say“… writingisatechnology,asetofskillswhich

mustbepracticedandlearnedthroughexperience.“Sincetheskillsrequireddonotcome

naturallyasstatedearlier,butratheraregainedthroughconsciouseffortandmuchpractice,

writingisamorecomplexskill.Thisiswhyitissaidthatwritingcausesgreatproblemsfor

students.Theseallhelponetoinferthattheprocessoflearningandteachingthewritingskill

requiresdevelopingsenseofcollaborativeeffortandtheneedtohaveinteresttoachieveit.

Whatsoeverdifficultandcomplexwillthisskillbe,itisstillthemostimportantskillneeded

tobetaughtinschoolcurriculum.

2.4TheNeedtoTeachWritingSkill
Asstatedearlier,writingisoneofthemajoranddifferentwaysofcommunication.The

purposeofteachingwritingskills,accordingtoByrne(1988),isprimarilytodevelopthe

students’skillsofexpressingthemselvesthroughgraphics.Byrnealsojotsdowndifferent

pedagogicalpurposesofteachingwritingskills.Themainpedagogicalpurposesofteaching

writingskills,accordingtoByrne,aretoprovidelearnerswithdifferentlearningstyle,tangible

evidence,createvarietyintheclassroomandcreateindependentlearning(p.6-7).Addedto

these,Raimes(1983)pointsoutthreeimportantideashowwritinghelpsstudentstolearn.She

says,writingreinforcesthegrammaticalstructures,idiomsandvocabularyweteachand

secondly,whenstudentswrite,theyfeeltheycontrolthelanguageandtakeriskandthirdly,

whentheywrite,theynecessarilybecomeveryinvolvedwiththenewlanguage.

Unlikeitscounterpart,speaking,writingcanbemasteredonlythroughinstructionthatcallsfor

muchattentioninitsteaching.Besides,writingisanimportantlanguageskillthatplaysa

significantroleintheprocessofacquiringknowledge.Forinstance,Troyka(1996)mentions
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thefollowingadvantagesthatalearnercangetfromwriting.First,“writingisawayof

thinkingandlearning”.Bythishemeansthatitgivesthelearneranopportunitytoexplore

ideasandunderstandinformation.Second,‘writingisawayofdiscovering’,whichisthe

centralpartofcommunicativelanguageteaching(CLT).Third,‘writingcreatesreading”.

Troykarestatesthat,‘writingcreatespermanent,visible,recordofone’sideasforothersto

read’.Fromtheseandmanyotherbenefitsofwriting,wecanseethatteachersneedtohelp

theirstudentsinanywaypossibletolearnthoroughlyhowtoexpressthemselvesthroughthis

skill.Theymustbeconfidentofthisskillasoneoftheimportantmeansofcommunication.

2.5DefinitionofWriting

Scholarsdefinewritinginmanydifferentways.Writingisamongthemostcomplexhuman

activitiesthatinvolvethedevelopmentofadesignidea,thecaptureofmentalrepresentations

ofknowledge,andexperiencewithsubjects(Jozsef,2001).AsKirbyandCrovitz(2013)

definition,writingisaskillwhichenableshumanbeingscommunicatethroughlanguageto

expressemotions,feelings,attitudes,beliefs,perceptionsthroughthegraphicsymbolsor

recording.Accordingtothisdefinition,writingisatypeofwrittencommunicationthrough

graphicsymbolstoconveyonesthoughtsorideas.

TheseconddefinitiongivenbyTrimmer(1995)writingisacomplicatedactivitywhich

involvesproducingmeaningfulsegmentstocarryamessageinthelanguage.Itisrecognized

asacomplexandintegratedsetofprocessesthatareinteractiveandrecursiveinvolvingthe

creationofideasaswellastheabilitytoexpressthemlogicallyandcoherentlyinwhichthe

writermovesbackwardsandforwardsbetweendraftingandrevising(AlSouqi,Abu-Jaleel,

2001citedinAlodwan&Ibnian,2014).AsWiddowson(2001)seesit,writingistheuseof

visualmediumtomanifestthegraphlogicalandgrammaticalsystemofthelanguage.When

weseethedefinitiongiventowritingbyMiller(2001,ascitedinRichards)writingisa

personalexpression,itisalsoimportanttorememberthatwritingisalsoisasocialendeavor,a

wayofcommunicatingwithpeople.

ResearchonL2writinghasgrownexponentiallyoverthelast40yearsandduringthelast1980sand

theearly1990s,secondlanguagewritingbegantoinvolveintointerdisciplinaryfieldofinquiry

Matsuda(2003).TheotherdefinitionisbyCrystal(1999)defineitasfollows:Writingisacreative

processwhichinvolvesideageneration,organization,draftinganddevelopingthefinaldraftinthe
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courseofmeaningdiscovery.Theroleofwritingtolearnandlearningtowriteareinterdependent.

Forthisreason,itisrecommendedthatEnglishteachersusecontentareatextstoteachwritingskill

andthatcontent-areateachersprovideinstructionandpracticeindisciplinespecificwriting.Using

writingtaskstolearncontentoffersstudentsopportunitiestoexpandtheirabilities;tostrengththe

planning,evaluatingandrevising;andtopractice,spelling,punctuation,grammarandtechnical

writing,ifstudentsaretolearn,theymustwrite(Graham&Perin,2007).Basedontheabove

definitions,wecansummarizethedefinitionofwritingasstillmaygobeyondthedefinitionssinceif

writingisgrowingindifferentcontext(Desalegn,2021).

2.5.1.CognitiveProcessTheoryofWriting

Writingisathinkingprocess.Towrite,awriterneedstousethementalprocesssuchas

brainstorming,planningandorganizinganditneedscreativity.Therefore,cognitivewringprocess

aimstoteachstudentstousementalprocessinginproducingapieceofwriting.Itisapopularthan

otherwritingtheoriesasithasmanybenefits.ThistheorywasintroducedbyFlowerandHayes

(1981,p.366),throughobservationsofstudentswritingandmadeefforttointroducetheoryof

cognitiveprocessesinvolvedincomposingandtolaygroundworkformoredetailedstudyof

thinkingprocessesinwriting.ThefourelementshighlightedbyFlowerandHayesinthistheoryare

\writerstogothroughaprocessofthinkingbeforewriting,ahigherorderoforganizationalstructure

takesplace.Duringtheseprocedures,composinginvolvessettingobjectives,andauthorsgenerate

macroandmicro-objectivestofinishthewritingtask(FlowerandHayes1981,p.366).

2.5.2.SocioculturalTheoryofWriting

SocioculturaltheoryofwritingwascoinedbyVygotskywhichgivingimportancetomotivation,

affect,andsocialinfluencesascomponentsofwritingastheycitefrom(Hodges,2017).Inother

words,itexplainshumanlearningasasocialprocessandhowhumanintelligenceoriginatesin

societyorculture.Anotherkeypointinthistheoryissocializingorinteractioniscrucialin

developingthementalactionorprocesstoacquireknowledge.VygotskyintroducedZoneof

ProximayDevelopment(ZPD)whichexplainsthatstudentsneedhelpandsocializingtodevelop

themselves(Vygotsky1978).Therefore,inESLwritingclassroomsstudentsneedcollaborationwith

peersandscaffoldingfromtheteachersaswellaspeers.
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2.5.3.SocialCognitiveTheoryandSelf-efficacyinWriting

Socialcognitivetheoryinwritingreferstohowcognitive,behavioral,personal,andenvironmental

factorsinteracttodeterminemotivationandbehavior(Bandura1993).Thistheoryemphasizesin3

mainelementswhichareobservationallearning,imitationandmodeling.Ontheotherhand,self-

efficacyreferstowriters’beliefinaccomplishingawritingtaskgivenandabletoacceptany

challenges.Ontheotherhand,self-efficiencyreferencetowriter'sbeliefinaccomplishingawriting

taskgivenandabletoacceptanychallenges.Thistheoryexplainsthat,studentsalwaysdeveloped

theirperceptionbylookingatthepastproduction.Thus,theywillchooseataskwheretheyhaveself

-efficiencyandevadetaskwithlowefficiency(Bandura,2001).Fourgenerationkeyspointedout

self-efficacyobservation,self-evaluation,andself-reactionandself-efficacy.Therefore,inwriting

classroomstudents'cognitiveabilityandself-beliefthatistomeetchallengesassistsinwriting

instructions.

2.5.4.EcologicalTheory

EcologicaltheorywasproposedbyCooper(1986,p.368)describeditasanecologyofwriting

encompassesmuchmorethantheindividualwriterandherimmediatecontext.Thestudentsinthe

writingclassinteractwithoneanothertocreatesystemsthatmeansallthestudentsortheproductof

writingbothregulateandtheyareregulatedbyotherstudentswritingintheirownenvironment.One

ofthesignificantcharacteristicsofthistheoryisallthecharacteristicsofanyindividualwriteror

pieceofwritingbothdetermineandaredeterminedbythecharacteristicsofallotherwritersand

writingsinthesystems.Asimportantcharacteristicsofecologicalsystemsisthattheyare

fundamentallyflexible.Althoughthestructuresandcontentsmaybedefinedataparticulartime,

theyarecontinuallyevolvinginactualtime.

2.6ApproachestoTeachingWritingSkills
Writingapproachesareessentialineverywritinglesson.ESLteachersshoulddeterminethe

approachneedtobeappliedinoneparticularlessonforafewreasons.Identifyingthecorrect

approachinawritingclassroomiscrucialtoseeaneffectiveoutcome.Choosinganon-ideal

approachwillsimplymakethelessonsdauntingtotheESLlearnersandcausedisappointmenttothe

teachersaftersomuchofhandworkputintheplanningandteaching.Inotherwords,itwill

demotivatetheteachersaswellasthestudents.Next,adaptinganappropriateapproachinthe

classroomisimportantdependingonthegoalsetbytheteacher.Forinstance,beginnerswithvery
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limitedproficiencyshouldbeexposedtoproduct-basedapproachastheyneedmodelorexamplesto

begintheirwritingjourney.Withoutanapproach,thewritingclassroomwillmoveinmultiple

directionsthusthegoalsetfortheparticularlessonwillnotbeachievable.Hence,writing

approachesareimportanttomeetthegoalsofthewriting(Scott1996).Furthermore,implying

differenttypesofapproachesenablesstudentsexposedtovarioustypesofmethods.Thiswillgive

opportunitytostudentstoidentifyandusethecorrectapproachinfuturewritingbasedontheir

writingpurpose.Studentswhoareawareoftheapproachesproduceaqualitypieceofwriting.

(Selvaraj,&Aziz,2019:453-).ForESLlearnerssuchasproduct,process,genreapproachprocess

genreapproaches,guidedapproach,freeapproach,controlledapproachandacademicapproachwill

bediscussedbelow.

2.6.1.TheProduct-BasedApproach

Thisapproachisgroundedonbehavioristprinciplesandrelateslanguageteachingtolinguisticform,

discretelinguisticsskillsandhabitformation.Itisclaimedthatlanguageconsistsofparts,which

shouldbelearnedandmasteredseparatelyinagradedmanner.Thelearner’sroleistoreceiveand

followtheteacher’sinstruction;anexampleoftheseapproachesistheaudio-lingualapproach

(Turuk,2008).Accordingtothisapproach,theteachingofwritingfocusesontheproductionoftexts

byindividualstudents,oftenundertimeconstraintsandusuallyinsilence.

Tribble(2009)claimsthatproductapproach,inwhichthefocusisonform,isatraditional,text-

basedapproachwhichisstillusedinmanymaterialstoday.Inthisapproach,theteacheroften

presentsauthoritativetextsforstudentstoimitateoradapt.Errorsareconsideredassomethingthat

shouldbecorrected,or,ifpossible,eliminated.Theteacher’smainroleistoinstillnotionsof

correctnessandconformity.Pincas(1982)seeswritinginproductapproachasbeingprimarilyabout

linguisticknowledge,withattentionfocusedontheappropriateuseofvocabulary,syntax,and

cohesivedevices.

Steele(2004ascitedinHasanandMuhammad2010)andPincas(1982)inWhiteandRichard,

(2000)clarifythatProductApproachconsistsoffourstages.Stageone(Familiarization)isthestage

wherestudentsstudymodeltextsandthenthefeaturesofthegenrearehighlighted.Forexample,if

studyingaformalletter,students’attentionmaybedrawntotheimportanceofparagraphingandthe

languageusedtomakeformalrequests.Stagetwo(Controlledwriting):Thisstageconsistsof
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controlledpracticeofthehighlightedfeatures,usuallyinisolation.Ifstudentsarestudyingaformal

letter,theymaybeaskedtopracticethelanguageusedtomakeformalrequests.Stagethree(Guided

writing):Thisisthemostimportantstagewheretheideasareorganized.Theorganizationofideasis

moreimportantthantheideasthemselvesandasimportantasthecontroloflanguage.Stagefour

(Freewriting)istheendproductofthelearningprocess.Studentschoosefromthechoiceof

comparablewritingtasks.

Toshowwhattheycanbeasfluentandcompetentusersofthelanguage,studentsindividuallyuse

theskills,structuresandvocabularytheyhavebeentaughttoproducetheproduct,suchasaletter,

storyoressay.Fromtheexplanationabove,itcanbeconcludedthattheweaknessesofproduct

approachesarethatprocessskills,suchasplanning,drafting,revising,etc.aregivenarelatively

smallrole,sothattheknowledgeandskillsthatlearnersbringtotheclassroomareundervalued.The

strengthsarethattheyrecognizetheneedforlearnerstobegivenlinguisticknowledgeabouttexts,

andtheyunderstandthatimitationisonewayinwhichpeoplelearn(BadgerandWhite2000)cited

inGenet(2021).

Fromtheaboveexplanations,weunderstandthatproductapproachtoteachingwritingemphasis

mechanicalaspectsofwriting,suchasfocusingongrammaticalandsyntacticalstructureand

imitatingmodels.Moreover,itisprimarilyconcernedwithcorrectnessandformofthefinalproduct.

Furthermore,thisapproachfailstorecognizethatpeoplewriteforanaudienceandforapurposeand

that,ideasarecreatedandformulatedduringtheprocessofwriting.

2.6.2.TheProcess-BasedApproach

Theprocess-basedapproachgivesgreatimportancetotheprocessofgettingtheendproduct.There

arefourprocessesinvolvedinthewritingprocess;planning,drafting,revisingandediting.Kroll

(2001,p.221)explainsdraftingandreceivingfeedbackontheirdrafts,beitfrompeersand/orfrom

theteacher,followedbyrevisionoftheirevolvingtextsisoneofthecrucialstepsintheprocess-

basedapproach.Adoptingthisapproachenableswriterstomovebackandforthtoimprovetheir

writing.Italsopromotescreativitywhenthewriterscreatetheirowncomposition.Thus,itisseenas

adynamicapproachasrecursiveprocesstakesplace.Processapproachispopularduetoitsbenefits.

Studentscanenhancetheirwritingabilitiesintheclassroomasscaffoldingoccurs.Otherthanthat,

feedbackisgivenbyteachersandpeer,soitgivesopportunityforstudentstobecomeabetterwriter.
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Itstressesonthinkingprocess;thiswillpromotecreativity.Despitealltheadvantages,process-based

approachhasitdisadvantages,itconsumesalotoftime,focusesontheprocessinsteadofstructures

andgrammar.

AccordingtoRichardsandRogers(2001),theprocessapproachemphasizesthatwritingitselfisa

developmentalprocessthatcreatesself-discoveryandmeaning.Whilethemechanicalaspectsof

writingareimportant,theyshouldnotinterferewiththecomposingprocess.Thiscomposingprocess

requiresmuchrevisionandrewriting.Theteacherintervenesandguidesstudentsduringthe

emphasisoncorrectnessandthefinalproductcomesonlytowardtheveryendofthewritingprocess.

2.6.3.TheGenre-BasedApproach

Genreapproachlookswritingaspredominantlylinguisticbut,emphasizethatwritingvarieswiththe

socialcontextinwhichitisproducedproducingtextsbasedonsocialcontext(Badger,2000).Genre

basedapproachgiveimportancetovarioustypesofwritingandtexttypesandintertwinedwith

socialneeds.Ithassomeadvantagesassuchasstudentslearnsvarietyofsentencestructuresfor

differenttexttypes.Theobjectiveofthisapproachisknowledgeandcertaingenreandthe

communicativereasonwhichwillenablewriterscommunicatewiththecommunity(Tangpermpoon,

2008).Therearesomeadvantagesofthisapproachareitexposesstudentstodifferenttypesoftext

typesorgenre.

Learnersshouldbeexposedtomanyexamplesofthesamegenretodeveloptheirabilitytowritea

particulargenre(Elashri,2013).Inaddition,genre-basedapproachconcernedwithteachinglearners

howtouselanguagepatternstoaccomplishcoherent,purposefulprosewriting,aseverywritinghas

itspurposestothereaders(Tuan,2011).Otherthanthat,genreapproachissuitableforbeginnersas

modeltextisgiventoassistlearning,thiswillreducetheanxietyamongthelearners.Aboveall,it

scaffoldswriting.Somelimitationsofthisapproacharestudentslackinknowledgeoflanguage

structureandgrammartoreachthetargetaudienceandlearnersbasicallyfocusontheproductrather

thantheprocessanditunderestimatesthestudent’sability.
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2.6.4.Process-GenreBasedApproach

Consequently,processgenre-basedapproachisacombinationofallthethreeabove,itfocuseson

theprocessofwriting,takingaccountknowledgeofsocialcontextandpurposesoftextingenre

writingandobservesfeaturesoftextsasinproduct-basedapproach(Rhalmi,2018).Currently,

processwritingisgivenmuchemphasizesinESLclassrooms.Ithelpsstudentstoproduceandkinds

ofwritingbyemployingthefoursteps.Besidesemployingtheseapproaches,teachersalsoemploy

differenttypesofstrategiestomaketheteachingandlearningwritinginsecondlanguageclassroom

infruitful.Someofthepopularstrategiesincludemodeling,sharedwriting,guidedwriting,and

interactivewriting.(Lanetal.2011,p.148).Thisapproachhasitspluspoints,thatis,itismore

suitabletostudentsinsecondaryschools.Itslimitationsare,itneedscarefulandtediousplanning,it

consumesalotoftimeinplanningandteaching.

2.6.5.AcademicWritingApproach

Inpreviousandrecentexperiencesacademicwritingiscommonlydefinedasanywritingassignment

giveninanacademicsetting.Itincludesessaypaper,researchpaper,termpaper,argumentative

paperandassignmentpaper,etc.Academicwritingisessentialtomakeonceworkclearand

understandtowhoeverisreadingandmarkingit.Academicwritingdoesmanyofthethingsthat

personalwritingdoesnot:ithasitsownsetofrulesandpractice.Theserulesandpracticemaybe

organizedaroundaformalorderorstructureinwhichtopresentideasinadditiontoensuringthat

ideasaresupportedbyauthorcitationintheliterature.Academicwritingisdifferentbecauseitdeals

theunderliningtheoriesandcausesgoverningprocessandpracticeineverydaylife.

2.6.5.1.GuidedWritingApproach

ItiscommonthatinguidedwritingapproachthemainfocusesofteachingEnglishassecond

languageistoanalyzeandstudythestructuralandgrammaticalruleofthelanguage.Forexample,it

assistsinpreventingerrorsthatapparentlyoccurfromfirstlanguageinterferenceandreinforces

properuseofsecondlanguagepattern.AsHylad(2003)explainsitmainlyfocusesonuseof

grammarfeatures,vocabularychoices,syntax,punctuation,cohesivedevices,andspelling.

Guidedwritingincorporatedwritingassentencelevelstructureandaccurateuseoflanguagesothat

helpstoprovideanadditionalsupportingsteptowardsinindependentwriting.Itsaimistoprovide

supportingstudentswritingandtoworkwithincreasingindependence.Bylearningthefeaturesof
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languagestudentsenabletouseforeignlanguageforspecificpurposesuchaswritingletters,

messages,memos,templates,acronyms,notes,invitations,directionsandfillinginapplicationforms.

Raimes1983)alsostatesinthisapproachstudentsimprovetheabilityofimitating,rewritethestory,

combiningsentences,completingsentences,completingsentences,andarrangesentencesinto

chronologicalorder.Here,theteacherknowstheanswer,question,orlanguagewhichthestudents

goingtoproduce.Thereisonlyonecorrectanswerthatisacceptablewhenexercisingtheguided

writingactivities.Thisalsofocusesonthequestionhowdoeslanguagefunctionasakindof

meaningmachine.Therefore,guidedwritingisveryimportantforacquisitionofsecondlanguage

writingbasedonformsandstructureoflanguage.

2.6.5.2.Free-WritingApproach

Freewritingisthetransitionalstagefromthecontrolledandguidedwriting.Thiskindofwriting

includeswritingessayattheparagraphlevelorbeyondtheparagraphlevelwhichconsistsoftwoor

morethantwoparagraphs.Inthiswriting,teachersexpectedtostresscontentandfluency.whenthe

studentsareengagedinwriting,theydonothavetoworryaboutform.Oncetheideasareonpaper

,grammaticalaccuracy,organizationandtherestwillgraduallyfollowconcernforaudienceand

contentwillbeseenasimportantinthistypesofwriting,especiallywherefreewritingsoften

revolvesaroundsubjectsthatthestudentswillbeinterestedin,andmakethebasisforothermore

focusedtasks(Raimes,1994).Contrarytothecontrolledapproach,theroleoftheteacherislimitedto

readingthestudentsproductionsandsometimesmakingcommentsontheexpressedideas

(Desalegn,2021).

4.6.5.3.ControlledWritingApproach

Controlledwritingisakindofwritinginwhichstudentsarenotgivenfreedomtoproducetheir

writing.Inotherwords,thiswritinghasonetypesofproductapproach.Thepurposeofthiswriting

istodevelopaccuracyinstudentswriting.Itincludesactivitiessuchasgap-fillingreorderingwords

toformasentences,substitution,andjumbledsentencestoconstructaparagraph(Doff,1988)and

(Atikns,Hailom,andNuru1996).Thesetypesofwritingactivityarefocusedonminimizingerrors

asitishighlycontrolledbytheteachers.AccordingtoRaimes(1994)speechisprimaryandwriting

servedtoreinforcespeechinthatitwillbestressedmasteryofgrammaticalandsyntacticforms.

Hencethestudentsarenotcreators;theyjustwritegrammarexercisesthewritingiscarefully

controlledsothatthestudentsseeonlycorrectlanguageandpracticegrammarstructuresthatthey
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havelearned(Desalegn,2021).

2.7ChallengesthatAffectthe(“PracticeofTeachingWritingStrategies”)
Writingisoneoftheproductivelanguageskillsthatmightbeacomplexproblemforallteachersand

students,sincethereareseveralaspectsthatshouldbegained.AccordingtoHeaton(1991:135),the

writingskillisacomplexskillandsometimesdifficulttobelearned,thelearnersshouldrequirenot

onlymasterygrammarbutalsosharingtheinformationandwritingelements.Inaddition,Richard

andRenandya(2010:303)explainthatwritingisthemostdifficultskillforlearnerstomaster.The

difficultyisnotonlyingeneratingandorganizingideas,butalsointranslationtheideasinto

readabletext.Inshort,writingseemshardtobeimplementedbecauseofsomefactors.

Thestudents’writingskillismuchorlessinfluencedbythefactorsinlearningEnglish:Twofactors

oftheaffectivedomainofsecondlanguageacquisition:thefirstoftheseistheintrinsicsideof

affective:personalityfactorswithinapersonthatcontributeinsomewaytothesuccessoflanguage

learning.Thesecondfactorwithinencompassesextrinsicfactors-socialculturalvariablesthat

emergeasthesecondlanguagelearnerbringsnotjusttwolanguagesintocontactbuttwocultures,

andinsomesensemustlearnasecondculturealongwithsecondlanguage.Brown(2000:14)

Personalityfactor,thesefactorscomefromthestudentsthemselvesthatconsistofphysiological

aspectsuchtheaffectivedomain,motivation,theneurobiologyofaffect,andmeasuringaffective

factors(Brown2000:143-167).First,theaffectivedomainistheemotionalsideofhumanbehavior

asself-esteem,inhibition,risk-taking,anxiety,empathy,andextroversion.Second,motivationis

probablythemostfrequentlyusedcatch-alltermforexplainingthesuccessorfailureofvirtuallyany

complextasksuchasinstrumentalandintegrativeorientation,andintrinsicandextrinsicmotivation.

Third,theneurobiologyofaffectincludesneuroanatomy,neurochemistry,andneurophysiology

(SchumanninBrown,2000:166).Itinformsseveralareasofinterestforlanguageacquisitionstudies,

forexample,plasticity,affect,memory,andlearning.Thelast,themeasurementofaffectivefactors

hasformanydecadesposedaperplexingproblem.

Socialculturalfactors,thesefactorsconsistofsocialandenvironmentalsuchasattitudes,second

cultureacquisition,socialdistance,andcultureintheclassroom(Brown,2000:180-189).Firstly,

attitudeslikeallaspectsofthedevelopmentofcognitionandaffectinhumanbeings.Theseattitudes

formapartofone’sperceptionofself,ofothers,andofcultureinwhichoneisliving.Secondly,
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secondcultureacquisitionmeansthatcultureisadeeplyingrainedpartoftheveryfiberofourbeing,

butlanguageisthemeansforcommunicationamongmembersofaculture.

Cultureisthemostvisibleavailableexpressionofthatculture.Thirdly,SocialDistancemeansthe

conceptofsocialdistanceemergedasanaffectiveconstructtogiveexplanatorypowertotheplace

ofculturelearninginsecondlanguagelearning.Lastly,cultureintheclassroommeanswhoused

differentconceptualcategoriestostudytheculturalnormsoffiftydifferentcountriessuchas

individualism,powerdistance,uncertaintyavoidance,andmasculinityorfemininity(GeertHofstede

inBrown,2000:190).

2.8TeachingwritingStrategies
Improvingstudentswritingskillshelpsthemsucceedinsideandoutsidetheclassroom.Effective

writingisavitalcomponentofstudents’literacyachievement,andwritingisacritical

communicationtoolforstudentstoconveythoughtsandopinions,describeideasandevents,and

analyzeinformation.Indeed,writingisalife-longskillthatplaysakeyroleinpostsecondarysuccess

acrossacademicandvocationaldisciplines(Graham,S.etal,2016:1).

Ontheotherhand,toplanningtoteacheffectivewritingforstudentswhoneedadditionalsupport,it

isusefultoconsiderthecircularactivitiesasthefollowingasfigurativedetailedinNSWDepartment

ofEducationandTraining(2007:p9-10)NSW QualityTeachingmodelas;WhatdoIwantthe

studentstolearn?Consider:Syllabusrequirementswhatthestudentsalreadyknow,understandand

cando,howwelldoIexpectthemtodoit?LikeHighexpectationsforstudentperformanceand/or

product,whatamIgoingtogetthestudentstodoorproduce?TeachingstrategiessuchasLearning

processes,ProductsandClassroomorganization.

EffectivewritinginstructionbycitingfromGraham,HarrisandLarsen(2001)as;

...thereislittledoubtthatchildren’ssuccessaswritersisultimatelytiedtothequalityof

instruction.Otherresearchershaveidentifiedfactorsineffectiveclassroom writing

instructionthatapplyacrosstherangeoflearnersandtherangeofclassroomcontexts.

TheyalsoputStepsindeliveringeffectiveinstructionwasoutlinedbyRosenshineandStevens

(1986).Youmentionedhere‘SomeofTheTeachingWritingStrategies”.
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2.8.1.ReviewPreviouslyTaughtSkills

Reviewpreviouslytaughtskillstoensurethatstudentshavelearnedandrememberedthem.This

givesstudentsmorepracticeandallowstheteachertocheckwhethertheyarehavinganyproblems.

Theteachercancorrectanyerrorsimmediatelyandshowormodelagainhowthetaskisdone

correctly.Skillscanberetaughtanddifferentstrategiesmayneedtobeused.

2.8.2.PresentthenewWritingTask

Ashortstatementofthespecificnatureofthewritingtask,itspurposeorexpectations,occursfirst.

Theteachermodelstheskillsorconceptstobetaughtusingthethinkaloudstrategy.Students

experiencingdifficultieswilloftenlearnmoreeasilyifthewritingtaskispresentedinsmall

manageablesteps.Stepbystepinstructionmayneedtobegiven.Acombinationofscaffold

instructionindividual,content,materialandtaskasdeterminedbytheneedsofthestudentscanbest

supportthesestudentsduringthecriticalstageofinitiallearning.Frequentcheckingofstudents

understandingisnecessaryandalivelypacewillmaintainstudents’interest.

2.8.3.ProvideGuidedPractice

Inguidedpracticetheteacherguidesorleadsstudentsthroughsomeexamplesoftheskillorconcept

modeled.Acommonlanguageisusedtoprovidecontinuousfeedbackabouttheeffectiveness,

meaning,andaccuracyofstudentswriting.Thisongoingmonitoringisimportanttoensurethat

studentsavoidpracticingerrorsandcandemonstratesuccess.

2.8.4.ProvideIndependentPractice

Inindependentpracticestudentslearntousethenewskillsorinformationwithaminimumofdirect

assistancefromtheteacheruntilnewinformationismergedwithwhatisalreadyknown.Homework

activitiescanbeusedforindependentpracticeofskills.Toavoidfrustration,materialsetfor

homeworkneedstobesetatanindependentlevel.Teachersneedtoprovidearangeofcontextsso

thatstudentscangeneralizeskills.

2.9TeachingWritingstrategies

Development(SRSD)PazandGraham(2012)arguedthatconcernsaboutstudents’writinghaveled

tocallsforimprovementsintheteachingofwriting.Thisisaparticularlychallengingtaskasskilled
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writingrequirestheacquisitionandcoordinationofstrategiesforregulatingthewritingprocess(e.g.,

strategiesforplanning,monitoring,evaluating,andrevising),skillsforproducingtext(e.g.

handwriting,spelling,sentenceconstruction),andknowledgeaboutspecificgenres,writing

conventions,andsoforth.Thus,effortsaimedatimprovingwritinginstructionneedtohelpstudents

developthestrategies,skills,andknowledgeneededtowriteeffectively.

PazandGraham(2012)reportedthepresentstudythatexaminedtheeffectivenessofaninstructional

programdesignedtoimprovethewritingperformanceofmiddleschoolstudents.Thisstrategyis

calledSRSD(Self-RegulatedStrategyDevelopment).Althoughtheprogramprimarilyfocusedon

teachingstudents’strategiesforplanning,drafting,andrevisingtext,theknowledgeandskills

neededtosupporttheseprocesseswerealsoemphasized.Thisemphasisincludedknowledgeabout

thecharacteristicsofgoodwriting,criteriaforevaluatingwriting,andthestructureofexpository

essaysthatinvolvedexplanationandper-suasion(thewritingtaskemphasizedinthisstudy).

Writingskillsthatwereaddressedincludedconstructingathesisstatementandusingmature

vocabulary,transitionwords,anddifferenttypesofsentences.Theseskillsarenotonlyimportantin

constructingagoodessaybutwerealsostressedonastate-widewritingcompetencyexamtakenby

students.

2.9.2SharedWritingStrategy

Inadditiontothepointsdiscussedabove,BoothandSwartz(2004)pointoutasetofstrategiesfor

teachingwritingcalledtheSharedWritingStrategy.SharedWritingstrategyoffersanopportunity

thatallowstheteachertomodelgoodwritingforhis/herstudents.SharedWritingisajointwriting

strategyinwhichbothtutorandlearnerscontributetotheplan,theideas,andthelanguageofthe

texttheyconstructtogether(TertiaryEducationCommission,2009).Theteacherbeginstheteaching

bygatheringthestudentsaroundaneaselandstartingadiscussionaboutasharedexperience.The

SharedWritingstrategyfacilitatesstudentstomodelgoodwritingfromtheteacher.Itestablishesan

activityinwhichstudentsaregatheredaroundaneaselandstartadiscussionabouttheshared

experiencethattheyarestudyingnoworhaveeverexperiencedbefore.Studentscanbenefitfrom

practicingwritingabouttheresultoftheirresearch,aswellasexpressingtheirownfeelingand

experiences(Wijayanti,2014).
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2.9.3AnimatedStory

Furthermore,Agusta(2015)proposesawritingstrategycalledanimatedstories.Animatedstoriesare

storieswhicharepresentedintheformofanimation.Itmeansthatthestoriesaredisplayedin

movingpicturestohelptheviewer’sunderstandthestories.Usinganimationasatooltoencourage

anddevelopchildren’slearningisnotonlyfunbuteffective.Itmeansthatthestudentswillenjoythe

teaching-learningprocesswhentheteacherusesanimationbecauseitismoreinteresting.Agusta

alsostatesthatbyusinganimation,childrendevelopskillsandcompetenciesinstorytelling,visual

communication,cognition,emotional,ethicalandaestheticaspects,observation,andsensoryaspects,

concentration,problem-solvingandinnovativeaspects.

2.9.4CooperativeWriting

Ikaningrum(2015)explainsthatcooperativelearningisoneofthetechniquesofwritingthatisvery

interestingforthestudents.Byusingcooperativelearning,thestudentswillgettheideaeasily,enjoy

theteachinglearningprocessandbecomeinterestedinlearningEnglishespeciallytodeveloptheir

writingskills.Besidesthat,thestudentswillalsobemotivatedinlearningEnglishandgetmore

enthusiasmtolearnEnglish.Theycanenhancemanylifeskillsthroughteamwork.Oneofthe

strategiesincooperativelearningisGalleryWalk.AccordingtoAlber(2018),theGalleryWalk

techniqueallowsstudentstobeactivelyengagedastheywalkthroughouttheclassroom.Theywork

togetherinsmallgroupstoshareideasandrespondtomeaningfulquestions,documents,images,

problem-solvingsituationsortexts.

ChainWritingisaneffectivewayofpromotingwritingperformance.AccordingtoFitriyani(2019),

ChainWritingisamethodinwhichstoriesarewrittenbyagroupofstudentsbytryingtoconnect

sentencebysentencetomakeagoodstory.Syathariah(2009)inSaragihandRabbani(2017),

explainsthattheChainWritingmethodisamethodwhichrequiresstudentstobeactiveinthe

learningprocessandwhichgivesthemachaintowriteacertaintopictogetherwiththeirclassmates.

Itisusedtohelpstudentsinlanguagelearningespeciallyinwritingbecausetheywilltaketurns

writingsentencebysentenceuntiltheybecomeapassage.
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2.9.5ImaginaryStrategy

Imaginarystrategyisastrategythatiseasytoapplyinclasswhenteachingdescriptivewriting.In

implementingthisstrategy,theteachergaveanexampleofastory,buttheteacherdidnotfullyuse

theEnglishlanguage,becauseitwasfearedthatthestudentswouldnotunderstandthemeaningof

thestory.Afterthat,theteacheraskedthestudentstowritethetheme.Inthisstrategy,studentscan

imaginesomethingtheylikeintheirlives,andthiswillmakestudentsmoreindependenttowrite.

AccordingtoUlfa&Rusdi(2014),theImaginaryStrategyisastrategythatcanencouragestudents’

writingskills.Inaddition,studentswilleasilydeveloptheirimaginationandideasinwritinga

paragraph.TheImaginaryStrategyshowsthatstudentscanproducecreativewriting,especially

descriptiveones.Itcanbeconcludedthatthisstrategycanmakeiteasierforstudentstocollectideas

forwriting.So,thisstrategyisverysuitableandeffectivetoapplyinwritingclasses.

2.9.6ShowingPicture

ShowingPicturesisoneoftheactivitiesorstrategiesthatcanbecarriedoutintheteachingand

learningprocess.AccordingtoSolahudin(2009),showingordescribingpicturesisusefulfor

trainingstudentsinimaginationandstory-retelling.Theuseofpicturesmustbeappropriatetothe

student’slevelandthepicturesmustbevisibletothestudents,Harmer(2007).Inimplementing

thisstrategy,theinstructorpreparessomepictures,forinstance,thezoopictures.Thentheinstructor

asksthestudentstowriteaccordingtotheactionstheyseeinthepictures.So,itcanbeconcluded

thisstrategyiseffectiveandsuitablewhenitisusedtoteachwritingbecauseitcandevelopstudents’

ideas.

2.9.7Scaffolding

HoltonandClarke(2006)statethatscaffoldingisateachingstrategythatsupportsdirect

constructionknowledgebystudentsandprovidethebasisforfutureindependentindividualstudy.It

means,thatthescaffoldingstrategycansupportknowledgeanddevelopstudents’ideasin

independentlearning.Inimplementingthisstrategy,theteacherexplainsthedescriptivetextmaterial,

givessomeexamplesofdescriptivetextandensuresthatallstudentsunderstand.Afterthatthe

teacheraskedthestudentstowritebasedontheirwork.
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CHAPTERTHREE

3.RESEARCHMETHODOLOGY

3.1Introduction
ThischapterdiscussestheresearchMethodology:researchdesign,researchapproach,population,

samplingtechniques,datagatheringinstruments,validityandreliabilityofinstruments,methodof

dataanalysis,andproceduresofdatacollection

3.2.ResearchDesign
Theresearchdesignisamasterplanspecifyingthemethodsandproceduresforcollectionand

analyzingtheneededinformation(William,2006).Themainobjectiveofthisstudywasto

investigatethepracticeofteachingwritingstrategiesofgrade10studentsinEFLClassroomto

improvethestudents’writingskills.

Forthispurpose,descriptivesurveyresearchdesignwasemployedasitissuitableforthecollection

ofintendeddata.AccordingtoCreswell(2006),descriptivesurveydesignpresentsfactsaboutthe

natureandstatusofasituationasitexistsatthetimeofthestudy;italsoconcernswiththepractices

thatareongoingandtrendsthataredeveloping.Descriptivesurveyresearchinvolvesgatheringdata

thatdescribeeventsandthenorganizes,tabulates,depicts,anddescribesthedatacollection(Glass&

Hopkins,1984).

HolleSecondarySchoolwasselectedusingpurposivesamplingtechniqueduetoitisoneofthe

largestsecondaryschoolsinthestudyarea.Thishelpedtheresearchertogetadequateinformation.

However;Englishteacherswereselectedusingcomprehensivesamplingtechniquebecausetheir

numberwassmall.Allteachers(7Englishlanguageteachers)participatedinthisstudy.Thereason

why,thenumberofteacherswasnotonlymanageable,butwastoosmalltodrawasample,andthus

thenumberofparticipantswasinsufficienttogeneralizetheresultsofthisstudy.

3.3.ResearchApproach
Duetoresourceconstraint,however,itwasdifficulttointerviewallstudents.Inaddition,itwas

impracticaltoconductin-depthinformationinface-to-faceinterviewswithmanystudentsduetothe

participants'interests,financialproblems,timelimitationsandenergy.Thus,a30%sample(which
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wasusedasaconventionalrulethumbtodeterminearepresentativesamplesizeinmanystudies)of

studentsweretakentoconductthestudy.Thestudentswereselectedforthisstudyusingasimple

randomsamplingtechnique.Morespecifically,30%ofthetotalnumberofgrade10students(which

is350*30% =105)wereselectedrandomlytotakepartinthestudybyusinglotterymethod.

Therefore,thetotalnumberof7Englishteachersand105studentsweretheparticipantsofthisstudy.

Thestudentswereselectedforthisstudyusingasimplerandomsamplingtechniqueasitprovides

equalchanceforeachpopulationtobeapartofthestudyanditreducesthesamplingbiasinterms

ofpopulationelement(Cohenetal,2000).

Inasimplerandomsamplingtechnique,lotterymethodwasusedtoselectsamplerespondentsinthe

followingways:Firstly,piecesofpaperswerepreparedandtheticketswerenumberedformoneto

theendandthoroughlymixed.Finally,thepiecesofpaperswereputinabowlandwastaken

randomlywithoutlookingatthem.Themembersofthepopulationwhocontainedthenumbers

drawnwereselectedtobesamplesforthestudy

3.4.TheStudyAreaandPopulation
ThisstudywasconductedatGurageZoneAbeshgeworedaHolesecondaryschoolgrade10students

infocus.Thetargetpopulationforthisstudywasgrade10studentsandEnglishteachersatHole

SecondarySchool.Theschoolwaschosenbecauseofit'ssuitabilityoftheresearcher.Grade10

studentsandteacherswerechosenforthestudybecausetheresearcherhadlongexperienceof

teachinggrade10studentswhichcontributedforthedeepanalysisoftheresearchproblem.

Accordingtothe2023enrollmentstatisticsofHoleSecondarySchool,therewere7sectionsin

Grade10withatotalof350studentsofwhich200ofthemweremaleandtherest150werefemales.

Therewere7Englishlanguageteachers.

3.5.SamplingTechniques

HolleSecondarySchoolwasselectedusingpurposivesamplingtechniqueduetoitisoneofthe

largestsecondaryschoolsinthestudyarea.Thishelpedtheresearchertogetadequateinformation.

However;Englishteacherswereselectedusingcomprehensivesamplingtechniquebecausetheir

numberwassmall.Allteachers(7Englishlanguageteachers)participatedinthisstudy.Thereason

why,thenumberofteacherswasnotonlymanageable,butwastoosmalltodrawasample,andthus
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thenumberofparticipantswasinsufficienttogeneralizetheresultsofthisstudy.

Duetoresourceconstraint,however,itwasdifficulttointerviewallstudents.Inaddition,itwas

impracticaltoconductin-depthinformationinface-to-faceinterviewswithmanystudentsduetothe

participants'interests,financialproblems,timelimitationsandenergy.Thus,a30%sample(which

wasusedasaconventionalrulethumbtodeterminearepresentativesamplesizeinmanystudies)of

studentsweretakentoconductthestudy.Thestudentswereselectedforthisstudyusingasimple

randomsamplingtechnique.Morespecifically,30%ofthetotalnumberofgrade10students(which

is350*30% =105)wereselectedrandomlytotakepartinthestudybyusinglotterymethod.

Therefore,thetotalnumberof7Englishteachersand105studentsweretheparticipantsofthisstudy.

Thestudentswereselectedforthisstudyusingasimplerandomsamplingtechniqueasitprovides

equalchanceforeachpopulationtobeapartofthestudyanditreducesthesamplingbiasinterms

ofpopulationelement(Cohenetal,2000).

Inasimplerandomsamplingtechnique,lotterymethodwasusedtoselectsamplerespondentsinthe

followingways:Firstly,piecesofpaperswerepreparedandtheticketswerenumberedformoneto

theendandthoroughlymixed.Finally,thepiecesofpaperswereputinabowlandwastaken

randomlywithoutlookingatthem.Themembersofthepopulationwhocontainedthenumbers

drawnwereselectedtobesamplesforthestudy

3.6DataGatheringInstruments

Asmethodsofcollectingdatafortheinputofthestudy,questionnaire,interviewandclassroom

observationwereexclusivelyemployed.

3.7DataGatheringInstruments

Asmethodsofcollectingdatafortheinputofthestudy,questionnaire,interviewandclassroom

observationwereexclusivelyemployed.

3.7.1Questionnaire

Questionnaireisoneofthedatacollectionstoolsusedforgettingpertinentinformationforthestudy.

Itisoneoftheprimarysourcesofobtainingdatainanyresearchendeavor(RechardsandSchmidt

2002:438).Itisalsousedtoaccessthelargepopulationofthestudentsandteacherseasily,Rugg

andPeter(2007).Inthisstudy,twoquestionnaireswereemployed:students’questionnaireand
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teachers’questionnaire.Thequestionnairecontainedbothopen-endedandclose-endedquestions.

Theopen-endedform ofquestionnairesprovidedagreatdepthofresponse.Close-ended

questionnaireshelprespondentstochoosefromaselectionofnumbersrepresentingfeelingsor

attitudes.Themainpurposeofthisstudywastoinvestigatethepracticeofteachingwritingstrategy.

Toensurethus,questionnairesweredesignedforteachersinthetargetlanguageandforstudentsin

vernacularlanguage.Thequestionnaireswerepreparedusingafive-pointLikertscalerangingfrom

5(stronglyagree)to1(stronglydisagree)andfromalwaystonever

3.7.2Interview

Togetfurtherinformationtheresearcheremployedsemi-structuredinterview.Denscombe

(2007:177)suggeststhatwithsemi-structuredinterview,theinterviewerispreparedtobeflexiblein

termsoftheorderinwhichthetopicsareconsidered,andperhapsmoresignificantlytoletthe

intervieweedevelopideasandspeakmorewidelyontheissueraisedbytheresearcher.

Of350students,8highachieverstudentinterviewees(4maleand4femalestudents)wereselected

purposivelybasedontheirassessmentresultsontheEnglishsubjectandof7Englishteachers,6

seniorEnglishteachers(whowerethemostexperiencedinandachievedhighesteducationlevelin

EFLteaching)werepurposelyselectedfortheinterviewsession.Highestscorestudentsand

experiencedteacherswerepreferredfortheinterviews.Theconversationwasrecordedusingtape-

recorder.Theinterviewlasted10-15minutesperrespondent.Inconductingthisinterview,an

interviewguideandfieldnoteswereused.Finally,thedatawastranscribed,analyzedandinterpreted

bytheresearcher.

3.7.3ClassroomObservation

Observationisonemethodofdatacollectionanditisasystematic,purposeful,andselectivewayof

watchingandlisteningtoaninteractivephenomenonasitoccurs(Kumar,2005).So,observationas

aresearchmethodhasanumberofclearadvantagesfortheresearchersoastogatherdataaboutthe

physicalenvironmentandabouthumanbehaviorthatcanberecordeddirectlybytheresearcher

withouthavingtorelyontheretrospectoranticipatoryaccountsofothers.Inotherwords,

observationenablestheresearchertonotedownwhattheresearcherseeasitoccurs,andthe

observationaldataareoftenmoreaccurate(BestandKahan,1989).Theresearcheremployedovert

observation.Overtobservationiswherethosebeingobservedareawareofthattheobservationis

takingplace.Thiswasemployedwhentheteacherwasteachingwritingstrategiesaccordingtohis/

herplan.Duetothetimeconstraintsandworkload,theresearcherobservedthreetimeseachEnglish
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classroom,whenthelessontookplace.Totally21classroomswereobservedduringwriting

instructions.

Thefocusofobservationwastoseehowteachersandstudentspracticewritingstrategies.The

researcherpreparedclassroomchecklisttoobservetheactualsettinginEFLclassesAccordingly,

14itemswereincludedfocusingtoobservethepracticesofteachingwritingstrategiesinEFL

classesandfinallystudents'roleduringwritinginstruction.

3.8MethodofDataAnalysis
Thedatacollectedthroughobservation,questionnaireandinterviewwereanalyzedandinterpreted

intheirorderofadministration.Firstthedatacollectedthroughquestionnairewereanalyzedand

interpretedquantitativelyusingdescriptivestatisticsemployingpercentagevalue.Eachitemofthe

observationchecklistwasinterpretedaccordingtoitsrealizationandimplementationintheactual

classroombytakingparticipants(teachers)intoaccountsintherealizationofthechecklist.Other

additionalobservedphenomenarelatedtothestudywererecordedandregisteredcarefullyandthen

statedexplicitlyaswellasanalyzedandinterpretedqualitativelysincetheobservedphenomenadid

nothavesimilarityforeachclassorteacherstointerpretandanalyzeinpercentage.

Secondly,thedataobtainedbyquestionnairewereanalyzedandinterpretedquantitativelyrelyingon

thechecklist.Eachitemofthechecklistwasanalyzedandinterpretedseparatelyaccordingtoits

orderbychangingtheresponsescollectedfromteachersandstudentsintopercentage.Sincethe

questionnaireofteachersadministeredfirst,itwascalculatedanddone,thenstudents’response

followed.Theadditionalresponseobtainedusingopen-endedquestionsinthequestionnairewas

analyzedandinterpretedqualitativelybecauseofunlikeresponsesamongtheteachersfor

interpretingthecollecteddataqualitativelyintheformofpercentage.

Atlast,theinterviewanalysiswasemployed.Thequestionnairewhichwastakenfromstudentsand

teacherswasanalyzedandinterpretedbasedontheitemsofthechecklistinaqualitativemannerof

interpretationandanalyzing.

3.9ReliabilityofInstruments
Inthisstudy,thetoolswerepreparedbasedontheliteraturereview.Then,theresearcher'sprincipal

advisorandco-advisorvalidatedthetools.Theycommentedonthecontentandfacevaliditiesofthe

tools.Notonlythat,theyalsocommentedonformatspecifications,items,applicabilityto

participants,andtheextenttowhichdatacollectiontoolsmeasurewhattheresearcherreallyintends
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tomeasure.Finally,theresearchermodifiedandrevisedthetoolsbasedonthecommentsby

advisors.

Apilotstudywasconductedon14grade10sectionAstudentsatHollesecondaryschoolfor

purposesrelatedtodatacollectiontools.First,itwasutilizedtotryoutthedatacollectiontools(a

questionnaire,classroomobservation,andinterview).Thishelpedtheresearchertomakeminor

revisions(wordings,spellingsandsentenceconstruction)onthedatacollectiontoolstoensureeasy

communicationwithrespondentsduringthemaindatacollection.Second,italsoenabledthe

researchertopredicttheproblemsthatmaybeencounteredduringthemaindatacollection.For

instance,theresearchernotedthatlongandunclearsentencesneedtoavoidfromthedatacollection

tools.Theinterviewtimealsoneedstobechosentobeconvenientfortheinterviewee.Teachersin

particulardidnotliketobeinterviewedwhentheyarebusiestwithclassesorotheractivities.The

researchersolvedtheseproblemsbyeditingthetoolsandconsultingrespondentstomake

appointmentsforinterviews.

Toensurethereliabilityofclassroomobservation,theresearcherrecordedwhileteachingand

learningprocessintheclassroomwiththepermissionoftheEnglishteacherintheactualclassroom

andtooknoteswhiletheteacherswereteaching.Tomaintainthecredibilityoftheinterviewdata,

theresearcherconductedone-to-onecommunicationwiththeinterviewees.

3.10ProceduresofDataCollection
Oncedatacollectiontoolswerevalidatedandthepilotstudywasconducted,thedatacollectiontools

wereadjustedaccordingtothefeedbacksfrom thepilotstudy,ifany,andfinallyduplicated

accordingtothenumberofparticipantsforeachtool.Then,105studentswereselectedusingsimple

randomsamplingtechniquefromgrade10thstudentsatHolleSecondarySchool.Thequestionnaire

forstudentswereadministeredwitheachoftheselectedstudentstoobtaintherequiredstudentside

data.7teachersatHolleSecondarySchoolwereselectedusingpurposivesamplingtechnique,and

thequestionnaireforteacherswasadministeredbytheresearchertoobtaintherequireddatafrom

theperspectiveofteachers.Classroomobservationswereconductedin3consecutivewritingclasses

foreachsectionofgrade10thstudentsatHolleSecondarySchool(atotalof21writingclasses).To

ensuretheclassroomobservations;theresearcherusedtheclassroomobservationchecklisttocross-

checkwhathappenedinthewritingclass.Also,theresearchertooknotestakenfromclassrooms.
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Finally,thedatadrawnfromeachlessonwascodifiedandclassifiedbytheresearchertoassess

teachers'andlearners'activitiesonthecategories.

Finally,interviewwasconductedwithteachersandstudents.Theselectionofteacherinterviewees

wasbasedonteachingexperienceonthesubjectandstudentsintervieweeswasbasedontheirhigh

achievement.SixseniorEnglishteachersand8highachieverstudentswereselectedtheinterview

sessions.Tomaintainthetrustworthinessoftheinterviewdata,theresearcherconductedface-to-face

communicationwiththeinterviewees.Thisalsosupportedtheresearchertogetadequateinformation

aboutthepracticeofteachingwritingstrategies.Furthermore,theinterviewdataweretranscribed

wordforword.Then,thedatacategorizedbytheresearchertoincreasethetrustworthinessofthe

datafurther.

3.11.EthicalConsideration
Everyethicalconsiderationwasmadethroughouttheprocessofthisstudy.Tothiseffect,the

consentofallparticipantsinthisstudywasasked,andtheyconfirmedtheirwillingnessbeforedata

werecollected.Theanonymityandconfidentialityoftheinformationoftherespondentshavebeen

secured.AcodificationwasalsousedtorepresentresponsesasStronglyAgree(5)Agree(4)

Undecided(3)Disagree(2)StronglyDisagree(1)andAlways(5)Usually(4)Sometimes(3)Rarely

(2)Never(1).
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CHAPTERFOUR

4.DATAPRESENTATION,ANALYSISANDINTERPRETATION

4.1.Students’responserelatedtotheNatureofWritingskills

Table1:Students’responserelatedtotheNatureofWritingskills

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Themeanvalueofitem1intheabovetablewas2.3asforrespondingtowritingaschallenging

anddemandingasanyotherlanguageskills,55(52.4%)and16(17.2%),disagreedandstrongly

disagreedrespectivelytotheitemandwereoftheviewthatwritingisnotaschallengingand

demandingasanyotherlanguageskillsuchasreading,listening,andspeaking.Whereas,4(3.8%)

oftherespondentsstatedtheirstrongagreementand10(9.5%)statedtheiragreement.19(18.1%)

oftherespondentsontheitemwasundecided.

Themeanvalueofitem 2was3.8.Onthecontrary,26(24.8%)and48(45.7%)ofthe

respondentsstronglyagreedandagreedrespectivelystatedthatwritingisamorechallenging

languageskillthanotherlanguageskills.However,9(8.6%)oftherespondentsstatedtheir

disagreementand5(4.7%)ofthemstatedtheirstrongdisagreement.

N
o

Items Responses Mean

Practice

relatedto

theNature

of
Writing

5 4 3 2 1

F % F % F % F % F %

1.Writingisas
challenging
and
demanding
asanyother
language
skill.

4 3.8 10 9.5 19 18.1 55 52.4 17 16.2 2.3

2.Writingisa
more
challenging
language
skillthanthe
other
language
skills.

26 24.8 48 45.7 17 16.2 9 8.6 5 4.7 3.8

GrandMean 3.1
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ThisviewissupportedbyNunan(1989)whopointsoutthat“writingisanextremelycomplex,

cognitiveactivityforallwhichthewriterisrequiredtodemonstratecontrolofanumberof

variablessimultaneously”.Accordingly,therearestudieswhichclaimthatwritingandlearningto

writehasalwaysbeenoneofthemostcomplexlanguageskills.

Nunan(1989)states“itiseasiertolearntospeakthantowritenomatterifitisafirstorsecond

language”.Moreover,itcanberelatedtopsychological,linguistic,andcognitivefactors;this

appliestowritingL1,L2,andFL.

Langan(1987)andGunning(1998)alsoagreethatwritingisdifficult.Theystatethatwritingis

bothmorecomplexandmoreabstractthantalking.Moreover,Parker(1993)supportsthisview

whenhestatesthatwritingcouldbeatormenttostudents.Inaddition,PearsallandCunningham

(1988)advocatethatwritingisdefinitely“hardwork”.Therefore,itisevidentlytruethatwriting

posesanumberofproblemstothestudents,asitisaskillthatisdifficulttomaster.

Table2:Students’responserelatedtotheTeachingofWriting

N
o

Items Responses Mean

Practice
relatedto
the
Teachingof
Writing

5 4 3 2 1

F % F % F % F % F %

3. Theteacher
makes
learning
writing
stimulating
and
enjoyable.

4 3.8 12 11.5
18

17.1 51 48.6 20 19 2.3

4. Theteacher
motivates
metowrite
inEnglish
outsidethe
classroom.

6 5.7 18 17.1 21 20 44 42 16 15.2 2.6

5. The
teacher’s
wayof
feedbackon
mywriting
tasks
motivates
me.

10 9.5 15 14.3 42 40 28 26.7 10 9.5 2.9
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6. The
teacher’s
methodof
teaching
writing
skillsis
convenient
tome.

3 2.9 8 7.6 22 20.9 60 57.1 12 11.5
2.3

Grandmean 2.5
StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Ascanbeunderstoodfromtheresponsesgiventoitemnumber3inthetableabovewithmean

valueof2.3,51(48.6%)and20(19%)oftherespondentsrespectivelydisagreedandstrongly

disagreedtotheitem.18(17.1%)oftherespondentscouldnotdecidewhethertheirteachers

madelearningwritingstimulatingandenjoyableornot.Nonetheless,few numberofthe

respondents,4(3.8%)12(11.5%),stronglyagreedandagreedtothesameitem.

Itsmeanvaluewas2.6regardingmotivationtopracticewritingoutsidetheclassroom,44(42%)

and16(15.2%)respectively,statedtheirdisagreementandstrongdisagreementtoitemnumber4

inthetableaboveshowedthattheirteachersdonotmotivatethemtopracticewritingoutsidethe

classroom.6(5.7%)oftherespondentsstronglyagreedand18(17.1%)ofthemagreedtotheitem.

Whereas,21(20%)oftherespondentswerestatedtobeundecided.

Theresearcherofthisstudybelievesthattheteachingandlearningoflanguageshouldnotbe

confinedonlytotheclassroompracticesbutalsototherealitiesoutsidetheclassroomwhere

teachersareexpectedtomotivatetheirstudentstousethelanguageintherealworldafterthe

class.

Asshowninthetableaboveunderitemnumber5withmeanvalueof2.9,10(9.5%)and15

(14.3%)oftherespondentsstatedthattheirteacherswayoffeedbackontheirwritingtasks

motivatethem.42(40%)oftherespondentsstatedundecidedtotheitem;theserespondentswere

oftheviewthattheydonotidentifywhethertheirteachers’wayoffeedbackmotivatethemornot.

Itimplicitlyrevealsthatthestudentsarelackingtheawarenessonthemotivatingnatureof

feedbackingeneralandtheirteacherssystemofdoingsoinparticular.Incontrast,28(26.7%)

and10(10.5%)oftherespondentsdisagreedandstronglydisagreedrespectivelytotheitem

showedthattheirteacherswayofgivingfeedbackontheirwritingworksdonotmotivatethem.

Ascanbeseenfromthetableaboveunderitemnumber6withmeanvalueof2.3,majorityofthe

students,60(57.1%)and12(11.5%),disagreedandstronglydisagreedrespectivelyandwereof

theperceptionthattheirteachers’methodofteachingwritingintheirschoolisnotconvenientto

them20(20.9%)oftherespondents’responsestotheitemwasundecided.Fewnumberofthe

respondents3(2.9%)stronglyagreedand8(7.6%)agreedtotheitem.
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Basedontheaboveresults,thus,itispossibletounderstandthatthemajority,72(62.6%),ofthe

respondentswereoftheresponsesthattheteachingmethodintheirschoolisnotsuitableto

achievesuccessintheirwritingability.Andalsothemeanandthegrandvalueare2.3and2.5

respectively.Theresearcherhimselfcross-checkduringobservationsessiontheteachers'wayof

teachingmethodologywasnotconvenienttothestudentsanditwasconfusedtothemtheway

howtheteachersteach.Eventheyaskedthem,theirreplywerenotinagoodway.

Table3:Students’ResponseonMotivationtoLearnWriting

No Items Responses Mean

Motivationto
LearnWriting

5 4 3 2 1

F % F % F % F % F %

7. Writingin
Englishis
somethingI
liketodo.

3 2.9 11 10.5 24
22.
8

58 55.29
8.
6

2.4

8. Iammotivated
tolearn
writing.

5 4.7 8 7.6 18
17.
1

62 59.1 12 11.52.4

9. Iam
motivatedto
writeoutside
theclassroom.

6 5.7 11 10.5 9 8.6 75 71.4 3
2.
9

2.4

10.Ifeelrelaxed
when
expressingmy
ideasthrough
writing.

3 2.9 8 7.6 24
22.
8

66 62.9 4
3.
8

2.4

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Ascanbeseenfromtheabovetable7withmeanandgrandvalueof2.4,58(55.2%)and9(8.6%)

oftherespondentsstatedtheirdisagreementandstrongdisagreementtoitemnumber7andwere

oftheresponsesthatwritinginEnglishissomethingtheydonotliketodo.24(22.8%)ofthe

respondentsremainedundecided.Fewnumber,11(10.5%)agreedand3(2.9%)stronglyagreed,

ofrespondentsstatedthatwritinginEnglishissomethingtheyliketodo.

Ascanbeseenfromthetableaboveunderitemnumber8withmeanvalueof2.4,majorityofthe

respondents,62(59.1%)and12(11.5%),statedtheirdisagreementandstrongdisagreementtothe

itemandwereoftheresponsesthattheyarenotmotivatedtolearnwriting.Inconjunctionwith
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this,ascanasitisshowninthetableaboveunderitemnumber9,majorityoftherespondents,75

(71.4%),disagreedandwereoftheresponsesthattheyarenotmotivatedtowriteoutsidethe

classroom.Themeanandthegrandvaluewasalso2.4.Inconjunctionwiththis,ascanbeseen

underitemnumber10withmeanvalueof2.4,66(62.9%)oftherespondentsstatedthattheydo

notfeelrelaxedwhenexpressingtheirideasthroughwriting.Ontheotherhand,22(22.8%)of

therespondentswereoftheviewthattheycouldnotdecideonwhethertheyfeltrelaxedwhen

expressingtheirideasthroughwritingornot.

Byrne(1991,p.10)satesthat“Somelearnersfeelsecureiftheyareallowedtowrite.Forsuch

students,writingislikelytobeanaidtoretention,ifonlybecausetheyfeelmoreateaseand

relaxed”.Nevertheless,theresponsesofthemajorityofthestudentsshowthattheydonotfeel

relaxedwhenexpressingtheirideasthroughwriting.

Insum,basedonthedataabovetheresearcherofthisstudybelievesthatlearningwritingat

secondaryschoolisatstakeforthestudents’motivationtolearnandpracticewritingisverylow.

Table4:Students’ResponseontheRequirementstoImproveWriting

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Asshowninthetableaboveunderitemnumber10withthemeanvalueof2.4,63(60%)and7

(6.6%)oftherespondentsreplieddisagreedandstronglydisagreedrespectivelytotheitem.Whereas,

No Items Responses Mean

Practiceonthe
Requirements

to
Improve
Writing.

5 4 3 2 1

F % F % F % F % F %

10.Thehabitof
readinghelpsto
developmy
writingability
soIreadalot.

- - 12
11.
5

23 21.5 63 60 7 6.6 2.4

11.WhenIstart
writing,my
priorityisto
concentrateon
grammatical,
spelling,and
punctuation
errors.

33
31.
4

40
38.
1

13 12.4 13 12.4 6 5.7 3.8

GrandMean 3.1
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23(21.5%)oftherespondentsremainedundecidedand12(11.5%)ofthemagreedtotheitem.It

canbeinferredthatmajorityofthestudentshavenohabitofreadingandtheycannotseethebenefits

ofreadingontheirwritingability."Readinghabitisbestformedatayoungimpressionableagein

school,butonceformeditcanlastone'slifetime"(Green,2001).Gardner(2015)statedthatreading

habitcouldstimulatelearners'productivityandcreativity.

Asshowninthetableaboveinitemnumber11,33(31.4%)oftherespondentsrepliedstrongly

agreedand40(38.1%)ofthemagreedtotheitem.13(12.4%)oftherespondentsstatedtheir

responsestotheitemasundecided.Nevertheless,13(12.4%)oftherespondentsdisagreedand6

(5.7%)ofthemstronglydisagreedtotheitem.Themeanvalueandgrandvaluewas3.8and3.1

respectively.

Theresearcher’sexperience,aswellastheinformaldiscussionsmadewithsomesecondary

schoolteachers,confirmsthatinordertolearnandimprovewritingskills,mostsecondaryschool

studentsprefergoodcommandofgrammartotheabilitytowrite.

Table5:Students’ResponseontheMaterialsUsedtoLearnWriting

No Items Responses Me
an

Materials

Usedto
Learn
Writing

5 4 3 2 1

F % F % F % F % F %

12.Thewriting
tasksinthe
textbook
helpme
thinkmore
aboutmy
writing
becausethey
arerelatedto
thingsIdo
outsidethe
classroom.

1 1 2 1.9 32 30.554 51.4 16 15.2 2.2

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Themeanvalueforitem12was2.2concerningthewritingtasksinthetextbook,54(51.4%)and

16(15.2%)oftherespondentsreplieddisagreedandstronglydisagreedrespectivelytotheitem

andwereoftheresponsesthatthewritingtasksinthetextbookdonothelpthemthinkmore

abouttheirwritingfortheyarenotrelatedtothingstheydooutsidetheclassroom.Whereas,32



38

(30.5%)oftherespondentsremainedundecided,whichmightimplythattheserespondentsdid

notgothroughthetextbook.

Thisresponseimplicitlyindicatesthatthewritingtasksinthetextbookarenotfeasibletothink

moreaboutlifeoutsidetheclassroomandhappentobelackingauthenticity.Thisresultfurther

suggeststhatthewritingtasksinthetextbookneedasortofmodificationinordertomakethe

studentsbenefitandacquainttheirlearningwiththereallifesituation.

Table6:Students’ResponseTestsRelatedtoWriting

No Items Responses Mean

TestsRelatedto
Writing

5 4 3 2 1

F % F % F % F % F %

13.Thetestingsystemin
myschool
encouragesmeto
developwriting
skills.

4 3.8 8 7.6 18 17.1 49 46.7 26
24.8

2.2

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Inrespondingtothenatureoftestsrelatedtowritingasstatedunderitemnumber13inthetable

above,49(46.7%)and26(24.8%)oftherespondentsweretheresponsesthatthetestingsystem

intheirschooldonotencouragethemtodeveloptheirwriting.18(17.1%)oftherespondents

statedtheirresponsestotheitem asundecided.Nevertheless,8(7.6%)oftherespondents

disagreedand4(3.8%)ofthemstronglydisagreedtotheitem.Andalsothemeanvaluewas2.2.

Thisimply,thetestingsystemwhichisimplementedintheirschoollackwritingskillsandthis

makesthemdonotencouragetodeveloptheirwritingability.Therefore,thetestingsystem

shouldbemadeencouragethemsoastodeveloptheirwritingability.

4.2.Thechallenges/factorsthataffectingthepracticeofteachingwritingstrategies.
Inthissection,thestudents’responsesonthechallenges/factorsthataffectingthepracticeof

teachingwritingstrategies.Theresultsare,then,discussedandinterpretedbelow.
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Table7:ChallengesrelatedtotheLearner

N
o

Items Responses Mean

Challenges
RelatedtotheLearner

5 4 3 2 1

F % F % F % F % F %
1.Ifacedifficultyin

generatingand
organizingideasformy
writingtopic.

22 21 55 52.4 18 17.1 6 5.7 4 3.8 3.8

2.Lackofsufficient
vocabularyimpedes
learningwriting. 38 36.2 44 41.9 13 12.4 6 5.7 4 3.8 4.0

3.Lackofreadinghabit
hampersthe
developmentofmy
writingability.

24 22.9 45 42.8 25 23.8 9 8.6 2 1.9 3.8

4.Lackofmotivationin
learningwritinghinders
learningwriting. 22 21 64 60.9 16 15.2 3 2.9 - - 4.0

5.Mybackground
knowledgeonthe
practiceofwriting
strategiesaffectsthe
developmentofmy
writingability.

20 19 47 44.8 25 23.8 9 8.6 4 3.8 3.7

6.Myfirstlanguagehasan
obstaclethathindersmy
abilitytocorrectlywrite
inEnglish. 20 19 52 49.6 16 15.2 8 7.6 9 8.6 3.6
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7.Thefearofmaking
mistakesonmywriting
worksaffectslearning
writingstrategies
successfully.

25 23.8 60 57.2 15 14.3 5 4.7 - - 4.0

GrandMean 3.8

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Asitcanbeseenintable1withthemeanandgrandmeanvalueof3.8,55(52.4%)ofthe

respondentsrepliedagreeand22(21%)ofthemrepliedstronglyagreedaswellthattheyface

difficultyingeneratingandorganizingideasfortheirwriting.6(5.7%)and4(3.8%)ofthe

respondentsreplieddisagreeandstronglydisagreedrespectivelytotheitem.

Theresearcherbelievesthatthestudents’difficultyingeneratingideasmaybeattributedtotheirlackof

sufficientvocabularylevelasitisalsostatedinthetableaboveunderitemnumber2.Thedifficultyrelatedto

ideaorganizationismostlikelyattributedtothemethodofteachinginwhichthestudentsaresupposedtobe

acquaintedwith.Hence,thestudents’levelofvocabularyandteachingthestrategiesonorganizationofideas

forwritingshouldbeunderscored.

Asitcanbeseenfromthetableaboveunderitemnumber2,38(36.2%)oftherespondentsstrongly

agreedand44(41.9%)agreedthatlackofsufficientvocabularyimpedeslearningwriting.Themean

valuewas4.0.Hereinthedatashowsthatlackofvocabularyisaseriousproblemthatsecondary

schoolstudentshaveinlearningwriting.

Accordingtotheresponsestothisitemandtheresultsfromtheinterview,theresearcherconcludes

thatlackofvocabularyisthebiggestproblemthatmostsecondaryschoolstudentshavewhen

learningwriting.Thislateraffectstheirstudyresultandgeneratesmanydifficultiesineffectively

learningwritinganddevelopingtheirwritingability.

Themeanvalueofitemnumber3intheabovetablewas3.8asforrespondingreadinghabithampers

thedevelopmentofwritingability,45(42.8%)oftherespondentsagreedtotheitemand24(22.4%)

ofthemstronglyagreedstatedthatlackofreadinghampersthedevelopmentoftheirwritingability.

6(4.5%)and4(3.8%)oftherespondentsdisagreedandstronglydisagreedrespectivelytotheitem.

Asseeninthedataabove,majorityofsecondaryschoolstudentsneglecttherelationshipbetween

readingandwriting.Itshouldbenotedthatthetwoskillsgohand-in-hand,andonecanbetter

functionowingtothemanipulationofthesecond.

Accordingtotheresponsestoitemnumber4,majorityoftherespondents,64(60.9%)and22(21%),

responsesshowthatlackofmotivationinlearningwritinghindersthelearningofwritingin

secondaryschool.16(15.2%)oftherespondentsstateddisagreedtotheitemasundecided.Whereas

3(2.9%)oftherespondentsstateddisagreedtotheitem.Themeanvaluewasalso4.0.Since
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motivationisstronglyrelatedtoachievement,students’motivationmakestheteachingandlearning

easierandmorepleasantforbothteachersandstudents.Motivationisthoughttomakethelearning

ofwritingpleasantandenjoyable.

Thisistomeanthat,theteachingandlearningoflanguagewasconfinedonlytotheclassroom

practicesbuttheteachersdidnotmotivatetheirstudentstousethelanguageintherealworldoutside

theclassroom.AsstatedbyRueschetal.(2012),motivationisthemethodsofassessingthetarget

languageproficiencyandsustainingstudents'eagernessforlearning.Itisthemainfactorinfluencing

students'behaviorinlearningthetargetlanguage(Lee&Lin,2022).

Asitindicatedthedataonthetableaboveunderitemnumber5withthemeanvalueof3.7,47

(44.8%)oftherespondentsagreedthattheirbackgroundknowledgeonthepracticeofwritingskills

affectedthedevelopmentoftheirwritingability.Moreover,20(19%)oftherespondentsstrongly

agreedthattheirbackgroundknowledgecausesaprobleminthedevelopmentoftheskill.However,

25(23.8%)oftherespondentsresponsesshowthattheydidnotdecideontheitem.9(8.6%)and4

(3.8%)oftherespondentsresponsesshowthatdisagreeandstronglydisagreeconsequently.

Sincewritingisaproductiveskill,itneedsagreatsortofpracticingbutthestudents’responsesshow

thattheylackgoodpracticeontheskill.

Themeanforitemnumber6was3.6.Tothequestionfirstlanguagehasanobstaclethathinders

abilitytocorrectlywriteinEnglish,52(49.6%)oftherespondentsagreedthattheirfirstlanguage

hindersthemtocorrectlywriteinEnglish20(19%)oftherespondentsstronglyagree and16

(15.2%)oftherespondentsremainundecided.However,afewnumbers8(7.6%)and9(8.6%)ofthe

respondentsdisagreeandstronglydisagree.

Theinfluenceoffirstlanguageonthelearningofsecondorforeignlanguageisthemainconcernof

manyresearcherssuchasHarmer(2006b);Kroll(1997);Sadek(2007);Stark,(2005),andGhodbane

(2010).Generally,foreignlanguageteachersemphasizetheneedforEFLwriterstothinkandwrite

asfaraspossibleinEnglish.Friedlander(1997)reports,“Writersdoanyoftheirworkintheirfirst

language”(p.109).ItmeansthatthiswayofwritingwillinhibitacquisitionofEnglishduetotransfer

ofstructuresandvocabularyfromfirstlanguageinanincorrectway.Moreover,Friedlander’s(1997,

p.109)studyindicatesthat“writerswilltransferwritingabilitiesandstrategies,whethergoodor

deficient,fromtheirfirstlanguagetotheirsecondorthirdlanguage.”

Asitisshowninthetableaboveinitemnumber7,25(23.8%)oftherespondentsstronglyagreed

and60(57.2%)oftherespondentsagreedandwereoftheviewthatthefearofmakingmistakeson

theirwritingaffectsthesuccessfullearningofwriting.15(14.3%)oftherespondentswerestatedto

beundecided.Neverthless,5(4.7%)oftherespondentsstateddisagreedtotheitem.Themeanvalue

was4.0

Asitcanbeinferredfromtheresponses,thestudentsarenotoftheviewthatmistakesaresignsof

learning.Theresearcherofthisstudybelievesthat,allsecondaryschoolteachersshouldawaretheir

studentsthenegativeimpactsoffearofmakingmistakeandmakethemtopracticecontinuouslyto
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avoidtheproblem.

Table8:ChallengesRelatedtotheTeacher

No Items Responses Mean

ChallengesRelated
totheTeacher

5 4 3 2 1

F % F % F % F % F%

8. Theteachingmethod
inmyschoolimpedes
thelearningof
writing.

29 26.7 50 47.6 14 13.3 12 11.
5

10.9 3.9

9. Theteacher’swayof
givingfeedbackon
mywrittenworks
hampersthelearning
ofwriting.

10 9.5 42 40 30 28.5 17 16.265.7 3.3

GrandMean 3.6
Ascanbeseenfromtheabovetableunderitemnumber8themeanvalueof3.9,50(47.6%)ofthe
respondentsagreedand29(26.7%)ofthemstronglyagreedthattheteachingmethodintheir
secondaryschoolimpedeslearningwriting.Incontrast,few,12(11.5%)and1(0.9%),ofthe
respondentsstatedtheirdisagreementandstrongdisagreementrespectively.14(13.3%)ofthe
respondentswerestatedtobeundecidedtothesameitem.Themeanvalueforitem9was3.3
concerningtheteacher'swayoffeedbackhamperslearningofwriting,42(40%)and10(9.5%)
statedtheiragreementandstronglyagreementrespectivelyshowthattheirteachers’wayofgiving
feedbackontheirwrittenworkshamperstheirlearningofwriting.Whereas,30(28.6%)ofthe
respondentsremainedundecided.Fewnumbers,17(16.2%)and6(5.7%)oftherespondentsstated
theirdisagreementandstronglydisagreementrespectivelytotheitem.

Hereitcanbeinferredthatteachersofsecondaryschoolshouldbeawareoftheeffectiveuseof

feedback/commentstodeveloptheirstudentswritingability.
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Table9:ChallengesRelatedtoWritingTasks

No Items Responses
Mean

Challenges
Relatedto

WritingTasks

5 4 3 2 1

F % F % F % F % F %

10.Thenatureof
writing tasks
inthetextbook
impedes the
development
ofmywriting
ability.

11 10.5 58 55.2 17 16.2 8 7.
6

11 10.5 3.5

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Theresponsesgiventoitemnumber10intheabovetableshowthat58(52.2%)oftherespondents
agreedand11(10.5%)ofthemstronglyagreedthatthenatureofwritingtasksintheirtextbook
impedestheirlearningofwriting.Incontrast,8(7.6%)oftherespondentsdisagreedand11(10.5%)
ofthemstronglydisagreedtotheitem.Andalsothemeanvaluewas3.5.Teachingmaterialshave
theirowninfluencesonthesuccessfulnessofteachingandlearningprocess.
Basedontheabovedata,itcanbeconcludedthatthewritingtasksinthestudent’stextbookarenot

suitabletodeveloptheirwritingability.Thisresultfurthersuggeststhatthenatureofthewriting

tasksonthestudentstextbookneedamendmentinordertomakemoresuitabletopracticetheskill

andmakethestudentsmoreproficientinwriting.

Table10:ChallengesRelatedtoTesting

Challenges
RelatedtoTesting

5 4 3 2 1 Mean

F % F % F % F % F %

11
.

Thetestingsystemin
myschoolhindersthe
developmentofmy
writingability.

9 8.6 72 68.6 15 14.3 7 6.6 2
1.
9

3.8
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12
.

The nature ofthe
University Entrance
Exam impedes the
developmentofmy
writingability.

8 7.6 68 64.8 19 18.1 7 6.6 3
2.
9

3.7

GrandMean 3.8

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1

Thetestingsystemofmostsecondaryschoolisemphasizingtestingthelanguageitemswhichhave
strongconnectionwiththenatureoftheNationalExamination.Teachersneedtoknowhowtogive
teststhataremotivatingtothestudents.Testsneedtohavethematicrelevance,thatis,theyneedto
aimatcheckingwhatstudentshavelearnedandwhethertheycanapplyittoreal-lifetasks.In
addition,teststhataremoredemandingorchallengingthananythingpracticedinclasswillhave
negativeeffectsonthestudents’learning.Also,testsshouldbebasedoncourseobjectives.
Asitisshowninthetableaboveinitemnumber11withmeanvalueof3.8,72(68.6.%)and9(8.6%)

respondentsstatedtheiragreementandstronglyagreementrespectively.Whereas,7(6.6%)ofthe

respondentsremainedundecided.Fewnumbers,8(7.6%)oftherespondentsdisagreedand2(1.9%)

ofthemstronglydisagreedtotheitem.

Asitisshowninthetableaboveinitemnumber12,68(64.8%)and8(7.6%)oftherespondents

agreedandstronglyagreedrespectively.19(18.1%)oftherespondentsremainedundecided.Few

numbers,7(6.6%)agreedand3(2.9%)stronglydisagreed.Themeanvaluewasalso7.

Itcanbeinferredfromtheabovedatathatthenatureoftestsinthesecondaryschoolandthe

NationalExaminationmeanttobefactorswhichmakesecondaryschoolstudentsreluctanttodeal

withwritingseriously.SincealloftheitemsintheNationalExaminationweremultiplequestion

type,itwouldbedifficultforstudentstobeengagedinthedevelopmentoftheirwritingability.Had

itnotbeenforthenatureofthetestingsystem,thestudents’writingproficiency,eitheratparagraph

oressaylevelwouldhavebeenupgraded.

Table11:ChallengesRelatedtoCulture

No Items Responses Mean

Challenges
Related
Culture

5 4 3 2 1

F % F % F % F % F %
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13
.

Writingculturein
the society
impedes learning
writingwhichlater
hampers the
developmentofmy
writingability.

28 26.7 54 51.4 16 15.2 7 6.6 - - 4.0

14
.

My school’s
culture on the
teaching and
learningofwriting
impedes the
learningofwriting.

4 3.8 67 63.8 20 19.1 14 13.3 - - 3.6

3.8

Asitcanbeseenfromtheabovetableunderitemnumber13,majorityoftherespondents,54(51.4%)

agreedand28(26.7%)stronglyagreed,responsesrevealthatthewritingcultureintheirsociety

impedesthedevelopmentoftheirwritingability.Themeanvaluewasalso4.0.However,7(6.6%)

oftherespondentsstatedtheirdisagreementtotheitem.Asmentionedbytherespondents,itcanbe

inferredthatthewritingcultureofthecommunityaffectsthedevelopmentoftheirwritingability.As

itcanbeseenfromtheabovetableunderitemnumber14withthemeanvalueof3.6,67(63.8%)of

therespondentsresponsesshowthattheirschools’cultureontheteachingandlearningofwriting

impedestheirlearningofwriting.20(19.1%)oftherespondentscouldnotdecideonwhethertheir

schools’culturehasanimpactonlearningwritingornot.Incontrast,14(13.3%)oftherespondents

statedtheirdisagreementtotheitem.

Table12:ChallengesRelatedtoTime

No Items Responses Mea
n

Challenges
RelatedtoTime

5 4 3 2 1

F % F % F % F % F %

15.Thetimeallottedfor
writing class is not
enough to practice
writingandhampersthe
learningofwriting.

3 2.9 71 67.6 14 13.3 13 12.4 4 3.8
3.5

StronglyAgree=5 Agree=4Undecided=3Disagree=2StronglyDisagree=1
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Asitisshowninthetableaboveinitemnumber15,3(2.9%)oftherespondentsstronglyagreed,

71(67.6%)agreed,14(13.3%)statedundecided,13(12.4%)disagreed,and4(3.8%)strongly

disagreedtotheitem.Accordingtothedata,majorityofthestudents’responsesshowthatthetime

allottedforwritingclassinsecondaryschoolsisnotsufficienttopracticewriting.

Infact,secondaryschoolstudentsonlyhaveoneperiodforwritingeveryweekirrespectivetothe

objectivesofthesyllabusandboththestudent’sandtheteacher’stextbooks.Unlessthestudents’do

haveenoughtimeforlearningandpracticingwritingintheclassandtheteachers’dohaveenough

timetoteachtheirstudentswritingineffectiveways,itisveryunlikelytoexpectanencouraging

outputoftheteachingandlearningofwriting.

Generally,thefactorsbehindsecondaryschoolstudents’poorperformancesonwritingareendless.

However,theresearcherofthisstudylimitedhimselftothemajorones.Themajorityofour

secondaryschoolstudentsarenotmotivatedtowriteandlearnwriting;theyarenotinterestedin

readingwhichisthemostappropriateinputtoimprovetheirwriting;theyhavelackofsufficient

vocabularytoeffectivelypracticewriting;theysufferfromlanguagetransfer,wheretheycommonly

usetheirL1whilewritinginEnglish;theysufferfromthefearofmakingmistakes,whichhinders

theeffectivepracticeofwriting;factorsrelatedtothestudents’backgroundknowledge,methodof

teaching,feedbackrelatedtotheirwrittenworks,thenatureofwritingtasks,thetestingsystem,

writingculture,andinsufficienttimetopracticeaffectthelearningofwritingandthedevelopment

oftheirwritingability.

4.2ResultsoftheTeacher'sQuestionnaire

Thissectionreviewed,theteachers’responsesontheirpracticesoftheteachingofwriting

strategiesandchallengesaffectingtheirteachingofwriting.

4.2.1.Teachers’PracticesonTeachingWritingStrategies

Inthissub-section,theteachers’responsesontheirpracticesoftheteachingofwritingstrategies

likepracticesrelatedtotechniquestoteachwriting,teachwriting,materialsandtasks,fand

valuesonwrittenworks,testing,objectivesofwritingskills,andwritingclasses.werediscussed

andinterpretedbelow.

Teacherswereaskedrelatedtotechniquesorstrategiestoteachwriting,thelargenumberofthe

respondentssaidthattheydidn'tuseavarietyoftechniquesorstrategiestoteachwriting.The

remaining1oftherespondentssaidthattheysometimesuseavarietyoftechniquesorstrategies
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whileteachingwriting.

Integratewritingskillswithotherlanguageskills,6oftherespondentssaidthatthey rarely

implementIntegratewritingskillswithotherlanguageskills.1oftherespondentsstatedthat

sometimesheintegrateswritingskillswiththeotherlanguageskills.

Theresearcherofthisstudybelievesthattheaboveresponsesoftheteacherscouldimpedethe

developmentofthestudents’writing.Teachersneedtothinkofwaystointegrateoneofthe

languageskillswiththeotherswiththeaimofenhancingthestudents’languageproficiencyin

generalandthewritingskillsinparticular.

Teacherswereaskedprovideclassroom writingtasks;2oftherespondentssaidthatthey

sometimesprovideclassroomtasks.Majorityofteacherssaidthattheydidn'tprovideclassroom

writingtasksandrathertheysimplyteachthelessonandleavetheclasswithoutprovidingany

activitiesaboutwriting.

Regardingtoprovidehome-takewritingtasks,majorityofteacherssaidthattheydidn'tprovide

home-takeactivitiesandtheremainingof1teachersaidthathesometimesprovidehome-take

activities.

intheirwritingclassesencouragingstudentstoplan,draft,andproof-readtheirwrittentasks;

majorityofteacherssaidthattheydidn'tgetteachingmaterialsintheirwritingclasses

encouragingstudentstoplan,draft,andproof-readtheirwrittentasks.Theysaidthatwhenthey

wantanysupportivematerialstoteachwritingtheycouldn'tgetintheschool.Eventheyaskedto

thedirectoroftheschool,hedidn'treplypositiveanswer.Theremainingof1teachersaidthat

sometimeshegetsthematerialsencouragingstudent.toplan,draft,andproof-readtheirwritten

tasks.

Hereitcanbeinferredthatthenatureofteachingmaterialsteachersusedintheirwritingclasses

needagreatsortofamendmentwiththeintentiontoencouragestudentstoplan,draftandproof-

readtheirwrittentasks.

Concerningprovidevaluesfortheirstudentswrittenworks,5ofteachersaidthattheydidn'tprovide

valuesfortheirstudentswrittenworks.1teachersaidthatheusuallyprovidegivevaluefortheir

studentswrittenwork.2ofthem saidthattheysometimesgivevaluefortheirstudents.The

researcherbelievesthatifthestudents’writtenworkshadbeenvalued,theirmotivationtopractice
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writingandthedevelopmentoftheirwritingabilitywouldhavebeenpromoted.

Concerninggivefeedbackontheirstudents'writtenworks,majorityofteachersrespondentssaidthat

theydidn'tgivefeedbackontheirstudents'writtenworks.Incontrast,2oftherespondentssaidthat

theysometimesgivefeedbackontheirstudent’swrittenworks.

Inresponsetocorrectandcommentoneachother’swork,thelargenumberof6ofthe

respondentssaidthattheyneverlettheirstudentscorrectandcommentoneachother’sworkand

only1of teacherrespondentssaidthatherarelydoso.Thisimpliesthatalmostallthe

respondentshavenopracticeoflettingtheirstudentscorrectandcommentoneachother’swork.

Eventhoughthemajorityofsecondaryschoolstudentsareinterestedinmarksandnothingelse,

butfeedback-commentsreinforcestudentstoimprovetheirwritinglevel.Feedback/comments

aremeanttohighlightweaknessesand/orstrengths.

Relatedtoincludewritingtasksintheirexams;5ofteachersrespondentssaidthattheyrarely

includewritingtasksintheirexamsand1oftherespondents’saidthathesometimesinclude

writingtasksinhisexamsand1oftherespondentsneverincludewritingtasksinhisexams.

However,themajorityoftherespondentspracticeshowsthattheydonotincludewritingtasksin

theirexamsdeviatingfromboththesyllabusandcourseobjectivesofthatparticulargradelevel.

Trugman(2007)statesthatteachersneedtoknowhowtogiveteststhathavethematicvalue.

Besidesthat,testsshouldbebasedonthecourseobjectives.

Owingtotheresearcher’sexperiencealongwiththeresultsofthequestionnaireabove,thenature

ofexaminationitemsrequestedbothatschoolandnationalleveldonotenabletheteachersto

incorporatewritingtasksintheirexams.

IntheresponseofaddressthebenefitsofwritinginEnglishtotheirstudents;themajorityteachers

respondentssaidthattheysometimesaddressthebenefitsofwritingEnglishtotheirstudentsand

onerespondentsaidthatheusuallyaddressthebenefitsofwritinginEnglishtotheirstudents.Only

onerespondentsaidthatherarelyaddressthebenefitsofwritingEnglishtotheirstudents.

Concerningabidingbytheobjectivesofthestudent’stextbook2oftherespondentssaidthatthey

sometimesabidebytheobjectives.Nonetheless,majorityoftherespondentssaidthattheyrarely
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abidebytheobjectivesonthestudent’stextbookandtheremainingof1respondentsaidthathe

neverabidebytheobjectives

Hence,itcanbeinferredthattheteachingofwritinginsecondaryschooldeviatedfromtheobjective

thatissettopromotetheteachingandlearningofwriting.

Basedontheteachingwritingtotheirstudents;2ofteachersrespondentssaidthattheysometimes

teachwriting.Theremainingof5respondentssaidthattheyrarelyteachwritingtotheirstudents.

Concerningthepracticeofencouragingstudentstopracticewriting;1ofteacherrespondentsaid

thatheusuallyencourageshisstudentstopracticewritingand1oftherespondentsaidthathe

sometimesencouragestopracticewriting.Incontrast,4respondentssaidthattheyrarelypractice

encouragementandtheremainingof1respondentsaidthatheneverdoso.

4.2.2.ChallengesthatAffectingTeachingWritingStrategies

Inthissub-section,theteachers’responsesonthechallengesaffectingtheteachingofwriting

strategieswerediscussedandinterpretedbelow.

Concerningteachingofwritingisaffectedbythestudents’lackofinterestinlearningwriting,

majorityoftherespondents5ofthemsaidthattheteachingofwritingaffectedbylackofstudents

interest.However,2oftherespondentssaidthattheirteachingofwritingisnotaffectedbytheir

students’lackofinterest.

Ifstudentslacktheinteresttolearnasubjectingeneralandaproductiveskill,whichneedsa

continuouspractice,likewritinginparticular,thesuccessofthestudentswillmostlikelybeata

stake.

Concerningstudents’levelofvocabularyimpedestheteachingofwriting;themajorityof

respondentssaidthatstudents'levelofvocabularyimpedestheteachingofwriting.

Basedontheresponsesaboveandthestudents’questionnaireandinterviewonchallengesaffecting

learningwriting,itcanbeinferredthatmanystudentshavelimitationsofvocabulary;thismaybe

becausethestudents’donotknowanyeffectivewaystostudyvocabulary.Thedataimpliedthat

anotherreasonthataffectsteachingwritinginsecondaryschoolduetostudents’lackofvocabulary
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maybebecausethestudentsspendlittletimeonstudyingvocabulary;theymightrarelylookfor

dictionary,andtheymightusuallyignorenewwordsanddonotlookupmeaningaswellastheway

tousethem.

Relatedtostudentspriorknowledgeonwritingaffectstheteachingofwriting;allmostallof

teachersrespondentssaidthatstudents’priorknowledgeonwritingaffectstheteachingof

writing.Fromtheresultsabove,itcanbeinferredthatmostsecondaryschoolstudentswerenot

exposedforpracticingwritingskillsintheirpreviousgrades.

Concerninglackofgoodcommandthegrammaraffectstheteachingofwriting.majorityofthe

respondentssaidthatstudents’lackofgoodcommandofthegrammaraffectstheteachingof

writing.However,2oftherespondentssaidthatthestudents’lackofgoodcommandofthe

grammardonotaffecttheteachingofwriting.

Responsestoreadinghabitaffectstheirteachingofwriting;6respondentssaidthattheirstudents’

readinghabitaffectedtheteachingofwriting.Nonetheless,1oftherespondentsnothingsaid

whetheraffectedornot.

Here,itcanfurtherbeexplainedthatgoodwritingistheresultofgoodreadingbecausewell-read

peoplearemostlycriticalthinkers.

Relatedtolackoftheexperienceonteachingwritingaffectedtheircurrentteachingoftheskill;5of

therespondentssaidthatlackofexperienceonteachingwritingdidn'taffecttheircurrentteaching

skill.However,2oftherespondentssaidthatlackoftheexperienceonteachingwritingaffected

theircurrentteachingoftheskill.

Concerninglackoftrainingonteachingwritinghamperstheirteaching;allteachersrespondents

saidthatlackoftrainingonteachingwritinghamperstheirteaching.Hereitimpliesthatthe

teachersneedtobeequippedwithappropriatetrainingtoacquaintthemwiththechangingnatureof

theworldandtheteaching.Thisisalsoseenintheobservationtimethatmajorityoftheteachers

wereapplyingteacher-centeredmethodofteachingwhichhardlyhelpsstudentspromotetheir

knowledgeandskill.

Oneoftheproblemsteachersusuallyencounterinoursecondaryschool,whenteachingEnglish,

islackofreferencematerials.Thishasbeeninfluencingtheteachingandlearningprocessin
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generalandthestudents’successinparticular.

Theresponsesabsenceofreferencematerialsintheirschoolsonwritinghinderstheteachingof

writing;5ofteachersrespondentssaidthatlackorabsenceofreferencematerialsintheirschools

onwritinghinderstheteachingofwriting.Incontrast,2ofthemsaidthattheteachersteachingon

writingwasn'taffectedbylackorabsenceofreferencematerials.

Acloseobservationontheabovedatarevealsthatmajorityoftherespondents,thatis,saidthat

lackorabsenceofreferencematerialsonwritingintheirschoolhinderstheteachingofwritingin

secondaryschool.Ifthecontentsofthewritinglessoninthetextbookandtheactivitiestherein

arenottimelyandrelevanttolife,theyhavethechancetoalleviatetheeffectivenessofthe

teachingandlearningprocess.Assuch,teachersshouldemphasizethelinksbetweenreallifeand

schoolsubjects,designassignments,andexperimentsthatuseeverydaymaterialsandsituations,

andusepersonalanecdotes.(Palmer,2007)Tasksthataremeaningfultothestudents’reallife

motivatethem.(FreyandFisher,2010)

Concerningthenatureofwritingactivitiesinthetextbookimpedestheteachingofwriting;5of

therespondentssaidthattheteachingofwritingintheirschoolisaffectedbythenatureofwriting

activitiesinthetextbook.Whereas,1oftherespondentssaidthattheteachingofwritingintheir

schoolisnotaffectedbythenatureofwritingactivitiesinthetextbook.

Thisresultfurthersuggestedthatthenatureofwritingactivitiesinthetextbookneedamendment

inordertomakethemlargelybenefiting.

Open-endedquestionwasprovidedthemwhethertheythinktherewereotherchallengesthatimpede

theimplementationwritingstrategies.Theylisteddownthefollowingfactors.Respondents3,4,5

and7respondedthatwhentheyweregivenwritingassignmentshomeworks,thestudentswerenot

willingtodoathome.RespondentsIand2repliedthattheirfamily’seducationalbackground

doesn’tallowhelpingathome.

Respondent6statedthattheywerenotbeinggivenanytrainingtobrushuptheirwritingstrategies.

Theyaddedthatnoattentionforwritingskillsfromlowergradeleveluptouniversity.Theother

challengesthatimpedetheimplementationofwritingstrategiesalmostalltherespondentsreplied

thatinthelower-gradethesubjectwasbeingtaughtbynon-subjectteachers.
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Accordingly,theresearcherofthisstudybelievesthatfamiliesshouldgiveespecialattentionfor

theirstudentsandtheskillsshouldbegivenstartingfromthelowergrade.Hefurtheraddedthatthe

subjectshouldbetaughtbythesubjectteacherandwritingstrategiesshouldbegivenforEnglish

languageteachersasmuchaspossible.

4.3.ResultsofClassroomObservation
Basedontheobservationchecklist;3oftheobservedteachers’topicsonwritingwerefoundtobe

familiartothestudents.However,4oftheobservedteacherswerelackingtopicsoffamiliarity.

Researcherasobserver,heobservedthattheteacherspreparedthetopictoteachwritingwasn't

familiartothestudents.Asaresult,theywereconfusingduringwritingclasses.Andalsothetopic

thattheteachersdesignedwasnotmoreofreallifesituation.

Concerninglettingtheirstudentsplanforthetasktheyweregoingtodo;Baseonthechecklistall

mostallteachersdidnotlettheirstudentsplanforthetasktheyweregoingtodo.Inthispartofthe

lesson,majorityoftheteacherswereobservedwarningthestudentsnottodisturbtheclass.“Keep

silent!”wastheexpressionwhichwasrepeatedlyuttered.Itisbelievedthatstudentsshouldbe

treatedtoplanforthetaskstheyaregoingtodo.

Basedonthechecklistindicatedthat2oftheteacherswereteachingwritingstrategiestotheir

studentsinwritingclasses.Nonetheless,morethanhalf(5)ofthemwerenotteachinganywriting

strategiestotheirstudentsduringtheobservationsessions.

Relatedtosamplewrittentaskstodemonstrateawiderangeofwritingstyles;therewasno

observationsessioninwhichtheteachers’usedsamplewrittentaskstodemonstrateawiderangeof

writingstyles.Astheresearcherobserved,thewholeteachersdidn'tapplysamplewrittentasksto

demonstrateawiderangeofwritingstyles.Rathertheysimplylecturethemandletthemtowritethe

shotnote.

Asitindicatedobservationchecklistandastheywereobservedbytheresearcherwritingclasses,2

ofteachersweredeliveringlessthanhalfofthewritingclasseshavingthestudents’engagedinthe

writing.Whereas,5ofteacherswerenotengagingtheirstudentsinthewriting.

Accordingtothedataoftheobservationchecklistlookinterestedormotivatedwhiledoingthetasks;

majorityofthestudentswerebeingobservedlessinterestedindoingthetasksandlessmotivatedin
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interactingwitheachotheronthetopics.However,fewinnumberoftheclasseswerefoundtohave

lookinginterestedormotivatedwhiledoingthetasksgivenbytheirteachers.

Basedontheresearcher’sinformaldiscussionswithsomestudentsoftheobservedclasses,they

statedthatalargenumberofthestudentsarenotinterestedinlearningEnglishletalonelearning

writing,whichtheythinkfarlessuseful.Theyaddedthattheyaremissingmostofthewriting

classesandeithergoingtothelibrariesorhuntingforothersubjectteachers’classes.

Concerningencouragethestudentstowriteindependently;2oftheobservedteachersencouraged

theirstudentstowriteindependently.Incontrast,5oftheteachersdidnotencouragethestudentsto

writeindependently.Thoughtheywereansweringcorrectly,theirteachersdidn'tsayanythingabout

encouragementrathertheykeepsilent.Hereitisbelievedthatencouragingthestudentstheirworks

intheclassenhancetheirmotivationtowardsthelearningofwriting.

Generalcommentstothestudentswrittenworksasawhole;noteacherwasseengivinggeneral

commentstothestudents’writtenworksasawhole.Inmanyoftheobservedclasses,theteachers

begantheperiodgoingaroundtheclassandcheckingwhetherthehometasksweredoneornot,but

didnotgiveanycommentandfeedback.Sinceitisgivinggeneralcommentstothestudentsintheir

worksintheclasshelpsthemknowtheirmistakesandrewritewhattheymissed.Therefore,itshould

begivengeneralcommentstothestudentsandalsoteachersshould giveespecialattentionfor

givinggeneralcommentsinwritingclasses.

Relatedtogivenguidelinestohelplearnersevaluatethestandardoftheirwriting;noneofthe

teachersobservedhadgivenguidelinestohelplearnersevaluatethestandardoftheirwriting.During

theclassroomobservation,theresearcherdidn'tseeanytypesofguidelinestoevaluatethestudents

thestandardoftheirwriting.

Theobservationchecklistindicatedthattherewasnooccasioninwhichthestudentsweremadeto

commentoneachother’swrittenworks.Andalso,theresearchermadeinformldiscussionwiththe

studentstheywerenotmadetocommentoneachother'writtenworks.

Concerningcreatingnon-threateningenvironmentinwhichstudents’experiencedwriting;someof

theobservationsessionshadnon-threateningenvironmentinwhichstudents’experiencedwriting.In

contrast,manyoftheperiodsobservedwerefailedtocreateanon-threateningenvironmentinwhich
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studentscouldexperiencewriting.

Timeprovidedlettingthestudents;someoftheobservationsessionshadsufficienttimetodothe

tasks.However,manyoftheobservedclassesranoutoftimeandthestudentsdidnotfinishthetasks

theyweremadetodointheclasses.Intheseclassesitwasobservedthattheclasstimemanagement

wasverypoor.

Theresearcherofthisstudybelievesthatstudentsshouldbegivensufficienttimetofinishthetasks

andtopracticefreely.Hefurthersuggeststhatteachersshouldusetheirtimeproperlyandasmuch

aspossiblemakepreconditionthestudentstopracticeatlargeoutofthenormalclass.

Incorporatingwritingskillsintheirdaily/weeklylessonplan;3ofteachersincorporatedwriting

skillsintheirdaily/weeklylessonplan.However,therest4oftheteachersdidnotincorporate

writingskillsintheirlessonplans.TheresearcherofthisstudybelievesthatEnglishlanguage

teachersofsecondaryschoolshouldincorporatewritingskillsintheirlessonplanstoimprovetheir

student’swritingability.

Followtheobjectivesofthewritinglessonstatedinthesyllabusandthetextbook;fewofthe

observationsessionswerefoundtobehavingtheteachersfollowingthewritinglessonstatedinthe

syllabusandthetextbook.Whereas,manyoftheobservationsessionsfailedtofollowtheobjectives

ofthewritinglessonstatedinthesyllabusandthetextbook.

Hereitcanbeinferredthatdeviatingfromtheobjectivesinboththesyllabusandthetextbookscan

hampertheeffectiveimplementationofteachingwriting.So,itisbelievedthatteachersshould

followthesyllabusandthetextbookwhentheystatedtheobjectiveofthewriting.

4.4.Analysisofdatagatheredthroughteachers’interview
Theresultsarediscussedandinterpretedbelow.Eightteachersthosewhohadcompletedthe

questionnaireswereinterviewed.Theinterviewwasrecordedtobeheardrepeatedlyandanalyzed

later.Theresultsofteachers’interviewswereanalyzedanddiscussedbelow.
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4.4.1.WritingstrategiesTeachersusetoHelpingGrade10StudentsBecomeEffectivein

theWritingSkills

Intervieweeswereaskedtoanswerwhethertheyusewritingstrategiestohelpstudents.Tothis

question,Respondents2,4,5,and6pointedout:

Theydidnotusewritingstrategiesortechniquesfrequently.Respondent3respondedheusesthe

strategiesinrarely,theydidn’tusemostofthestrategiesortechniquesratherfewofthem.

Respondent3responded

Heneverusedwritingstrategiesortechniquestoteachwriting.Headdedthathemainlyfocuseson

onlygrammaticalstructureandevenhecompletelyignoreswritinginEnglishclassroom.

Respondent1statedthat:

“Iattemptedtousethestrategiesortechniques.”Ashestatedthatheusedthestrategieswithinfew

minutesandthisisnotthismuchsufficienttosayteachingwritingusingdifferentstrategiesor

techniquesinEnglishclass.

Ashereplied,thereasonsfornotusingorpracticingthestrategiesarestudentsbackground

knowledge,timelimitations,thecontentofthetextbook,numberofclasssizeandteacher’s

methodology,andteacher’sbackgroundknowledge

4.4.2.PracticeofTeachingWritingStrategiesLookLike.

Basedontowhatextenttheypracticeofteachingwritingstrategies,allintervieweesrepliedtheir

reasoninthefollowingway:

Alloftherespondentsstatedthatstatedthattheirpracticeofteachingwritingwasnotgoodandthe

efforttheymadeinteachingtheskillwasnotgoodtoo.Hereinbelow,theresearchermentioned

someoftherespondents’views:

Respondent2statedthat:

IdidnothaveagoodpracticeinteachingwritingandIwastotallydevotingmytimeinpreparing

thestudentsfortheNationalExamination.Moreover,Ihadnosufficienttimetopracticewriting

whilemakingthestudentspreparedfortheUniversityEntranceExamination.Ididn’tmakeany

effortinteachingwriting.
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Hispracticeofteachingwritingvariesfromtimetotimeandhesometimesteachestheskilland

writingisacumulativeeffectoftheotherlanguageskills;hewastryingtointegratewritingwiththe

otherlanguageskillsinhisteaching.Hewasexertinghieffortinenhancingthestudents’proficiency

inwritingthoughhisstudentshadwithmanylimitationsintheskill.

Respondents3,5and6pointedout:

Theirpracticeofteachingwritingstrategieswasnotgoodthoughtheyhadtheirindividualabilityto

teachtheskill.respondent4statedthathispracticeofteachingwritingwasthroughgivingexercises

intheformofactivitieslikeparagraphsandletters.

Ashestatedthathewasgivingexercisesonwritinginordertolettheirstudentsdeveloptheirability

inwriting.Fromthisonecansuggestthatthepracticeofteachingwritingstrategiesatsecondary

schoolisnotsufficientandtheefforttheteachersmakeneedtobeenhanced.

4.4.3.TheTeachingMeetstheObjectivesoftheWritingSkillsbothintheSyllabusandthe

Textbook

Theteacherswereinterviewedonwhethertheirteachingofwritingskillsmettheobjectivessetboth

intheEnglishlanguagesyllabusandthetextbook.

Respondents2and4respondedthattheirmajorobjectivewastoenablethestudentsforthe

UniversityEntranceExamination.Hence,turnbyturntheystatedthattheirteachingdidnotmeetthe

objectivesatall.

Respondent1statedthatshehadneverusedthetextbooktoteachwritingandtheothermajorskills

exceptforsomepartsofthegrammarinwhichsheevenmademodification.Herresponsereveals

thatshedidnotdealwiththeobjectivesbothonthesyllabusandthetextbook.Moreover,respondent

6statedthathisteachingdidnotmeettheobjectives.Hestatedthatthenatureofhisstudents’

knowledgeonwritingimpededhimtomeettheobjectivesandthetextbookalsolackedfeasible

contentsforteachingwriting.However,respondents3statedthathisteachingsometimesmetthe

objectives.Respondent5statedthathewasindoubtwhetherhisteachingmettheobjectivesornot.

WritingexpertslikeCunningsworth(1995)areofthebeliefthatobjectivesareblueprintswhich

guideteachershowtogoabouttheirteachingperformanceandwheretheirdestinationis.Hebriefly

remarksthatateacherwithoutvalidandtangibleobjectiveislikeapilotwithoutacompass.
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Accordingtotheresponsestotheinterview,morethanhalfofthethemstatedthattheirpracticeof

teachingwritingdoesnotabidebytheobjectivesofthesyllabusandthetextbookaswell.The

researcherofthisstudybelievesthatobjectiveshavestronginfluenceindeterminingthemethodof

teachingthatteachersemployintheirwritingclasses.

4.4.4.TheTeachingofWritingStrategiesTeachersUsetoImprovetheStudents’Writing

Ability.

Teacherswereaskedonwhethertheirteachingofwritingissufficienttoimprovestudents'writing

ability.Tothisquestion,onlytwooftherespondents6and4statedthattheteachingofwritingin

theirschoolissufficienttoimprovethestudents’writingability.Moreover,respondent3statedthat

theteachingofwritingintheschoolisfairlysufficienttopromotethestudents’writingabilityand

explainedthatwritingcouldnotbeachievedwithinshortperiodoftime.

However,mostoftherespondentsstatedthattheteachingofwritingintheirschoolisquite

insufficienttoimprovethestudents’writingability.Forexample,respondent1statedthatthe

teachingofwritinginherschoolwasbelowstandard.Sheaddedthattheinsufficiencyofthe

teachingofwritingcouldpossiblyresultinmoststudents’failureintheskill.Sheevenaddedthat

mostofthestudentscouldnotscoregoodresultinschoolaswellasEntranceExaminationsoftheir

levelthatwouldcontainwritingpart.Furthermore,respondents2,and5statedthattheteachingof

writingintheirschoolisinsufficienttoimprovethestudents’writingability.Morethanhalfofthe

respondentsrepliedthatheteachingofwritingintheschoolisfoundtobeinsufficient.

TheresearcherbelievesthatEnglishteachersshouldteachwritingsufficientlytoenhancethe

students’writingability.

4.4.5.CommentsonWritingActivitiesintheStudentTextbook

Theteacherswereaskedtocommentonwritingactivitiesinthestudenttextbook.Tothisquestion,

allbutoneoftherespondentswereofasimilarviewthatthewritingactivitiesinthetextbookarenot

madetoeffectivelyteachandlearnwriting.Accordingtotherespondent5,6,and3replies,the

writingactivitiesinthetextbookarenotinterestinginteachingandlearningofwriting;theactivities

didnotletthestudentspracticetheskill.Furthermore,respondent1and2statedthatmajorityofthe

activitiesaredesignedforthesakeofformalityratherthanintendingtheeffectiveteachingand

learningofwriting;theactivitiesdonotletthestudentspracticetheskill.Furthermore,respondent1
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and2statedthatmajorityoftheactivitiesaredesignedforthesakeofformalityratherthanintending

theeffectiveteachingandlearningofwriting.

Hefurtheraddedthatallmostalltheexercisesaregrammaroriented.However,respondent4replied

thatthewritingactivitiesinthetextbookaresufficienttoimprovewritingability.Headdedthatthe

writingactivitiesinthetextbookareinterestingtoteachandlearningwritingability.Thisresearcher

suggestedthatthewritingactivitiesinthetextbookneedtobetreatedseriouslyiftheintentionisto

helpthestudentsbenefitfromit.

4.5.ChallengesthatAffecttheImplementationofTeachingWritingStrategies
Onthistopic,theresearcheraskedtheintervieweestoreactonthechallengesthataffectthe

implementationofwritingstrategies.Therearedifferentfactorsthathampertheteachingofwriting

strategiesinsecondaryschool.Themajorfactorstherespondentsmentionedwerepresentedbelow.

Accordingly,T2replied:Theteachingofwritinginhisschoolisaffectedbystudents’poor

backgroundknowledgeonwriting.Accordingly,Mesfin(2013),statesthatwritingisacumulative

effectofseveralyearsofexperience.Whatislearntatlowerlevelhaseitherpositiveornegative

impactonthecurrentteachingorlearningpractices.

Inthesameissuerespondent3replied:

Largeclass-sizeisaseverefactorthataffectstheteachingofwritinginsecondaryschool.Healso

notedthatithasbecomedifficulttoaddresseachstudentwhiledealingwithhisorherwrittenworks

duetothelargeclass-size.

Thesameissuewasraisedtotherespondent4andhereplied:

ThenatureofUniversityEntranceExaminationasmajorfactoraffectingtheteachingofwriting

strategiesinsecondaryschool.AsheaddedfurtheralltheEntranceExaminationsaregrammar

orientedandthismakesthemnottopracticeandnottofocuswritingatlarge.

Accordingtotherespondent5,theotherfactorthataffectstheteachingofwritinginsecondary

schoolistheculturalreflectionofthecommunitytowardswriting.Therespondentviewedthatthe

writingcultureofthecommunitydoesnotencourageandpromotewriting.Inconjunctionwiththis,

therearemanyresearchfindingsthatsupporttheresponsesoftheteachersontheculturalinfluence

towardswriting.Forexample,Mesfin(2013)revealedinhisstudythatmostEthiopiansareusedto
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comingtogether,discussingtheirissues,anddeparting,whichlaterdiscouragesthecultureof

writing.Healsonotedthatwritingjournals,keepingdiary,andrecordingpersonalexperiencesare

nottheinherentbehaviorsofmostEthiopians.

Poorteachinginlowergradesaffectsthestudents’proficiencyinthesecondaryschoolingeneral

andthewritinginparticular.Theyalsonotedthatmajorityoftheteachersdonotconsiderteaching

writingandpoorbackgroundknowledgeabouthowtoteachwriting.

Moreover,Respondent6statedthatthestudents’interestinlearningwritingaffectstheirteachingof

writing.

Basedontheresearcher’sexperienceandwhatwasseenduringtheobservation,theteachingof

writingisstronglyaffectedbylargeclass-size,whichdoesnotletthestudentspracticetheskill

effectively.Besidesthis,mostoftheteachers’commandoftheEnglishlanguageisfoundtobepoor

thattheresearcherofthisstudybelievestohaveacontributionintheimpedimentoftheteachingof

writinginsecondaryschool.

Inrespondingtothequestionrelatedtowhattheydidtoovercomethedifficultiestheyfacewhen

theystartwriting,respondents3and5stated:

ChangingthenatureoftheNationalExaminationswouldpromotetheteachingandlearningof

writingin secondaryschool.Inconjunctionwiththis,respondent1remarkedthattheNational

ExaminationsshouldcomeawayfromtheABCD,objectivetype.

Theteachingofwritingskillsinuniversitieshastobechanged.Theynotedthatteachers’whoare

graduatesfromuniversitieshavelittletimeinexhibitingtheirskillinwritingbecauseofsmall

numberofpracticalcoursesinwriting.Hence,teachersgraduatingfromuniversitiesshouldbetaught

theskillexhaustivelyduringtheirenrollmentifachangeinsecondaryschoolistobepursued.

Tothisquestion,respondent6stated:

Creatingawarenessontheimportanceofwritingtothestakeholdersandteachingthelanguageskills

inintegratedformarewhattheythinktobedoneinordertopromotetheteachingandlearningof

writingstrategiesinsecondaryschool.
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Accordingly,theresearcherofthisstudyalsosharesthesameviewwiththeteachers’responsesand

hebelievesthatthattherearelotsofthingstobedonetopromotetheteachingandlearningof

writingstrategiesinsecondaryschool.

Alloftherespondentsstatedtheiragreementtotheargument.Someoftheopinionstherespondents

mentionedarethefollowing:

Respondent2,and3statedthatwritingisacumulativeeffectofdifferentlanguageskillsanditneeds

patiencetoteachandlearn.

Respondent5and4stated:

Thegreatestdifficultywascheckingthestudents’worksandgivingfeedbackafterwards.Hefurther

notedthatlisteningskillwasatastaketoo.Respondent1,and6forwardedtheiropinionsthatthe

problemrootedduetothepoorteachingmethod,whichwasstillmoreofatraditionalmethodof

teaching.

Itisbelievedthatteachersofsecondaryschooltriedtoteachwritingthestudentsbyotherskills

interactively.Theresearcherfurthersuggeststhatteachersshouldfollowtraditionalmethodof

teachingtoteachwritingstrategiesoccasionally.

4.7Analysisofdatagatheredthroughstudents’interview

Theinterviewwasconductedtosupportdatafortheresultsobtainedthroughquestionnaireand

classroomobservation.Theresearcherdevelopedfivesemi-structuredinterviewquestionstogather

dataonpracticesoflearningwritingandtoidentifyfactorsaffectingtheirteachingofwriting.The

resultsarediscussedandinterpretedbelow.

4.5.1.StudentsLearnWritingStrategies/Techniques

Studentswereaskedonwhethertheylearnwritingstrategies/techniques,therespondents6and8

replied:Theylearnwritingwhentheirteacherswritesomearticlesorparagraphsandtranslateinto

theirmothertongue.Theyfurtheraddedthattheydon'thaveanyopportunitytopracticeandtowrite

intheclassroom.

Furthermore,whenthesamequestionwasraised.Andtherespondent7and5repliedthatthey

learnedwritingthroughreadingandlistening.Astheynotedthattheylearnedsimplyreadingmore
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oftheperiodandagainalsotheysimplylistenedwhattheirfriendsreadsomepassageorarticle.

Insimilarissue,therespondents1and2statedthattheylearnedwritingmostofthetimewhenthe

teachersgivethemtitlestowriteon.Theserespondentsstatedthatthetitlesforwritingarechosenby

theteachers.Astherespondentsfurtherstatedthatthetitlestheirteachersgiveintheclassroom,to

developwritingtasks,eitherlackauthenticityorbecomemonotonoustowritein.

However,3and4respondentsrepliedthattheyhavenotgotopportunityinlearningwriting.They

addedthattheirteachersdonotteachthemwritingatall;instead,theyspendmuchoftheclasstime

inteachingthelanguageitemswhicharefamiliartoboththeclassexaminationsandtheUniversity

EntranceExamination.

Theresearcherofthisstudyalsobelievesthatitwillbebetterifthestudentsgetopportunitiesin

choosingtheirownwritingtitlesincertainoccasions.Hefeelsthatprovidingtheopportunityforfree

writingwouldundoubtedlyarousethestudents’interestandmotivationtowardslearningwriting.

Besides,itcanbeinferredfromthestudents’responsesaboveandtheobservationsession,almostall

ofsecondaryschoolteachers’styleofteachingwritingstrategies/techniquesneedstobeimproved.

4.5.2.WritingTasksintheTextbook

Respondingtotheirperceptionsonthewritingtasksintheirtextbook,respondents4,6,and8were

viewedthatthewritingactivitiesinthetextbookareeasyandnotchallengingatall.Onaccountof

this,theystatedthatnotonlytheydeviatefromthetextbookbutalsotheirteachersdo

Tothisquestion,respondent2statedthathecouldnotseemuchdifferenceintheactivitiesinhis

currenttextbookwiththatofhispreviousgrades.Headdedthathefindsmostoftheactivitiesinthe

textbookredundant.Nevertheless,respondents5,and7statedthattheydonotusethetextbookatall

andtheirteacherstotallydeviatefromthetextbookinteachingwriting.

Similarissuewasraisedtotherespondents1and3.basedonthistheyrepliedthat,theyfoundthe

writingactivitiesinthetextbookveryusefulandoftheiracademiclevel.However,oneofthese

respondentssuggestedthattheactivitieswouldbeofaprominentvalueiftheyweremadebeing

moreinteractive.

Accordingtotheresearcher’spersonalexperienceonusingthetextbookwhileteachingthegrade
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levelsalongwiththesurveyhemadeonwhileconductingthisstudyconfirmthatmostofthewriting

activitiesinthetextbooklackedtopicsofinterestandauthenticity.

ThisresearcherbelievesthatEnglishteachersshouldpreparedthetopicsmainlyandgivedue

attentiontotheinterestoftheirstudentsandauthenticitybased.

4.5.3.WritinginSchoolthanoutofSchool

Intervieweeswereaskedonwhethertheylearnwritinginschoolthanoutofschool,respondents2,

4,6,7and8reply;thestudentsstatedtheidenticalresponsewhichshowedthattheypreferred

writingoutsidetheschooltowritingattheschool.Theyforwardedthereasonstheywerethoughtfor

optingtowriteoutsidetheclassroom.Respondent3preferbothsettingstopracticewriting.They

addedthattheirpreferenceisdetermineduponthecircumstances;ifthereareneedstowriteat

school,theytakethechanceiftheyaretowriteoutsidetheschool,similarlytheygoonwritingthere.

Respondents1and5statedthat;theyhadtheexperienceofwritingneitheratschoolnoroutsidethe

school.

Hereitcanbeinferredthattheclassroomsettingtopracticewritinghastobemademoreconvenient

andtheresearcherbelievesthatprovidinghome-takewrittenworksinaregularbasiscanhelp

majorityofsecondaryschoolstudentspromotetheirwritingabilitybecauseoftheirpreferencein

practicingwritingoutsidetheschooltothatofaschool.

4.6.ChallengesthatAffectingthePracticeofTeachingWritingStrategies
Onthistopic,theresearcheraskedtheintervieweestoreactonthechallengesthataffectthe

implementationofteachingwritingstrategies.Themajorfactorstherespondentsmentionedwere

presentedbelow.

Respondingtothisquestion,sixrespondentsstatedthattheyfacedifficultieswhentheystartwriting.

Nonetheless,theremainingrespondentsstatedthattheydonotfaceanydifficultywhentheystart

writing.

Almostalloftherespondentsforwardedthefollowingareasasdifficultiestheyfacewhentheystart

writing.Thesewere:spelling,lackofsufficientvocabulary,probleminselectingappropriateword

fortheirwriting,lackofreadingculture,problemsrelatedtocoherence,havingpoorgrammar,and
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lackofpractice.

Inrespondingtothequestionrelatedtowhattheydotoovercomethedifficultiestheyfacewhen

theystartwriting,theinterviewees3,5and7respondedthat,theytriedtopracticethehabitof

readinginordertoovercomethedifficultiestheyface.Majorityoftherespondentsaddedthatthey

refertodictionariesandasktheircloserfriendsandteacherstoovercometheproblemsthey

commonlyface.

Respondent8statedthathehelpshimselfwhenfacingdifficulties.Besides,hestatedthathedoes

notasksomeoneelseforhelp.Incontrast,respondent4statedthathecouldgetnoonetohelphim

thoughhewasinneed.Theremaining,three,respondents1,2and6didnotreplytothisquestion.

Inconjunctionwiththis,moststudentswereseenintheobservationsessionaskingmeaningsof

wordsfortheirwriting.Hereitcanbeimpliedthatthestudentsneedtobetaughtthestrategiesto

overcometheproblemstheyfacewhentheystartwriting.Indoingso,theresearcherbelievesthat

theteacherscanhelpthemalot.

Intervieweeswereinquiredtoanswerwhethertheyagreedornotabouttheresearchfindings

studentsatsecondaryschoolshavedifficultyinexpressingthemselvesinwriting.

Inresponsetothequestion,almostall,six,oftherespondentsstatedtheiragreementtothefindings

oftheresearches.Incontrast,tworespondentsdisagreedtothequestionandstatedasitisdifficultto

generalizethefindingsoftheresearchesandnotedthatmostoftheirfriendsandtheycanwritewell

andhavenobigprobleminwritingandexpressingthemselvesthroughwriting.Thus,theywere

againstthefindingsoftheresearches.

Respondingtothemajorfactorsthathamperthedevelopmentofsecondaryschoolstudents’writing

ability,respondents5,and6statedthatlackofpracticeisthemajorfactorforthedeclineof

secondarystudents’writingability.

Accordingtotherespondent4,theviewthatpeopledidnotregardwritingasacultureandthesocial

perceptiontowardswritingplaysamajorrole.Thisiswhythedeclineofsecondaryschoolstudents’

writingabilityinparticularandmajorityofEthiopiansatlarge.Moreover,respondent8statedthat

theyhavenopriorknowledgeonwritingandtheydidnotlearnitintheirpreviousgradeswhichthey

thoughtwouldhavehelpedthemgetridofproblemsrelatedtowritingatsecondaryschools.
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Accordingtotheviewofrespondent1,thefearofmakingmistakeswhilewritingimpedesthe

developmentofwritingability;respondents3statedthattheylackedinterestinlearningwriting

Inconnectiontothis,respondents7statedthatthepoorteachingofwritinginparticularandthe

teachingofEnglishlanguageingeneralattheirschoolsaretheprominentfactorsforthe

deteriorationoftheirwritingability.Theyalsoaddedthattheycouldnotgetanyteachertohelp

Respondent2inparticularfurtheraddedhisviewthattheteachingofEnglishlanguageinEthiopia

gavedueemphasisonthespeakingskillthanthatofthewriting.Andstudentswereconsidered

efficientwhentheyspeakinEnglishbetterthantheywriteinEnglishnomatterhowbettertheyare

atwriting.Whereas,respondent5addedthatthelessattentiongiventowritinginherschoolimpedes

thedevelopmentofthestudents’writingability.

Accordingly,itcanbeinferredthattheresponsesofthestudents’interviewtothisquestionandthe

resultsofthequestionnairesshowthatmostsecondaryschoolstudentshavedifficultyinexpressing

themselvesinwriting.Furthermore,theresearcherhasbeenexperiencingsecondaryschoolstudents’

difficultiesinexpressingthemselvesthroughwriting.Hence,hebelievesthattheinfluenceoffirst

languageonthelearningofsecondorforeignlanguageisthemainconcernofmanyresearcherssuch

asHarmer(2006b);Kroll(1997);Sadek(2007);Stark,(2005),andGhodbane(2010).Generally,

foreignlanguageteachersemphasizetheneedforEFLwriterstothinkandwriteasfaraspossiblein

English.Friedlander(1997)reports,“Writersdoanyoftheirworkintheirfirstlanguage”(p.109).It

meansthatthiswayofwritingwillinhibitacquisitionofEnglishduetotransferofstructuresand

vocabularyfromfirstlanguageinanincorrectway.Moreover,Friedlander’s(1997,p.109)study

indicatesthat“writerswilltransferwritingabilitiesandstrategies,whethergoodordeficient,from

theirfirstlanguagetotheirsecondorthirdlanguage.Thefactorsthoughttobeaffectingneedtobe

treatedconsiderably.”Theresultsofthestudent’squestionnaireontheirlearningwritingin

secondaryschoolshowthatMorethanhalfofthestudents,48(45.7%)and26(24.8%),perceive

writingasamorechallenginglanguageskill.Furthermore,morethanhalfofthestudents,51(48.6%)

and20(19%),perceivetheteachingandlearningofwritingintheirschoolnotstimulatingand

enjoyable.Morethanhalfoftherespondents’,72(68.5%),didnotregardthetestingsystemintheir

schoolhelpingthempromotetheirwritingability.Eventhoughwritingisoneoftheindispensable

thingsinstudyingEnglish,theresultofthestudents’questionnaireshowsthatmanysecondary

schoolstudentsarenotawareoftheimportanceoflearningwriting;thisisalsowitnessedinthe
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interviewwiththestudents.

Thefindingsofthequestionnaireonthepracticesofteachingwritingstrategiesinsecondaryschool

showedthatmorethanhalf6(75%)oftheteachers,rarelyusevarietyoftechniques/strategiesin

teachingwriting.Furthermore,almostalloftheteachersdonotlettheirstudentscorrectand

commentoneachother’swork.Theteachers’practiceoncommentingstudents’worksandgiving

feedbackisfoundtobeverylow.Morethanhalfoftheteachers,16(72.7%),rarelyintegratewriting

skillwiththeotherlanguageskillsintheirteaching.Theteacherspracticeonabidingbythe

objectivesofwritingskillsisalmostneglected.Mostoftheteachersdonotincorporatewritingboth

intheirclasstestsandexaminations.

Moreover,theresultsofthedatafromtheobservationsessionsdepictthatmajorityoftheteaching

phaseslacktheappropriateimplementationinteachingwriting.Almostalltheteachers’time

managementwasatastakeandtheirclassroommanagementneedsacarefulattention.Noteacher

wasobservedencouragingthestudentstowriteindependently,and18(75%)oftheteachers

dominatedtheclasses.ThishasresultedintheEnglishclassroomscenariotobelargelyteacher-

centeredwhichdidnotfosterstudents‘interestandmotivationforeffectivelylearningwritingor

promotingtheirabilityinwritingskill.Onthebasisoftheresponsesobtainedfromtheteachers

throughtheinterview,almostalloftheteachers’practiceofteachingwritingstrategiesandtheeffort

theymadeinteachingtheskillisnotgoodwhichtheresearcherbelievestohampertheteachingof

writinginsecondaryschool.Majorityoftheteachersteachingofwritingdidnotmeettheobjectives

ofthewritingskillbothinthesyllabusandthetextbook.

Basedonthemajorfindingsrelatedtofactorsaffectingtheteachingofwriting,theresultsofthe

teachers’questionnaireandtheinterviewshowthattheirteachingisstronglyaffectedbyanumberof

factorsbutthemajoronesarestudentslackofinterestinlearningwriting,studentspoorbackground

knowledge,largeclass-size,thenatureofUniversityEntranceExamination,lackofin-service

training,lackofreferencematerials,culturalreflectiontowardswritingand,lackofcompetent

teacher.
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CHAPTERFIVE

5.SUMMARY,CONCLUSIONSANDRECOMMENDATIONS

5.1.Summary
AllthesubjectsofthisstudywerestudentsandEnglishlanguageteachersintheselectedschool.In

conductingthisstudy,theresearcheruseddifferentresearchtoolssuchasquestionnairedistributed

to105studentsand7Englishlanguageteachers,classroomobservationswhichwereconductedwith

sevenEnglishlanguageteacherswritingclassesfortwenty-oneperiods,andsemi-structured

interviewswereconductedwithsixEnglishlanguageteachersandeightstudentswhofilledinthe

questionnaire.

Theresultsofthestudent’squestionnaireontheirlearningwritinginsecondaryschoolshowedthat

majorityofthestudents,48(45.7%)and26(24.8%),perceivewritingasamorechallenging

languageskill.Furthermore,morethanhalfofthestudents,51(48.6%)and20(19%),perceivethe

teachingandlearningofwritingintheirschoolnotstimulatingandenjoyable.Morethanhalfofthe

respondents72(68.5%),didnotregardthetestingsystemintheirschoolhelpingthempromotetheir

writingability.EventhoughwritingisoneoftheindispensablethingsinstudyingEnglish,theresult

ofthestudents’questionnaireshowedthatmanysecondaryschoolstudentsarenotawareofthe

importanceoflearningwriting;thisisalsowitnessedintheinterviewwiththestudents.

Thefindingsoftheteachers’questionnaireonthepracticesofteachingwritingstrategies in

secondary schoolshowed thatmore than halfofthe teachers,rarely use variety of

techniques/strategiesinteachingwriting.Furthermore,almostalloftheteachersdidn'tlettheir

studentscorrectandcommentoneachotherwork.Theteacherspracticeoncommentingstudents’

worksandgivingfeedbackisfoundtobeverylow.Morethanhalfoftheteachersrarelyintegrate

writingstrategieswiththeotherlanguageskillsintheirteaching.Theteacherspracticeonabidingby

theobjectivesofwritingstrategiesisalmostneglected.Mostoftheteachersdidn'tincorporate

writingbothintheirclasstestsandexaminations.

Toincorporatemoredataandupgradeitsdependabilityafew thingsrelatedintheir

embodimenttothoseinthepolltothestudentswerelikewisesenttotheEFLteachers.

However,thedatafromtheteachers'partweregeneratedthroughsemi-structuredinterview
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items.

Thesemi-structuredquestionnairewasforwardedtoeachintervieweewiththepersonal

opinionwhethertheyteachtheirstudentsappropriatelyornotintheclassroom.Inresponseto

this,alltheintervieweesbasicallyconsidereditanissueofthepracticeofwritingstrategies.

Theyindicatedthattheyseeitasaconcernofthepracticeofwritingstrategiesduetovarious

reasonswhicharelargeclasssize,andotherunfavorableconditionlike:arrangementofseats,

difficulttoassesstheirworksbecausestudentshavelotsofproblemslikelackofwordsto

constructsentences,theirwritingcompetencyoflinguisticskillandcoherence,unityofidea,

flowofideainthesentence,difficultyofassessmentduetostudents’poorhandwriting,

shortageoftimeweresomeofthechallengesthataffectthepracticeofteachingwritingskills.

Basedonthemajorfindingsrelatedtochallengesaffectingthelearningofwriting,theresultsofthe

students’questionnaireandtheinterviewshowedthatfirstlanguageinterference,poorreadinghabit,

insufficientvocabulary,lackofmotivationtopracticewriting,thefearofmakingmistakesintheir

writing,thestyleofteaching,thedifficultynatureofwriting,andthenatureofwritingactivitiesin

thetextbookswerethemajorchallenges.

Inrespondingtotheitemoftheopen-endeditemofthequestionnaire,majorityoftherespondents

listedthefollowingchallengesasconstraintsthataffectedtheteaching/learningofwritingstrategies:

First,allofthem statedthattimescarcitywasthedominanthindrancetopracticewritingas

frequentlyaspossible.Manymorerespondentswitnessedthattheydidnotlearnwritingasoneof

thelanguageskillswhentheywereatprimarylevel.Thethirdchallengewaslackofinterest.Most

studentsopenlywitnessedthattheyhadfearforwritinghavingthebeliefthatwritingisnotan

achievableskillunlessthepersonisgifted.Thefourthconstraintwasweakgrammarskillofstudents.

Almostallofthem confirmedthattheyhadgrammarproblem toexpresstheirideasinclear

sentences.

Moreover,theresultsofthedatafromtheobservationsessionsdepictedthatmorethanhalfofthe

teachingphaseslackedtheappropriateimplementationinteachingwritingstrategies.Almostallthe

teacherstimemanagementwasatastakeandtheirclassroommanagementneedsacarefulattention.

Noteacherwasobservedencouragingthestudentstowriteindependently,and18(75%)ofthe

teachersdominatedtheclasses.Onthebasisoftheresponsesobtainedfromtheteachersthroughthe
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interview,almostalloftheteacherspracticeofteachingwritingstrategiesandtheefforttheymade

inteachingtheskillisnotgoodwhichtheresearcherbelievestohampertheteachingofwritingin

secondaryschool.Majorityoftheteachersteachingofwritingstrategiesdidnotmeettheobjectives

ofthewritingskillbothinthesyllabusandthetextbook.

5.2.Conclusion

ThepurposeofthisstudywastoinvestigateinEFLteachingwritingstrategies,studentsresponseto

thepracticeandchallengesbothteachersandstudentsencounteredingrade10EFLwritingclasses

atHolleSecondarySchool.

Thefollowingconclusionsweredrawnbasedontheresultsofthisstudy.

Accordingtotheresults,theuseofstudentswritingabilitymaximizedafterthepracticeofteaching

writingstrategieswereemployed.Itwasdiscoveredthatteachersusedinadequateteachingwriting

strategiestodevelopstudents’writingability.

Theeffectivenessoftheexistingteachingwritingstrategiesbeingusedingrade10EFLwriting

classeswasalsoevaluated.Studentsnotedthattheirlearningwritinginsecondaryschoolshowed

thatperceivewritingasamorechallenginglanguageskill.Furthermore,studentsperceivethe

teachingandlearningofwritingintheirschoolnotstimulatingandenjoyable.Morethanhalfofthe

respondentsdidnotregardthetestingsystemintheirschoolhelpingthempromotetheirwriting

ability.EventhoughwritingisoneoftheindispensablethingsinstudyingEnglish,theresultofthe

students’questionnaireshowedthatmanysecondaryschoolstudentsarenotawareoftheimportance

oflearningwriting;thisisalsowitnessedintheinterviewwiththestudents.

ThefindingsclearlysuggestthatEFLteachers’teachingwritingstrategiesintheschoolcouldn’t

adequatelyhelptoinstalltheirsupportstoenhancethemotivationofgrade10studentstoimprove

writingskills.ThewritingstrategiesusedbyEnglishteachersinthetargetschoolsintheirwriting

classeswereinsignificantandincomplete.

ItwasobservedthatclassroomwritingstrategieswerenotfullyimplementedintheGrade10EFL

writingclassatHolleSecondarySchool.Theapplicationofteachingwritingstrategiesis

bottleneckedbyanumberofhinderingfactorsfortheclassroom implementationofwriting
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strategiesingrade10EFLwritingclassesare;languageinterference,poorreadinghabit,insufficient

vocabulary,lackofmotivationtopracticewriting,thefearofmakingmistakesintheirwriting,the

styleofteaching,thedifficultynatureofwriting,andthenatureofwritingactivitiesinthetextbooks

werethemajorchallenges.

5.3.Recommendations
Basedontheconclusionsofthestudy,thefollowingrecommendationshavebeenmade:

 Teachersofsecondaryschoolsshouldletthestudentsfeelfreeandcomfortablewhen

learningwritingstrategiesandencouragethemtowrite.

 Teachersofsecondaryschoolsshouldincorporatethewritingstrategiesintheir

assessmentsinaregularbasis.

 Teachersofsecondaryschoolsshouldseriouslyinform thebenefitsof writing

strategiestotheirstudents.

 Secondaryschoolsshouldalsoconsideroutsourcingpart-timeEFLTeachersasashort-term

solutionsoteacherscanhavemoretimetopracticewritingstrategiesintheirEFLwriting

courses.

 poorgrammarandvocabularyconsumessomuchtimeofthewritingclassesthatcould

otherwisebeusedforteachingandlearningspecializedEFLwritingtechniques.Inthis

regard,thesecondaryschoolsshouldconsidertutorialprogramsaimedatimprovingthe

students’knowledgeofgrammarandvocabulary.

 Schoolsshouldfocusonraisingstudents’awarenessofthebenefitsofEnglishwritingskills

totheirpersonalstudiesandlives.

 Teachersofsecondaryschoolsshouldtrytomakewritingtasksandactivities

meaningfulforthestudents.

 TheworedaEducationofficeshouldfacilitatetheprovisionoftrainingforEnglishlanguage

teachersintermsofusingvariouswritingstrategies

 Schooladministratorsshouldthinkofreducingthenumberofstudentsineachclass.

 Textbookwritersshouldincorporatewritingstrategiesinthetextbooks.
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AppendixA:Students’InterviewandQuestionnaire

WolkiteUniversity

CollegeofSocialSciencesandHumanities

DepartmentofEnglishLanguageandLiterature

Dearstudent:

Thepurposeofthisquestionnaireistogatherdatawhichwouldbeanalyzedandincorporatedinto

M.Athesis.Themajorobjectiveofthisquestionnaireistoinvestigatethepracticeofteaching

writingstrategiesusedtoimprovewritingskillofgrade10studentofHollesecondaryschool.

Accordingly,yourwillingnesstoprovidegenuineandaccurateresponsedeterminesthequalityof

theultimatefindingsofthisresearch.

Ithankyouinadvance!

Demography

Pleasefillthegapsaboutyourpersonalinformation

SchoolName:__________________________Grade:____________Sex:________

Students’interview

Doyoulearnwritingstrategies/techniquesinEFLclassroom?

Whatareyourperceptionsonthewritingtasksintheirtextbook?

Doyoulearnwritinginschoolthanoutofschool?

4.Manyresearchfindingsstatethatmoststudentsatsecondaryschoolshavedifficultyin

expressingthemselvesinwriting.Inyouropinion,whatdoyouthinkarethemajorfactors?

5.Whatarethechallengesthataffecttheimplementationofteachingwritingstrategies?

Instruction:BelowarequestionnaireitemsonthePracticeofteachingwritingStrategies.Readeach

oftheitemscarefullyandthenputatick(√)inthegridusingthesalebelow.
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AppendixB

ወልቂጤ ዩንቨርሲቲ

የህብረተሰብሳይንስአትም የሰብኮሌጅ

የእንግሊዝኛቋንቋአትሞየሰነ-ጡፍክፍል

የተማሪዌይጠይቁዮየጡፍመጠየቅ

ወድየኸርሁተማሪ:

የዝየጡፍጥያቄርባኖታመረጃይስበስዊምታነተሀንቄታየሀተኛድግየሪጥናትዮተንትንየህርቲኸር።የዝየጡፍ

መጠየቅቡርእርባናታጡፍ ዮዋስተምርዘዴበምሬነትይትገቡሪኸማቦሀርየሆሌሁተኛደረጃትምርት ቤት

ያስረኛክፍልተማሪየጡፍሀለቶህናዮዋትረቁ።

የኸሬም ያሁፍቃድአትም ተደኒያሁምርም ታትፈጥሮምላሽዋዎታሁየጥናትዌየመጨረሻዉጤትበትክክል

ወቶቶዮሀርያጊየጊር።

ይንሞሆናየጡፍመጠየቅመረጃመልስትትዠብሮወተሳኤነብሁአርቢረብርተደናሁያትሜነትወስረፍኤያስፈልግ

።የኸሬምሽማሁወጣፍኤትቅየብሁ።

ታመሮኒእንምትብብርንቃርተደኒየናአምሰግንሁ።

የራሳሁመረጃበደገሬባነክፍትመደርትመሮኸማበሽቧቸጠየቅኩም

ሽማሁ:-----------------------------ክፍለሁ:-----------------ፆታሁ:---------------------

ክፍልl

መመሪያl:በደገሬየጡፍዮዋስተማርዘዴመምርይትገቡሪኸማየነወቃርየጡፍመጠየቅነረዎ።የኸሬም

ተደኒያሁባነበብሁጊየሸበትይምልሳሁየራይትምልክትተጠቀሞታናዘብሮ።

Key:ንቃርኧስማማ:5 ኧስማማ:4ምላሽኤኔ:3አስማማ :2ንቃርአስማማ:1

No Items ምላሽ

የጡፍዮዋስተምርዘዴይትገቡሪኸማ
በትምለከተ

(5) (4) (3)

F % F % F %
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1. ጡፍ ልክ የንጎዶህና የቋንቋ ሀለትኸማ
ያስቸግር

2. ትንጎዶህናየቋንቋሀለትቲያዢ ጡፍንቃር
ያስቸግር

3. አስተማሪዌ የጡፍ ትምርት የዝናኔኸማ
አትምፍላጎትይረብሬኸማአመነታነኧትመር
ኸማያመዬ

4. ጡፍተክፍልዉጤ ኧጠፍኸማያርሳሴ

5. በጡፍሜናናትንጠፍግዝየአስተማሪዌይቤ
አስተያየት የጡፍ ፍላጎተና ይደብር ኸማ
ያመዬ

6. አሰተማሪዌያሰተምርወየጡፍዘዴንቃር
ይትመች

7. በእንግሊዝኛወጣፍvደስይብሬ

8. ጡፍዮወትማርተነሳሽነትነሬ
9. ተክፍልዉጤ ኸረምታነዮጣፍተነሳሽነትነሬ
10. የንባብ ልማደናየጡፍአዕመናንዕይኸር

ኸማይረዴየኸሬምንቃርአነብ
11. ጡፍ ወጣፍ ትንቀርስ ንቅ መደር ቦዋብ

አተኩርዎ የነሰዋሰዉ :ስፔሌንግ አትም
የስርአተ-ነጥብወሳሳትሮ።

12. በመጣፍዌ ደንያነዎ የጡፍጥያቄጡፈና
ንቃርአሰብኸማያግዜ።ምክኒያተታተክፍል
ዉጤ ትንቾትኖሜናይትግናኘዎየኸሬዉሽ።

13. በትምርቤትደኔያዝጓጂ የነየፈተናኤነት
የጡፍሀለተናአትረቅኸማያትርሳጸፈሴ።

ክፍልll

መመሪያ:በደገሬያነዎየጡፍመጠየቅቲኸሮጡፍኤትገቡሪኸማያመሮጅጓረበሆሌሁተኛደረጃትምርትቤት

ቲኸርተደኒያሁባነበብሁጊየሸበተሁይbምለሻሁየራይትምልክትተጠቀሞታነዘብሮ።
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Key:ንቃርኧስማማ:5 ኧስማማ:4ምላሽኤኔ:3አስማማ :2ንቃርአስማማ:1

No Items ምላሽ
ጡፍወትማርኤትገቡሪኸማ ያመሮጅጓ
ረበሆሌሁተኛደረጃተምርትቤት
ምርይመስርኸማዮሀሩ

(5) (4) (3)

F % F % F % F %
1. ኧጠፉንዌ ጡፍ ሀሳብ ወሄቃር

ዮዋመንጭም ኸረም ዮዋደራጅ ጅጓረ
ይገጥሜ።

2. በኢየሸረአዳዲስቃላትያለወሀርጡፍ
ኤትሞሪኸማጅጓረይኸር።

3. የጡፍልማድ ኤኔየኸሬየጡፍአዕመና
አናትረቅኸማጅጓረኸረቢም።

4. ዮትማርተርሳሶትኤኔየኸሬጡፍ
ዮትማርጅጓረኸረቢም።

5. የዝኢፍቴየረበረየጡፍተግብሮትእዉቀተና
የጡፍአዕመናአናትረቅኸማጅጓረኸረቢም
።

6. አፍየፈታሁወቋንቋበእንግሊዝኛበትክክል
አንጠፍኸማጅጓረኸረቢም።

7. ብንፀፉንጡፍሰህተትኧቾቴባሁታነወስበና
ጡፍበትሸከተኤነትኧትመርአትመርኸማ
።

8. የትምርትቤትዌ ያስተሙርቦኤማ በጡፍ
ወትማረናተፅኖአመነቢም።

9. አስተማሪዌ ይቤያነየጡፈና ሜና ኤነት
ብንትሞንየጡፍትምርትተፅኖያሜቢ።

10.በመጣፍያነዎየጥቄዌኤነትበጡፍአትረቅ
ኸማተፅኖአመነቢም።

11.በትምርት ቤት ያዝጓጂ የነየፈተናኤነት
በጡፍእድገትአዕመናተፅኖአመነቢም።

12.የዩኒቨርሲቲይገወቦፈተናኤነትበጡእድገት
አዕመናተፅኖአመነቢም።
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13.ጡፍዮትልማመድይዊሰአትመጠነታበኢ
አለወህረታጡፍዮትማርተፅኖአመነቢም።

ተዝዉጤ እንጎድየጡፍዘዴኤትገቡሪኸማያመረዎጅጓረበረበረወዘርዝርትችሎ።

AppendixC:Teachers’InterviewandQuestionnaire

DearTeacher:

Thepurposeofthisquestionnaireistogatherdatawhichwouldbeanalyzedandincorporatedinto

M.Athesis.Themajorobjectiveofthisquestionnaireistoinvestigatethepracticeofteaching

writingstrategiesusedtoimprovewritingskillofgrade10studentofHollesecondaryschool.

Accordingly,yourwillingnesstoprovidegenuineandaccurateresponsedeterminesthequalityof

theultimatefindingsofthisresearch.

Notethatanyinformationyougivetoeachitemofthequestionnaireiskeptconfidential.Forthis

reason,youarenotrequiredtowriteyourname.

Ithankyouinadvance!

MiftaAwel

Remember:Noneedtowriteyourname

Giveyourpersonalinformation

Schoolname:_______________________

ExperienceinteachingEnglish:________________

Qualification:__________________________ Sex:_____________

Teachers’interview

1.DoyouoftenusesomewritingstrategieshelpingGrade10studentsbecomeeffectiveinthe

writingskills?Ifyes,wouldyoumentiontheteachingtechniquesyouemployinthewritingclass?If

no,thereason,please?
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2.Towhatextentdoyouusethepracticeofteachingwritingstrategies?

3.Doesyourteachingmeettheobjectivesofthewritingskillsbothinthesyllabusandthetext

book?

4.Doesyourteachingofwritingimprovethestudents’writingability?

5.Whatisyourcommentsonwritingactivitiesinthestudenttextbook?

5.Manyinternationalandlocalresearchesdepictthatmanystudentsatsecondaryschoolshave

difficultyinexpressingthemselvesinwriting.Whatisyouropiniononthis?

6.Whatarethechallengesthataffecttheimplementationofwritingstrategies?

Instruction:BelowarequestionnaireitemsonpracticesofteachingwritingstrategiesinHolle

secondaryschool.Readeachoftheitemscarefullyandthenputatick(√)inthegridusingthescale

below.

Key:Always:5Usually:4Sometimes:3 Rarely:2 Never:1

No Items Responses M

e

a

n

G

r

a

n

d

PracticesRelatedtoTechniquestoTeachWriting 5 4 3 2 1

F % F % F % F % F %

1 Howoftendoyouusedifferent

techniques/strategiestoteachwriting?

2 Howoftendoyouintegratewritingskillswiththe

otherlanguageskills?

PracticesRelatedtoWritingMaterialsandTasks

3 Howoftendoyouprovideclassroomwriting

tasks?

4 Howoftendoyouprovidehome-takewritingtasks

likeportfolios,journals,andothers?

5 Howoftendoyoutheteachingmaterialsyouuse

inyourwritingclassesencouragestudentstoplan,

draftandproof-readtheirwrittentasks?

PracticesRelatedtoFeedbackonWrittenWorks

6. Howoftendoyouprovidevaluesforyour

students'writtenworks?

7. Howoftendoyougivefeedbackonyourstudents’

writtenworks?
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8. Howoftendoyouletyourstudentscorrectand

commentoneachother'swork?

PracticesRelatedtoTesting

9 Howoftendoyouincludewritingtasksinyour

exams?

PracticesRelatedtoObjectivesof

Writingskills

10 Howoftendoyouaddressthebenefitsofwriting

inEnglishtoyourstudents?

11. Howoftendoyouabidebytheobjectivesonthe

student’stextbook?

PracticesRelatedtoWritingClasses

12 Howoftendoyouteachwriting?

13. Howoftendoyouencourageyourstudentsto

practicewriting?

ChallengesRelatedtotheLearner

14 Students’lackofinterestinlearningwriting

impedestheteachingofwriting.

15 Thestudents’stockofvocabularyimpedesthe

teachingofwriting.

16 Thestudents’lackofpriorknowledgeonwriting

affectstheteachingofwriting.

17 Students’poorcommandofthegrammaraffects

theteachingofwriting.

18 Thestudentsreadinghabitaffectstheteaching

ofwriting.

ChallengesRelatedtotheTeacher

19 Lackofexperienceinteachingwritinghampers

theteachingofwriting.

20 Lackoftrainingonteachingwritinghampersmy

teaching.

ChallengesRelatedtoWritingMaterials

21 Lack/absenceofreferencematerialsonwriting

hinderstheteachingofwriting.

22 Thenatureofwritingactivitiesinthetextbook

impedestheteachingofwriting.

ChallengesRelatedtoTesting

23 ThenatureoftheUniversityEntrance
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Examinationaffectstheteachingofwriting.

ChallengesRelatedtotheNatureofWriting

24 Thecomplexorchallengingnatureofwriting

skillsaffectstheteachingofwriting.

Challengesrelatedtoschools

25 Theclasssizeimpedestheteachingofwritingas

effectivelyaspossible.

26 Thenumberofperiodsorthetimeallottedtoteach

writingaffectstheteachingofwritingskills.

27 Thenumberofperiodsorthetimeallottedtoteach

writingaffectstheteachingofwritingskills.

Ifyouthinkthereareotherfactorsthatimpedetheimplementationofwritingstrategies,please

listdown.

___________________________________________________________________.

AppendixD:ClassroomObservationChecklist

Guidelines Cumulativeofthree

observations

No. Pre-teachingPhase Yes No

1. Isthetopicforthewritingtaskfamiliartothestudents?

2. Arethestudentsmadetoplanforthetasktheyare

goingtodo?

While-teachingphase

3 Doestheteacherteachthestudentswritingstrategies?

4 Doestheteacherusesamplewritingtasksto

demonstrateawiderangeofwritingstyles?

5 Arethemajorityofthestudentsengagedinthe

writing?

6 Dothemajorityofthestudentslookinterestedor

motivatedwhiledoingthetasks?

7 Doestheteacherencouragethestudents towrite

independently?
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8 Table28:Post-teachingphase

9 Doestheteachergivegeneralcommentstothestudents

asawhole?

10 Doestheteachergiveguidelinestohelplearners

evaluatethestandardoftheirwriting?

11 Arethestudentsmadetocommentoneachother’s

work?

ClassroomSituation

12 Doestheteachercreatenon-threateningenvironmentin

whichthestudentsexperiencewriting?

13 Isthetimeprovidedforlettingthestudentsdevelopthe

writingtasksufficient?

Practicesrelatedtowritingskillsobjectives

14 Doestheteacherincorporatewritingskillsinthe

daily/weeklylessonplan?

15 Doestheteacherfollowtheobjectivesofthewriting

lessonstatedinthesyllabusandthetextbook?


