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ABSTRACT

Communicativelanguageteaching(CLT)emphasizetheimportanceofrichandadequatelanguageinput
aswellastheuseofauthenticmaterialsandreallifeinteractiontoimprovelearners’communicative
competence.
ThisStudywassetouttoevaluategradenineEnglishtextbookappropriatenessinusingcommunicative
languageteachingtasksandEFLteachersactualclassroomimplementationatSodoBueeadministration
secondaryschool.Theresearcherusedadescriptiveresearchdesignandmixedmethodsapproachin
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conductingthisstudy.Thetargetpopulationsofthestudyweregrade9(3malesand1female)atotalof
4EFLteachersand(45femaleand45male)atotalof90studentswasselectedusingsimplerandomdata
gatheringorlotterymethod.Fourdatagatheringinstrumentswereusedtoobtainthedesireddatafrom
participants.Thosearequestionnaires,classroomobservation,interviewandtextbookreview.Thedata
collectedwiththesetoolswereexaminedquantitativelyandqualitatively.Thedatafromaquestionnaire
wereanalyzedusingdescriptivestatisticssuchasmean,percentageandfrequency,whereasthedatafrom
theobservationandinterviewswereanalyzedquantitatively.Theoverallfindingsoftheinvestigation
demonstratedthatlackofappropriatenessofallottedtimeinusingauthenticpurposewhichmeansusinge
communicativelanguageteachingtasksindifferentwaysusingexcessivetime.Theobjectiveofthetext
bookwasfocusedinrules,lessappropriatenessofcontentsthatdidnotencouragelearningCLT,
mismatchesbetweencommunicativeobjectivesofthetextbookandstudentsdesireinmastering
communicativecompetence,lackofauthenticmaterialsintheinstruction,lackofreadinessofEFL
teacherstohelplearners,limitedusedofstrategiesortechniquesbytheteachers,lackofassessing
learnersneedbyEFLteachers,lackofbeingexpertforEFLteachersintheinstructionalclassandsoon.
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CHAPTERONE

1.INTRODUCTION

1.1Backgroundofthestudy

InthesettingofEFL/ESLteaching-learningprocess,communicativelanguageteachingplaysa

centralrole.Thisisduetothefactthattoexpressideaseasilyandtoexplainonceownthought

learnersneedcommunicativecompetence.(Atkins,HailomandNuru,1995,Azar(2007)statesthat

withoutgrammar,wewillonlybeabletoconveymeaningthroughindividualwordorsounds

images,andbodygestures.Thisimplieslearningcommunicativegrammarisoneofthepillarsfor

learnerstocommunicateeffectivelyinasecondlanguageandimprovetheircommunicativeskills.

Thereforereviewingclassroomtextbookinusingappropriatecommunicativetaskswerevery

importanttostudyinthisresearchconduct.

Classroomtextbookevaluationisaprocessofmeasuringthevalueorpotentialvalueoftext

books(Tomlinson.2023):Itinvolvesunderstandingwhatinstructionalmaterialsareeffective,less

effective,orseeminglyineffective.Theevaluationofactivitiesandtasksareimportantinorderto

findoutwhetherthereisavarietyofactivitiesandtasksinatextbookwhichwillmeetlearner's

interest,needsandlearningstyles.Tasksandactivitiesinschooltextbooksfacilitatelearner's

developmentofcommunicativecompetence.Thisresearchfocusedtoevaluatecommunicative

grammartasksinGradenineEnglishtextbookandEFLteachers’actualimplementationinsodo

BueeAdministrationsecondaryschool.CLTisanapproachtoforeign/secondlanguageteaching

thatemphasizesthegoaloflanguagelearningiscommunicativecompetence.Thepurposeof

learninganEFL/ESListhereforetoattaincommunicativecompetence.

AsGraddol(2000:2),“Englishisworldwidelanguagethelinguafrancaofthemodernera.

Englishlanguageisthemainlanguageofbooks,newspapers,airportsandairtrafficcontrols,

internationalbusinessandacademicreferencessciencesandtechnologiesdiplomats,sports,

internationalcompetitionsandadverting”.

Intheprocessoftextbookevaluation,theoverallreviewofthetextmaybecovered,butinthis

conductedresearchtheinclusionofappropriateCLTtasksweretakenintoconsideration.

AnsaryandBabaii(2002)statedthat“Evaluationprocesscoversdifferentfieldsofthecurriculum
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,mostlythecontentrepresentedbythetextbook.

Atextbookplaysagreatroletoachievethelanguagelearningobjectiveseventhoughitisnotthe

onlytoolsforteaching_learningprocessbecauseofitmayburdenforteacherstodeveloptheir

ownclassroom learningmaterials,havelimitedtimeandlieunderexternalpressurethat

restrictedtheirability;itgivesmoreemphasisontheuseandutilityofthetextbookto

compensatethelossofauthenticmaterials”.(AlmazloumandQeshata,2009:2).

TheresearchstudiedontextbookevaluationthathowmuchactivitiesandtasksrelatedtoCLT

wereincorporatedintextbookstopromotelearnerinteractionwhichwasconsideredtohavemore

benefitsincommunicativecompetencethanteacher-frontedwholeclassinstruction.As(Litz,

2006).Long(1990)indicatesfivecommunicativebenefitsstudentshaveinstudent-student

interaction.Theseinclude:toincreasethenumberofstudents’incommunicativelanguageuse,to

improvethequalityofstudents’communicativelanguageuse,moreopportunitiesforlearnersto

giveresponseinclassinteractions,maximizinglanguageuseenvironmentandtheenhancement

ofmotivationforlearning.

AccordingtolocalresearcherBirhanuDesta(2021)”TheultimategoaloflearningEFL/ESListo

usethetargetlanguageforreallifecommunication.”

Unfortunately,JacobsandBall(1996)complainthat“Inmanytextbooks,inordertohelpmake

learnerinteractions,theauthorsputthewords‘ingroups’or‘inpairs’infrontofmanyactivities

whichshouldbeindividualactivitiestotrytoencouragelearnerstocooperatewithoneanother.”

Suchactivitiesjustworkinveryfewsituations,butforeffectiveinteractionstotakeplace

accordingtothem,studentswillgenerallyneedmoreguidanceandencouragement’notjust

simpleinstructionsandrequirementsbeforethetasksandactivities.”“(Jacobs&Ball,1996,p.99)

giventhat,“secondlanguagelearnersneedactivitiesandtaskswhichhelpthempracticeand

performthetargetlanguagewellinbothinsideandoutsideoftheclassroom.“

Thisstudyinvestigatedtherealcommunicativepracticethroughactivitiesandtasksviagrade

nineEnglishtextbookwithahopethatitcouldproposeimplicationsforbothtextbookdesigners

andteacherswhoareusingandwillbeusingthetextbook.Itwaspartofanoveralltextbook

evaluationprojectforgradenineEnglishtextbook.Itfocusedontoevaluatetheappropriateness

ofgradenineEnglishtextbookinusingcommunicativelanguageteachingtasks.
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1.2.Statementoftheproblem

Themaingoalofcommunicativelanguageteachingistoenablestudentstocommunicateinreal

lifesituations,ratherthanjustacquiringgrammaticalknowledge.Thisapproachemphasizesthe

importanceofinteraction,problemsolving,andcontextinlanguagelearning.Inlinedwiththis

choosingandusingCLTapproachisanimportantconsiderationforalllanguageeducators.There

aredefinitionsoflanguagelearningtaskswhicharefoundintheliterature.AsRichard’s,Plattand

Weber(1985)

Communicativelanguageteaching(CLT)iswidelyrecognizedlanguageteachingandlearning

approach.TheCLTapproachfocusesongivingstudentstheskillstoclearlyandconfidently

communicateinrealworldsituationswithnativespeakersoftheirtargetlanguage.Assuch,it

movesawayfromatraditionalfocusongrammartoencouragetheactiveandauthenticuseof

languageandacquisition.ThereforeinthisstudyusingCLTtasksintheclassroom were

prioritizedforproblemsolvingandusuallyinvolvedclassroomactivitiessuchasroleplay,pair

orgroupworkforlearners.Theneedtoinvestigatetheimplementationofcommunicative

languageteachinginclassroomisimportantforthesuccessofthelearners’education.Itis

obviousthatexplainingideas,feeling,emotionandtheirperspectivesusingEnglishlanguage

communicativelywiththeirfriendsandteachersmaketheinstruction(teaching-learning)

activitieseffective.Sincelearners’gradelevelincreasetohighereducation,theyneedEnglish

languagepurposely.Therefore,itwasveryimportanttostudyabouttheimplementationof

communicativelanguageteachinginthetargetschool.

AuthorandresearcherDavidNunanidentifiesfivekeyelementstotheCLTapproach.

 EmphasizeshouldbegiveninlearningCLTtocommunicatethroughinteractioninthe

targetlanguage.

 Theinformationofauthentictextsintothelearningsituationshouldbeapplicable.

 Theprovisionofopportunitiesforlearnersshouldfocusonnotonlyonthelanguagebut

alsoonthelearningprocessitself.

 Anenhancementofthelearner'sownpersonalexperienceshouldputintoconsiderationas

importantcontributingelementstoclassroomlearning.
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 Anattempttolinkclassroomlanguagelearningwithlanguageactivationoutsidetheclass

roomshouldbepracticable.

TheroleofteachersindevelopingEnglishlanguagebyusingdifferentcommunicativestrategies,

Methodsandstylehaveagreatvalue.Withparalleltoteachersfunction,studentsalsohave

impactinthedevelopmentofEnglishlanguagecommunication.Theresearcherhopedthatthe

studyinthetargetedschoolhadsignificancevaluetofillthegaporthelimitationoflearner’s

Englishcommunicationcompetence.

AccordingtoHarmer,1988,andSavingon,2002,theCLTapproachoffersmanyadvantagesfor

bothteachersandstudentslike:learningwithclearpurpose,fosteringastudentcenteredapproach,

increasingstudentengagement,promotinglessonvariability,developingallcorelanguageskills.

Englishisanimportantinternationallanguage.Presently,itisusedasabusiness,scientific,

technological,educationalanddiplomaticlanguageoftheworld.Itis,thus,taughtandlearnedas

asecond/foreignlanguageinmanycountries.Anditisclearthatitisthemediumofinstructionin

thiscountryfromthebeginningoffirstcycletotertiarylevel.Thismakesitveryimportantfor

learnerstopossessadequateproficiencyinthelanguage.Afterpassing5yearsineducationin

BueesecondaryschoolhowmuchchangewasthereinusingCLTtasksbyteachershadbrought

tothelearnerstouseEnglishinreallifethatremainsabigquestion.

ThemainobjectiveofthisstudywastoevaluatethegradenineEnglishtextbookappropriateness

tocommunicativelanguageteachingtaskandEFLteachers’actualclassroomimplementationat

SodoBueeadministrationsecondaryschool.

Differentglobalandlocalstudieshavealsoconductedinrelationtotheissueoftextbook

evaluationandCLTtasks.(TigluGeza,2008)studiedthat‘UsingtheCGTforcommunicative

purposeisnotsatisfactoryinmosthighschool.(BirhanuDesta,2021)CGTisatoolfor

communicatingmoreeffectively.(HaregewainAbate,2008)‘Intheteachinglearningpossess

onelanguageskillcanbeusedtosupportanother.(ZelekeWondimneh,2022)Learningtasksare

ameansofcreatingtheconditionsnecessaryfortheacquisitionoflanguage,(Simegn,2017)and

Mulu(2018)studiedondifferentfactsofCGTindifferentgradelevelelocally.

(ToshiChakman,2021)CLThasfaildtomeetdemandoflearnersandteachers,(Siriluck

Usaha ,2013)‘Textbookevaluationallowteacherstochooseoneofthemostteachingand
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learningmaterials’,AndrewJWest(2016)assessthelanguagelearningbenefitsforstudentsto

adaptCLTmethodologytoEnglishtextbook,(AhmedFrewan,2015)identifiedEFLteachers’

perceptionaboutteachingcommunicationstrategiesstudiedbyglobalresearcherswithdifferent

factsofCLTandtextbookevaluation.

Thisstudydifferentiatedfromthestudiesconductedsofaristhatthepreviouslocalandglobal

researchersfocusedonevaluatingEnglishtextbookbytakingeitherofmajorandsubskillsand

theothersinvestigatedonpracticeorchallengesonCGTinEFLclass.However,thisstudy

emphasizedonthebasisofbothevaluatinggradenineEnglishtextbookinusingCLTtasksand

EFLteachersimplementation.Thefindingimpliedthatthetextbooklacksappropriatetasksthat

mobilizelearnerstohavecommunicativecompetenceandlackofEFLteacher’simplementation.

Inthisresearchfinding,howCLTtasksareappliedinthetextbookwastheotherissueincludedin

thestudythatneededdetailinvestigation.Textbooksshouldneedcomprehensiveenoughinall

aspectsoflanguagethatenabletodeliverlearnersandimplementedbybothteachersandlearners.

Theresearcherworkedwithingrade9levelbecauseanumberofstudentsincluding

governmentalandprivateaswellasruralandurbanprimaryschoolsstudentsjoinedtogetherwith

intheschoolwithdifferentawarenessandpracticeofCLT.

ItwasnecessarytoknowtheirgapsofacceptanceandalarmingtoCLTtasksandpractical

participationintheclassroom.Knowingthegapsofthelearnersattheselevel(grade9)students

mighthaveachancetonarrowtheirgapshavingawareness.Indoingso,studentsrealizethatthey

aregoingtoempowertohaveagreatefforttopracticetheircommunicativeskill.Afterthree

yearslater,theyaregoingtobecandidatesfornationalexamtakersandtojoinuniversity.Ifso,

theyneedagreatstruggletomakereadyandminimizetheirgapsofcommunicativeskill.

Theresearcherusedmixedmethodsapproach.Themixedapproachwasconsideredtobevery

efficientinansweringresearchquestionscomparedtothequantitativeandqualitativedesigns

whenusedinisolation(Creswell,2009).Thusstudyemployedadescriptiveresearchdesign.

1.4.Objectivesofthestudy

1.4.1.GeneralObjective

ThemainobjectiveofthisstudywastoevaluatethegradenineEnglishtextbookappropriateness

tocommunicativelanguageteachingtaskandEFLteachers’actualclassroomimplementation:at
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SodoBueeadministrationsecondaryschool.

1.4.2.Specificobjectives

Thespecificobjectivesofthisstudywere:

1.ToevaluateappropriatenessofgradenineEnglishtextbookcommunicativelanguageteaching

(CLT)tasks.

2.Toassesshowcommunicativelanguageteachingtaskswereimplementedingrade9EFLclass

room.

3.ToassesstherolesofEFLteachersandstudentsinusingCLTtasksinclassroominteraction.

1.4.3.Researchquestions

1.Howwastheappropriatenessofcommunicativelanguageteachingtaskswereusingingrade

nineEnglishtextbook?

2HowwascommunicativegrammarteachingtaskswereimplementedingradenineEFL

classrooms?

3.WhatweretherolesofEFLteachersandstudentsinusingCLTtasksintheclassroom

interaction?

1.5.Significanceofthestudy

Thefindingsofthisstudyareimportantforvariousstakeholderswhoinvolvedineducation.

Firstly,syllabusdesignersandtextbookwriterscanbenefittoevaluatetheappropriatenessof

usingCLTtasksintheGradeNineEnglishtextbookforEthiopia.Bylearningfromtheseinsights,

futureeditionsofthetextbookcanbeimprovedtobettermatchandincludeCLTprinciples,

makeslearningmoreeffectiveforlearners.

Secondly,EnglishlanguageteacherscangainadeeperunderstandinghowtoimplementCLT

tasksfrom thisresearch.Withthisknowledge,theycanadjusttheirteachingmethodsand

customizeCLTtaskstofittheneedsoftheirclassrooms.ThisadaptabilityensuresthatCLT

practicescontinuetobeusefulindifferenteducationalsettings.

Moreover,thestudy'sresultsprovideusefulguidanceforteachers,allowingthemtomodify
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existingCLTtasksinthetextbooktobettersuitwiththeirstudents'needsandpreferences.This

flexibilityenablesteacherstoimplementCLTmethodologiesmoreeffectively,creatingmore

engaginglearningexperiences.

Lastly,thisresearchservesasausefulresourceforfuturescholarsandresearchersinterestedin

similartopicsinlanguageeducation.Byofferingdetailedinsightsandevidence,thisstudy

contributestothebodyofknowledgeoncommunicativelanguageteachingandtextbook

evaluation.Itprovidesastartingpointforfurtherresearch,supportingongoingimprovementsin

languageeducationpractices.

1.6.Scopeofthestudy

ThestudywasfocusedtoGuragezonesodoworedaBueeAdministrationsecondaryschool.It

wasdelimitedtoevaluatinggrade9textbookinusingCLT tasksandteachersactual

implementation.Sincetheproblemwasseenintheschool,theresearcherfocusedonthetitle.

1.7.OperationalDefinitionofKeyWords

 TraditionalGrammarTeachingItisawayofteachinggrammarfocusingonthemastery

ofthestructuresorgrammaticalrulesatsentencelevel.

 CommunicativeLanguageTeaching-AwayofteachingEFL/ESLwiththeprimarygoal

ofattainingcommunicativecompetenceofstudentstousethetargetlanguageintheirreal-

lifesituations.

 CommunicativeGrammarTeaching-CGTisawayofgrammarteachingforreal

communicationpurposesbeyondthemasteryofgrammaticalrulesatthesentenceleve

1.8.OrganizationoftheStudy

Thestudyisstructuredintofivechapters.ChapterOneprovidesanintroduction,coveringthe

backgroundoftheresearch,statementoftheproblem,objectives,researchquestions,significance,

andscopeofthestudy.ChapterTwopresentsareview ofrelatedliterature,offeringa

comprehensiveanalysisofexistingresearchinthefield.ChapterThreeoutlinestheresearch

methodologiesemployedinthestudy.ChapterFourpresentstheresultsofthefindings,their

analysis,andsubsequentdiscussion.Finally,ChapterFiveoffersasummaryandconclusion,
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alongwithpossiblerecommendationsderivedfromthestudy.Additionally,abibliographyis

includedattheendofthedocument.

CHAPTERTWO

2.1REVIEWOFRELATEDLITERATURE

Underthischapter,somebasicpointsthatgoinlinewiththeresearchtopicandrelatedissues

wereraised.Theroleoftextbookintheclassroom,criteria’softextbookevaluation,featuresof

communicativeapproach,definingcommunicativetasks,componentsofcommunicativetasks,

teachersandlearnersroleonCLTwerethebasicissuesintheunit.

Textbookevaluationisaprocessofmeasuringthevalueorpotentialvalueoftextbooks

(Tomlinson,2003).Accordingtothisdefinition,itinvolvesmakingjudgmentsabouttheeffects

oftextbooksonpeople(learners,instructorsandadministrators)whousethem.Theseeffectsmay

involvemanycriteriasuchas:thecredibility,validity,flexibility,etc.ofthetextbooks.Toshare

thispointofviewontextbookevaluation,Rea-DickensandGermanie(1994)defineevaluation

‘asthemeansbywhichwecangainabetterunderstandingofwhat’seffective,what’sless
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effectiveandwhatappearstobenouseatall’(p.28).Fromthepointlistedhereitispossibleto

understandthatevaluatingtextbookisapreconditiontodecidewhethertheitisuseableornot

beforeapplyintheclassforteachingpurpose.

Manyscholarssaidmuchabouttextbookevaluation.Lynch(1996)definesevaluationas‘the

systematicattempttogatherinformationinordertomakejudgmentsordecisions’(p.2).Weir

andRoberts(1994)seemtobemorespecificwhentheyconsidertextbookevaluationtobea

systematiccollectionandanalysisofallrelevantinformationnecessarytopromotethe

improvementofthetextbookandaccessitseffectivenessandefficiency.Nevo(1977)supports

WeirandRobert’sview,addingthat:Evaluationreferstotheprocessofdelineating,obtaining

andprovidinginformationonthemeritofgoals,designs,implementationandoutcomesof

educationalactivities,andshouldhelptoimproveeducationalactivities,andshouldhelpto

improveaneducationalproductduringtheprocessofitsdevelopment,and/ordemonstratethe

meritofthefinalproductwhenitsdevelopmentiscompleted.(Nevo,1977,p.127ascitedin

Nguyen,2015:34)Tosuittheteachingandlearningcontextinthisstudy,Nguyen(2015)

mentions,textbookevaluationcouldbedefinedastheprocessofcollectinginformationabouta

textbookandanalyzingittofindoutwhatworkswell,themerits,andwhatneedscomplementing,

balancingorrulingout,thedeficiencies,inordertomakesounddecisionsandjudgmentstouse

thetextbookefficientlyforaparticularcourseofinstruction.

Accordingto(GeneSeeandUpshur,1999:140),“Evaluationisanactivityofgathering

informationtobeusedinmakingeducationdecisions”.

Theideasmentionedabovefrom eachscholararethesamepointswhatthedefinitionof

evaluatingtextbookmeanandwhatshouldbetakenintoconsiderationintheevaluatingprocess.

Accordingto(Becerra,2006:33),therearethreecomponentsoftheevaluationprocess.Thefirst

oneisthecollectionofinformationbearinginmindfactorsuchas:studentsbackground,learning

processandinstructionalfactors.Thesecondcomponentistheinterpretationoftheinformation

andcomparingitwithsomedesiredstatesofaffairs,goalsorotherinformationthatyouthinkis

relevanttoyourdecisions.Thethirdoneisthedecision-makingprocessaboutinstruction,

students,andtextbook.

Tomakeadecisionintheprocessofevaluationneedstopasswithinagreatstrugglesincein

doingso,itenablearesponsibleandprofitableconsequenceinthegeneration.As(Nunan
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1998:118)“Evaluationisnotsimplyprocessofobtaininginformationbutalsoadecision–

makingprocess”.Thebasicpurposeofevaluationinschoolistobringaboutqualityimprovement

in education by providing feedback regarding pupilslearning,classroom teaching,

appropriatenessofcurriculumandcoursecontent.

Thinkingaboutevaluatingtextbookisthinkingaboutcontentsandobjectivesofthetextisthe

startingpointtheprocess.As(HamadAlsowat2019)explained“Evaluationgivesinformation

regardingtheeffectivenessofthecoursecontent.

Makingevaluatingtextbookisthepre-conditionforknowingaboutgoinginlinecontentwith

objective.Theremaybecertaincurricularareaswhichmayprovetobedifficultforthestudents

astheirmaturitylevelisnotdevelopedenoughtocopeupwiththem.Suchinformationisuseful

injudgingtheappropriatenessofthepre-determinedobjectives”.

Tobringbettereducationaloutcomeevaluatingtextbookisimportanttogivevaluableefficient.

AsScheerensetal.(2003:4)statesthat“Themainmotivesforcreatingorimprovingprovisions

forevaluationarethreemainconcerns:toformallyregulatedesiredlevelsofqualityof

educationaloutcomesandprovisions,toholdeducationalserviceprovidersaccountableandto

supportongoingimprovementineducation”.

Evaluatingtextbookisnottheonlyactivityofsomeothergroupsorindividualratheritshouldbe

anactivityofteacherswhileteachinglearningprocessaseverydaystask.AsLow(1987:21),

teachersareexpectedtoplayextraordinaryrolestomodifylearningmaterialswhichtheyare

usingintheclassroominstructiontomakeitupinterestingandpupilsmentaloriented.

Teachersgenerallyneedtoscreenmaterialsinordertopredicttheirsuitabilityforparticular

classes.Thegenericgoalofmostevaluationistoprovideusefulfeedbacktoavarietyof

audiencesincludingsponsors,donors,client–groups,administrators,staffandotherrelevant

constituencies.

2.2.TheroleofGrade9EnglishtextbookinEFLclassroom

AmongthecomponentsofteachingandlearningprocessofEnglishlanguagetextbookisthefirst

andthemostimportantthing.As(HamadAlsowat2019)statesthat,“Teachersfeelthatitisvery

difficultforthemtoteachsystematicallywithouttextbook.
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AslongasEnglishlanguagehasmanyimportantcomponentsbutthemoreimportantoneinEFL

classisthetextbook.Indeed,thetextbookplaysacrucialroleinprovidingabaseofmaterials

forbothteachersandlearners’

(Sheldon,1988P-237)suggeststhat“TextbooksdonotonlyrepresentthevisibleheartofEFL

programbutalsoofferconsiderableadvantagesforbothstudentsandtheteacherswhentheyare

beingusedintheESL/EFLclassrooms.”

SinceEnglishiswidelyusedlanguageintheworld,itneedsspecialduecaretoteachlearner

usingwellorganizedtextbookwhichgeteasilyinthehandofstudent.

AsEnglishisworldwidelanguagestudentscancatchmuchknowledgebasedonthetextbooksin

whichcarefullyadaptedinconcernwithstudentsneed.(HutchinsonandTorres,1994P-315)said

that“Thetextbookisanalmostuniversalelements’ofteaching”.

2.3.CriteriaforTextBookEvaluation

Textbookscanbeevaluatedthroughdifferentcriteria.Differentscholarssuggesttheirown

believes.Somescholarsaidsummativeandformative,otherssaidpre-use,inuse,postuse.

Accordingto(HamadALsowat,2019)research,therearesomeothercriteriawhichareasfollow:

layoutanddesign,objectives,instructions,activitiesandtasks,balanceofskills,languagetype

,subjectandcontent,socialandculturalvalues,humanisticnature,teachersneedsaresomeofthe

lists.Fromtheliststheresearcherwantstofocusonobjectives,activitiesandtasks,balanceof

skillsandsubjectsandcontentwhicharedirectlyrelatedwiththeobjectivesofthisstudyas

pointsofevaluation.

2.3.1.Objectives:Whenevaluatingtextbook,objectivesaretakenintoconsiderationwhether

itsqualityandsuitabilitymuchwithstudents’levelofacceptanceandmentalreadiness.As

(Hyland,2007P-76)statesthat”Objectivesareimportanttoensurethatappropriatelearningis

achieved.

Justasasyllabusobjectivesspecifytheknowledgeandskillsstudentswillacquireattheendofa

course,lessonandunitobjectivesdescribetheobservablebehaviorslearnerswilldisplayatthe

endoftheunit”.ScholarHylandaddedthat“Textbooksshouldconcentrateonclearlystated

objectives.Learnerswanttoknowwhyandwhattheyarelearningaboutandtheactivitiesand

tasksmakefocusedandconsequential.”
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Accordingto(CunningsWorth,1995p-15)theaimsandobjectivesoflearning–teaching

programshoulddeterminewhichcoursematerialsareusedandnotviceversa,reflectingthe

principlethatcoursebooksarebetterservantsthanmasters“.Learnersunderstandingand

masteringthesubjectisdirectlyrelatedtotheobjectivesofthetextbook.

2.3.2.ActivitiesandCLTTasksintheEnglishTextbook:Textbooksshouldbe

supportedwithactivitiesandtasksinordertocatchupstudents’attentionexerttheirpowertothe

lessonandhavegotmeaningfullearning.

Activitiesandtasksshouldincludeexercisesthatfacilitatestudents’opportunitiestopracticeand

extendtheirlanguageskills.(Tomlinson1998p-9)statesthat“Tasksarerelatedtwithlearners

‘selfconfidence”.Healsonarratedthat“Learnersdevelopconfidencethroughvarietyofactivities

whichtrytopushlearnersslightlybeyondtheirstimulatingwhichareproblematicbutwhichare

achievabletoo.(Richards,2001p-266)explainedthat“Thetasksinthetextbooksshouldbe

flexibleandnotfavoronetypeoflearneroveranother.Besidesgoodtextbooksshouldhave

varietyofexercisesandtasksthatenhancecooperativelearning“.

Textbooksneedcomprehensiveorganizationtobeaccomplishedindifferenttaskstechniques,

strategies,methodsandteachingmaterialsthatmotivatelearnersfeelingandinterest.

As(JacobsandBall,1996p-99)workedoutthat“Notallgroupworkpromoteslearninginsome

ELTbooks,groupactivitiesappeartohavebeencreatedmerelybyputtingthewords‘ingroups’

or’inpairs‘infrontofwhatwereformallyindividualactivitieswithoutmakinganychangesto

encouragelearnerstocooperateoneanother.suchinstructionsmaybeenoughinsomesituations

butforeffectiveinstructiontotakeplace,studentswillgenerallyneedmoreguidanceand

encouragement“.

2.3.3.BalanceofSkills:(Mc.DonoughandShaw,2003 p-175)Languageisincorporated

withdifferentmajorskills:listening,speaking,reading,writingandothersubskillslikegrammar

andvocabularies.

Tolearneachskilleffectivelyusingthesubskillcommunicativegrammarteaching(CGT)isvery

important.

Appropriatetextbooksshouldlookforabalanceofskills.As(Mc.DonoughandShaw,2003 p-

175)arguethat“Materialsshouldenablethelearnerstoseehowskillscanbeusedeffectivelyin
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appropriatecontexts.Asintegratedskillsmaterialsarelikelytoinvolvelearnersinauthenticand

realistictasks,theirmotivationlevelwillincreaseastheyperceiveaclearrationalbehindwhat

theyarebeingaskedtodo.”

2.3.4.SubjectandContent:Textbooksareexpectedtohaveauthenticinspiringandcatchthe

students’interest.(CunningsWorth1995p-8)claimsthat“Textbooksshouldcorrespondsto

learners’needs,helptoequiplearnerstouselanguageeffectivelyfortheirownpurposes;

facilitatestudents’learningprocessandhaveaclearroleinmediatingthetargetlanguageandthe

learner”.ThecontentsthoseareorganizedinEnglishlanguagetextbookneedtoconsiderthe

needsoflearners.As(CelceMurcia,2001p-417)arguesthat“Textbooksareforstudents.To

meettheirneeds,thetextbooksmusthavenotjusttheEnglishlanguageorcommunicationskills

contentdemandedbythecurriculumbutitmustalsofittheneedsofstudentsaslearnersof

English”.(CunningsWorth,1995p-16)explainedthat“Byengagingstudents’interestsand

challengingtheirintellect,coursebookscanprovidemuchofthestimulationwhichwillmotivate

themtobecomemoreindependentintheirlearningandintheiruseofEnglish”.

Textbookneedstomodifybasedonitslackwhichshouldhavebeenincorporated.

(Sheldon,1998p-244)arguesthat“Flexibilityshouldbeoneofthefeaturesofagoodforeign

languagetextbooks.Thematerialsshouldbeeasytomodifyoradapttothepracticalconstraints

withwhichtheteacherhastodealindifferentteachingsituations”.Asmanyscholarsexplained,

tasksinatextshouldbeincludedtomakethelanguagepracticabletouseso,theevaluationof

activitiesandtaskswasveryimportantintheresearch.Itaimstofindoutwhetherthereisa

varietyofactivitiesandtasksinatextbookwhichwillmeetlearners’interests,needsandlearning

styles.Itisalsosuggestedthattheactivitiesandtasksshouldreflecttopicsandtextsfromreal

worldsituationsandbechallengingenoughtogainthelearners’attention(Tomlinson,2003).The

mostimportantpointisthattheactivitiesandtasksshouldbegradedrelevantlytohelpthe

processofsecondlanguageacquisitionhappencomfortably.

Anothercharacteristicofgoodactivitiesandtasksinatextbookisthatthereshouldbeform-

focusedtasks,meaning-focusedtasksaswellasbothform-andmeaning-focusedtasksincertain

periodsoflessonstointerestlearners.Itisessentialforatextbooktoincludedifferentkindsof

activitiessuchaspairworkactivities,groupworkactivitiesandindividualworkactivitiesand

theseactivitiesshouldtendtodevelopboththelearners’languageuseandskills.Toevaluate
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activitiesandtasksinatextbookeffectively,(CrookesandGass,1993)suggestedthat“Themost

effectivetasksandactivitiesshouldbethosewhichpromotethegreatestopportunitiesforlearners

toexperiencecomprehensionofinput,feedbackonproductionandinter-languagemodification.”

Thesecanbeinformationgapactivities,jigsawactivities,problemsolving,decisionmaking,and

opinionexchange,(Nguyen,2015).

Developingfourlanguageskillsandcommunicativeabilitiesisapivotalcharacteristicwhich

needstobeexplicitlyexpressedinactivitiesandtasks.Agoodbalancebetweenreceptiveskills

(listeningandreading)andproductiveskills(speakingandwriting)intheactivitiesandtasksis

requiredineachtextbookinELTtomakesurethefourlanguageskillsarepracticedequally.Itis

suggestedthattheactivitiesdesignedforlearnerstopracticeseparateskillsshouldtendtodevelop

theircommunicativeabilities.Itmeansthatthereareactivitiesandtasksinwhichlearnerscan

exchangeinformationandcommunicateideasandtalknotjustforpracticinglanguageasrequired

butforsharingideas,cooperatingtowardsacertaingoal,andcompetingtoattaintheirgoals

(Crookes&Gass,1993).Thereshouldbeactivitiesandtaskswhichrequirelearnerstopractice

eachskillseparatelyandthereshouldbeintegratedonesinwhichmorethanoneskillarerequired

tobepracticedsimultaneously,todraw learners’interestandfacilitatetheirclassroom

communication.

Encouraginglearnerinteractionintheclassroomisanotherimportantissuetoevaluateactivities

andtasksinatextbook.Interaction,accordingto(Thomas,1987p-7)is‘actingreciprocally,

actinguponeachother.Inhisdefinition,hepointedoutthatactionandreactionmaynotbe

interaction;inordertobecomeinteractiontheyneedtobereciprocal.Itmeansinteractionis

mutualinfluenceorexchangeofinterlocutors.Learnerinteractioninthisstudyisdefinedasthe

wayinwhichlearnersexchangeideasorinformationtofulfillataskintheirclassroom.

Encouragementoflearnerinteractionhelpslearnersinteracttocompleteatask.Thepromotionof

learners’communicativeabilitiesiscloselyconnectedwithlearnerinteractioninclassroom

activitiesandtasks.

According to (Canale,1983)“communicative competence includes fourcomponents:

grammatical,socio-linguistic,discourseandstrategiccompetence”(citedinNguyen,2013p-

857).Chomsky(1965,ascitedinNguyen,2013p-857)statesthat“grammaticalcompetenceisa

languagecompetencewhichreflectstheknowledgeofvocabulary;rulesofwordformation;
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pronunciationandspelling;andsentenceformation”.Socio-linguisticcompetenceisthe

appropriatenessoflanguageuseinsocialcontexts(Hymes,1979).Discoursecompetenceis‘…

anunderstandingofhowspokenandwrittentextsareorganizedandhowtomakeinferences

whichcovertheunderlyingmeaningofwhathasbeensaidandtheconnectionbetween

utterances’(Skehan,1998,p-158).Lastly,“strategiccompetenceorcompensatorycompetenceis

usedwhenothercompetencesfailtocopewiththesituationssuchaslackofwordsorstructures

incommunication.

(Canale&Swain,1980ascitedinNguyen,2013p-857).Thevalueofstudent-studentinteraction

topromotelearninginclassroomactivitiesisadvocatedbymanytheoristssuchasLong(1990)

and(McDonoughandShaw1993).Long(1990)pointsoutfivebenefitsofstudent-student

interactiveactivitiesasfollows:

 Increasedquantitiesofstudents’languageuse;

 Enhancedqualityofthelanguagestudentsuse;

 Moreopportunitiestoindividualizeinstruction;

 Alessthreateningenvironmentinwhichthelanguageisused;andgreatermotivationfor

learning.(JacobsandBall1996)mentionthatthebesttypesofactivitiesforeffectiveinteractions

arethoseinwhichlearnerscannegotiatemeaningorthosethatpromotepositiveinterdependence

andindividualresponsibilityinlearningcooperation.Amongthetwogiventypesofactivities,the

formerisexplainedtobeanactiontakeninordertoensurethatallmembersingroupshave

communicatedsuccessfully.Thelatter,however,existsonlywhenlearnersfeelthatthereisa

stronglinkbetweenthemandothermembersintheirgroup,theycannotbesuccessfuliftheir

groupcannotandvice-versasotheyhavetocooperatewithothermembersintheirgroupforthe

successandcompletionofatask.Themostimportantpointatthisstageishowtoassessan

individualperformancetoensureallmembershaveworkedandhadtheircontributionrecognized

toavoidsomedoingeverythingandsomedoingnothing,whichcandiscouragesomefrom

participatingintheactivities(Jacobs&Ball,1996).Reallanguagecommunicationisemphasized

ineachactivityandtask,asitisnotjustaboutpracticinglanguageinthesituationsunderthe

controlofteachersorthematerialsgiven,butinsituationsinwhichlearnerscandecidethe

content,strategiesandexpressionoftheinteraction.Thishelpslearnersdeveloptheirown
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strategiccompetenceandchecktheirowneffectivenessoftheirowninternalhypotheses

(Tomlinson,1998).Realcommunicativeinteractioninclassroom,accordingtothisscholarcanbe

achievedthrough:

 Informationoropiniongapactivitieswhichrequirelearnerstocommunicatewitheach

otherand/ortheteacherinordertoclosethegap(e.g.findingoutwhatfoodanddrink

peoplewouldlikeattheclassparty);

 Post-listeningandpost-readingactivitieswhichrequirethelearnerstouseinformation

fromthetexttoachieveacommunicationpurpose(e.g.decidingwhattelevisionprograms

towatch,discussingwhotovotefor,writingareviewofabookorfilm);

 Creativewritingandcreativespeakingactivitiessuchaswritingastoryorimprovisinga

drama;

 Formalinstructiongiveninthetargetlanguageeitheronthelanguageitselforonanother

subject.(Tomlinson,1998,p-15)

Developinglearnerautonomyandindependenceshouldbeclearlyindicatedinactivitiesandtasks.

Learnerautonomydefinedasthelearners’abilitytotakechargeoftheirownlearning(Cotterall,

2000).Toputitinotherwords,itisawaytomakelearnersawareoftheirownstudy.

Autonomouslearning,accordingto(Mishan,2005p-36)helpslearnersreturntotheirearliest

experiencesinlanguagelearningas‘L1acquisitionisessentiallyanautonomousprocess’Italso

conformstotheconceptthat‘weareborn,self-directedlearners’.Developinglearnerautonomy

andindependenceistodevelopthelearners’abilityandattitudeforself-study,lifelongstudyand

steadyindependencefromteachers.Promotinglearnerautonomyandindependenceisimportant,

asteachersarenotalwaysavailabletoassistlearnersatalltimes.Moreover,‘learnersbecome

moreefficientintheirlanguagelearningiftheydonothavetospendtimewaitingfortheteacher

toprovidethemwiththeresourcesorsolvetheirproblems’(Cotterall,1995).Inordertofoster

learnerautonomy,theactivitiesandtasksinthetextbookshouldbedesignedtoraiselearners’

awarenessof‘waysofidentifyinggoals,specifyingobjectives,identifyingresourcesand

strategiesneededtoachievegoals,andmeasuringprogress.’(Kenny,1993p-111).Learner

awareness-raisingisrevealedwithinactivitiesandtasksandaftereachlesson.Accordingto
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(Cotterall,2000),withinactivitiesandtaskslearnersshouldbeaskedthequestionssuchas:‘Why

arewedoingthis?Howwillithelp?Whatmakesitdifficult?’andaftereachlessonsuch

questionsas:

Whatdoyoudotoday?

Whatdoyoulearntoday?

Whatareyougoingtododifferentlyasaresultoftoday’sclass?’.

Accordingtotheabove-mentionedcharacteristicsaboutlearnerautonomy,itisessentialthat

textbooksshouldbelearner-centered,sothatlearnersaredecision-makersabouttheirown

learning.Activitiesandtasksshouldencouragelearnerstolearnindependentlyandexploittheir

priorknowledgeandexperiencetoguess,predict,discoverandtakerisk.Developinglearner

autonomyandindependencealsomeansthatlearnersareintroducedtoactivitiesandtaskswhich

involvetheminthinkingaboutthelearningprocessandexperiencingdifferenttypesoflearning

activities.Throughtheactivitiesandtaskstheycandiscovertheirownlearningstylesand

strategies(Tomlinson,2003).

Anotherimportantpointrelevanttodevelopinglearnerautonomyandindependenceisthattasks,

activitiesandexercisesshouldenablestudentstomonitorandmeasuretheirownprogress.The

progressmonitoringandmeasuringcanbeachievedthroughactivitiesandtaskswhichrequire

learners‘toreflectontheirlearning,suchasdiscussionofthegoal-settingprocess,analysisof

tasktypes,andexperimentationwithstrategies.’(Cotterall,2000,p.115).

2.4.FeaturesofCommunicativeApproach

Therearevariousfeaturestothecommunicativelanguageteachingapproach,includingthe

integrationofreading,writing,andspeaking.Forexample,ateachermayaskstudentstowatcha

videoandthenwriteaonetotwosentenceopinionaboutthevideoontheboard.Studentswill

thenreadeachother'sopinionsanddiscusshowtheyfeltaboutwhattheywatched.Thisallows

formultipleskillstobepracticedatonce,whichisbeneficialtoastudent'sabilitytocommunicate

effectivelywithothers.

CLTalsousesgroupsorpairsforactivities,whichallowsforcollaborationtobeinstilledinthe

language-learningclassroom.Groupworkorworkinpairsallowsforstudentstodiscuss,practice,
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andmastermaterialwithoutfeelingisolatedintheprocessoflearninganewlanguage.Often

times,studentswhoworktogetherwillfeelmorecomfortablepracticingfluencyoverthe

mistakestheymakeintheirgrammar.Thisensuresthatstudentsareontheroadtobecoming

fluentinthenewlanguagethroughcollaboration,wherestudentsmaylearnfromoneanotherand

worktogether.

Thecommunicativeapproachusestools,andtechnologyforapersonalizedlearningapproachas

well.Eachstudentlearnsdifferentlyandhasdifferentinterests,sothroughCLT,teacherscan

makelearningmoreindividualizedtobestmeettheneedsoftheirstudents.Forexample,students

mayenjoytalkingaboutsportsorpopularculture,sotheteachermayaskstudentstodiscussthose

areaswithoneanotherthroughmultipleactivities,suchasrole-playingreal-lifescenarios,group

discussionorpairdiscussion,amongothervariousactivitiesthatencouragecollaboration.For

example,somestudentsmayloveshopping,sotheteacherdecidesthattheyshoulddiscusstheir

loveofshoppingthrougharole-playingactivity.Onestudentwillactasthecashierwhilethe

otherwillactasthecustomer.Throughthisrole-playingactivity,thetwostudentscanhavea

conversationthatonemayoftenhearbetweencashiersandcustomersinreallife,suchasbeing

askedhowtheweatheris,howtheirdayisgoing,whatbringsthemintothestore,andsomuch

more.

InterviewsarealsoagreatwaytouseCLTintheclassroom.Forexample,studentsmaybeput

intoagrouptogetherandaskedtointervieweachotherabouttheirinterests,suchaswhathobby

istheirfavorite.Theteachermaythenaskstudentstorelaytheinformationtheylearnedfrom

eachpeerbygivingasummaryoftheotherstudent'sfavoritehobbyandwhyitistheirfavorite.

Thisallowsforstudentstorepeattheinformationtheyheardbutalsoworktogetherinaninformal,

low-stakesmannerthatdoesnotmakethemfeelliketheyarelearningontheirown.

Groupdiscussionsandpairdiscussionsareeffectivewaystoprioritizestudent-to-student

interaction,whichcreatesamoreopenandsafeatmosphere.Whenstudentsarelisteningtoa

teachergivealecture,theymaynotretainthatinformationasmuchastheywouldiftheywere

askedtoputtheirskillstopracticeinalow-stakesway,suchasthroughgroupdiscussion.When

studentshavetheirmistakespointedout,suchasgrammaticalmistakestheymadeonaworksheet,

theymayfeelliketheyalonearenotcapableoflearning.Whenputingroupsoraskedtopractice

thelanguagewithothers,theymightseethattheyarenotaloneintheprocessoflearninganew
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language.

Whatarethemainprinciplesofcommunicativelanguageteaching?

Communicativelanguageteachingintegratesreading,writing,andspeaking,whichcanhave

studentspracticemultipleskillsatonce.

WhatarethebenefitsofCLT?

TherearevariousbenefitstoCLT,suchasitbeingholisticandengaging.Studentswhocan

discusstheirfavoritethingsmayfeelmorepassionateinspeakingtoothersandoutloudinstead

ofspeakingaboutsomethingthatisnotasengagingtothem.

CLTisalsoalearner-centeredapproach,inwhichactivitiesarefocusedonanddrivenbystudents

insteadofteachers.InthesettingofEFL/ESLteaching-learningprocess,grammarplaysacentral

role.Thisisduetothefactthatgrammarisatoolfororganizingmessagesinorderto

communicateeffectively(Atkins,Hailom&Nuru,1995).Azar(2007)alsostatesthatwithout

grammar,wewillonlybeabletoconveymeaningthroughindividualwordsorsounds,images,

andbodygestures.Themeaningiscreatedbytheweavingofgrammar.Thisimpliesgrammaris

oneofthepillarsforlearnerstocommunicateeffectivelyinasecondlanguageandimprovetheir

communicativeskills.

Aspartoflanguageteaching,grammarhelpslearnersacquiretheskillsthatarenecessaryfortheir

successindifferentenvironmentswhereEnglishisused.Accordingto(Ellis,1997),recent

researchfindingsonEFL\ESLlearningshowsthatwithoutgrammarinstructionlearners

frequentlyfailtoattainanadvancedlevelcommunicativecompetency.Similarly,accordingto

(Allen,2003),“Grammarisamedium formoreefficientcommunicationandiscentralto

languagelearningasameanstoanendratherthananendinitself.”(Cook,1994P.3)alsoasserts

“Grammarisconsideredasthecorementalsystemofalanguage.”

Moreover,alllanguagesareregulatedbyasetofgrammaticalnorms.Grammaris,therefore,one

ofthecrucialelementsinEFL/ESLteachingandlearning.Inrelationtothis,Richardsand

(Rodgers,2001)pointedoutthatgrammarwastaughtasaseparatelessonwithastrongemphasis

ongrammarrulesbasedonthetheoryoftheGrammarTranslationMethod,usingmothertongue.

Inasimilarvein,asto(DoughtyandWilliams,1998),“Traditionalgrammaremphasizesthe

acquisitionoftechnicalvocabularyfornouns,verbs,adverbs,andadjectives,aswellasthe

teachingofgrammaticalrulesinordertomastersentencepatterns.”Itmeansthatateacher
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specificallyintroducesagrammarruletostudents,followedbyapracticeexercisetoenforcethe

ruleattheclassroomlevel.Ithasbeentaughtinadecontextualizingwayandmoreemphasiswas

giventoaccuracyratherthanfluency.

However,therehasbeenadynamicshiftingrammarteachingfromatraditional/conventionalto

communicativeafterthebirthofCLTinthe1970sinWesternCountries.CLTisanapproachto

foreign/secondlanguageteachingthatemphasizesthegoaloflanguagelearningiscommunicative

competence.

ThefundamentalpurposeoflearninganEFL/ESListhereforetoattaincommunicative

competence.Forthisreason,theteachingofgrammarundertheumbrellaofCLTmustbe

integratedintoacommunicativeframework.Additionally,grammarinstructionshouldbemore

contextual,meaningful,andpurposefulthaninthetraditionalapproach.Inlightofthisanumber

ofresearchers(Bybee,2006;Celce-Murcia,2002;Pienemann,1984,citedinKarabutovaetal,

2015)haveclaimedthatifthepurposeofsecond/foreignlanguagelearning/teachingistoimprove

communicativecompetence,grammarandcommunicationmustbeintegrated.Masteryofthe

formswillbeuselesswithoutequivalentmasteryofthemeaningstheyexpressinlanguage

learning.Thisdemonstratesthatinlanguageteaching,bothgrammaticalformsandgrammatical

meaningsareequallysignificant(Haregewain,2008).

(Haregewain,2008),“Communicativegrammarconsistsofcontentandconstruct;contentrefersto

whatisbeingpresentedtostudentsandconstructsaddresseshowthecontentisbeingpresentedto

learnersviagrammarlearningtasks”(Dickins&Woods,1988,P.45).Theyfurthersuggestthatin

communicativegrammarteaching,grammarandcommunicationareseenastwocomplementary

elementsneededforeffectivelanguageuse.Asto(Larsen-Freeman,1991),teachinggrammar

communicativelyrequirestakingintoaccountstudents’needs,goals,educationallevel,learning

styles,errorcorrectionstrategies,successfulcommunicativepractices,andauthentictasksinorder

tohelpstudentsinternalizerulesandpatternsthatservesocialfunctionsincontexts,either

inductivelyordeductively.

Inanotherwaycommunicativegrammarapproachofteachingsecond/foreignlanguages,

languagestructuresarenotsupposedtobetaughtinisolationbutintegratedintothefourskillsof

language:listening,speaking,reading,andwriting.Insteadoflearninggrammaticalpatternsatthe

utterancelevel,studentsmustknowagrammaticalstructureandbeabletoemployitinavariety
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ofcircumstancesspontaneously.(Karabutovaetal2015)statesthat,recenttechniquesof

communicativegrammarteachingtouchuponclassroom activitiesinvolvingstudentsin

meaningfulparticipationincognitiveproblem-solving,opinionsharing,languagegames,role

playorstudent-leddiscussionsanddebates,questionanswerinteractionaccordingtothespecific

speakersdiscoursegoalsthroughreplicationofnaturally-occurringsocialinteraction.

(Abraham,2008)states,however,thatwiththeintroductionofCLT,grammarseemstohave

gainedlittleconsiderationinsecondlanguagepedagogy.Thisisduetothefactthatsomescholars

claimCLTdoesnotcontainanygrammarandinsteadfocusessolelyonmeaning,whileothers

believeitstillhasasolidgrammarfoundationcomprisedofintegratedgrammaticalpoints.

Accordingto(Savignon,2002)somepractitionersalsomisconceivedCLTasifitweredevotedto

teachingonlyspeaking.Ithasbeenpointedout,however,thatwhileCLTismainlyconcerned

withthecreationofcommunicativecompetence,itdoesnotmeanthatthestructureisignored,

ratheritmeans,asassertedin(Littlewood,1981),teachingfunctionalandthestructuralaspectof

thelanguageispresentedinabalancedfashionbydrawingtheattentionofthelearnersmoreof

towardscommunication.Itgivesplannedemphasisonfunctionalaswellasstructuralfeaturesof

thelanguage,combiningtheseintoamorecompletelycommunicativeview.

CLTisnowwidelyusedintheteachingofEFL/ESLsettings.CurrentlyinEthiopiafollowingthe

introductionofCLT,theteachingofEnglishlanguagehasshiftedfromtraditionalformbased

grammarteachingtocommunicativeapproach.TheEnglishlanguagecurriculum,syllabusesand

theteachingmaterialsforsecondaryschoolsarepreparedonthebasisofCLT(MoE,2004).

2.5.DefiningCommunicativeTasks

Overthelast25thyears,communicativetaskhasevolvedasanimportantcomponentwithin

curriculumplanning,implementation,andevaluation(Nunan,1991).InTBLT,syllabuscontent

andinstructionalprocessesareselectedwithreferencetothecommunicativetaskswhichlearners

eitherwill(actuallyorpotentially)needtoengageinoutsidetheclassroom andalsowith

referencetotheoreticalandempiricalinsightsintothosesocialandpsycholinguisticprocesses

whichfacilitatelanguageacquisition.

Infact,therearetwotypesoftasksinTBLT.Oneiscommunicativetasks:theotherislearning

tasksorenablingtasks(Estaireandzanon,1994).Thelattertypeoftaskmainlyfocuseson

languageform(grammar,vocabulary,pronunciation,sentencestructure).Generally,theconcept
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ofcommunicativetaskshasnotreceivedproperattentionindiscussionsofTBLT.Therearefew

researchers’whostudiedonthekeytermofcommunicativetaskappliedtoEnglishlanguage

teachingsystematicallyuptonow,soitisnecessarytodiscussthedefinitionofcommunicative

tasksfurther.

Acommunicationtaskisapieceofclassroomworkwhich,asfaraspossible,resemblesactivities

whichourstudentsorotherpeoplecarryoutineverydaylife,thusreproducingprocessesof

everydaycommunication(Estaireandzanon;1994),(.Nunan,1989)definescommunicativetask

as,“A pieceofclassroom workwhichinvolveslearnersincomprehending,manipulating,

producingorinteractinginthetargetlanguagewhiletheirattentionisprincipallyfocusedon

meaningratherthanform.Thetaskshouldalsohaveasenseofcompleteness,beingabletostand

aloneasacommunicativeactinitsownright(p.10).Communicativetasks(Lambertuses

communicationtasksinsteadcommunicationtasks.)arepedagogictaskswhichoperatethrougha

planneddiversionintheinformationheldbylearners,andwhichusuallyapproximatetosome

degreetoareal-worldtaskwhichlearnersmayhavetocompleteoutsideclass.Theneedtoshare

informationrequireslearnerstocommunicatefunctionallyinasecondlanguage,andthereal

–worldconnectionallowsthemtoacquiretask-specificlanguageandskills.Whentheyarewell

planned,communicateactivelyontopicsofinterestandrelevancetothem(Lambert,2004).

Whendefiningthecommunicativetaskabove,Nunan(1989)saidthatthelearner’sattentionis

principallyfocusedonmeaningratherthanform.CLThasoftenbeencriticizedforgivingpriority

tofluencyandnotaccuracy.Thisinterpretationderivesfrom thefactthatwhenlearners

communicateintheclassroom theirperformanceisevaluatedaccordingtocommunicative

effectiveness(Littlewood,1981).Nunan’sdefinitionmaybeseentoreinforcethefrequent

misunderstandingsabouttherolesofaccuracyandfluencyinCLT.Astheauthorofthisthesis

interpretsit,thispartofNunan’sdefinitionreferstotherequirementofanon-linguisticpurpose

ofthetask(seeabove),anddoesnotmeanthatformisoflittleimportanceinthelearner’s

language.Estaire,ZanonandLambertconsidercommunicativetasksascommunicativeactivities

realworldtasksorreal-worldconnection.Theyalsodonotmeanthatformisoflittleimportance

inlearner’slanguage.Anapproachbasedoncommunicativetask-basedlanguageteachingis

characterizedbythefollowingfeatures:Anemphasisonlearningtocommunicatethrough

interactioninthetargetlanguage,theintroductionofauthentictextsintothelearningsituation,
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theprovisionofopportunitiesforlearnerstofocus,notonlyonlanguage,butalsoonthelearning

processitself,anenhancementofthelearner’sownpersonalexperienceasimportantcontributing

elementstoclassroomlearning,andanattempttolinkclassroomlanguagelearningwithlanguage

activationoutsidetheclassroom(Nunan,1991),(Tait,2001)statesmostofusrecognizethat

communicativeactivitiesaregreatopportunitiesforlearning.

Butwhatgoesintomakingacommunicativeactivityasuccess?

Thetruthis,thesuccessofcommunicativepairandgroupworkactivitiesisalmostalways

determinedbytheworktheteacherdoesbeforethestudentsbegintheactivityitself.Thisincludes

bothwhatisdonebytheteacherbeforetheclassstartsandwhatisdoneinclasstosetupthetask.

Taitalsoexplainsthatbeforelookingattheroleoftheteacher,itmightbeworthclarifyingwhat

ismeantby“communicativeactivities”.Thesearefluency-basedactivities.Withsuchactivities

mayinvolvestudentspracticingaparticulargrammarform,theyarelikelytodomorethanthis.

Thekeyelementisthattheactivityisbasedaroundarealisticsituation.Thiscouldbeanything

fromanencounterinadepartmentstore,toagroupoffriendsdiscussingholidayplans.Withthis

kindofcontext,thestudentsshouldberequiredtonegotiateformeaning.Thisislikelytorequire

multipleturntaking.

2.6.CommunicativeTaskComponents

Differentauthorsmentiondifferenttaskcomponents:(Nunan,1989)listsdownfivecomponents:

goals,input,activities,rolesandsetting.(Candlin,1987)discussessevencomponents:input,roles,

settings,actions,monitoring,outcomesandfeedback.

InthisresearchemphasiswillbegiventoNunan’scomponentsbecausetheresearcherwilluse

thisauthor’sframeworkwhichismainlybasedonthesecomponentsfordataanalysis.Goals:

Serveasaguidelineintheoverallprocessoftaskperformanceandprovideapointofcontact

betweenthetaskandthebroadercurriculum(Nunan,1989),involvingavarietyofperspectives

basedoncommunicative,socio-cultural,andcognitiveawareness(Clark,1987).

Thus,theymaycoverabroadrangeofpedagogicalobjectivesfromgeneraloutcomes(e.g.,

improvinglearners’communicativecompetenceordevelopinglanguageskills)throughspecific

ones(e.g.,makingahotelreservationormakingatravelplaninthetargetlanguage).Ofkey

importance,amongotherthings,aretheexplicitstatementsusedindirectingparticipantsto

manipulategivenmaterials,andimplywhattheresultsofcertainexperiencewillbe.Another
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pointworthnotingisthatgoalsshouldproperlyreflectlearners’needsandinterestsinorderto

stimulatetheirpotentialmotivationforlanguageuse.SinceNunanisparticularlyconcernedwith

communicativeoutcomes,headaptedClark’s,1987workandsubcategoriescommunicative

goalsintothreegoalareas:

1.Establishingandmaintaininginterpersonalrelationships,andthroughthistoexchange

information,ideas,opinions,attitudesandfeelings,andtogetthingsdone

2.Acquiringinformationfrommoreorlesspublicsourcesinthetargetlanguage(e.g.books,

magazines,newspapers,brochures,documents,signs,notices,films,television,slides,tape,radio,

publicannouncements,lecturesorreportsetc.)andusingthisinformationinsomeway.

3.Listeningto,reading,enjoyingandrespondingtocreativeandimaginativeusesofthetarget

language(e.g.,stories,drama,poems,songs,rhymes)and,forcertainlearners,creating

themselves.

Input:Datareferstoverbalornon-verbalmaterials,whichtaskparticipantshavetodealwith

whenperformingatask.Whileverbalmaterialsmaybespokenorwrittenlanguage,non-verbal

materialsincludepictures,photos,diagrams,charts,maps,etc.

Actually,inputdatacanbederivedfromawiderangeofsourcesinareal-worldcontext.For

instance,(Hover,1986)providesalonglistillustratingallkindsofwrittensourceswhichexist

aroundus,andBrosnan,Brown,and(Hood,1984)pointouttherichnessandvarietyoftextsthat

learnerswillneedtofaceinreallifesituations.Forverbalmaterial,(BrownandLule,1983)

indicatethatdialoguetextscontainingdescriptionorinstruction,allotherthingsbeingequal,are

mucheasierforlearnerstocomprehendandmanipulatethannondialoguetexts,whichinclude

argumentsorabstractconcepts.Inshort,inputdata,whichtaskparticipants,aresupposedto

comprehendandmanipulateinthelanguagelearningprocess,shouldreflectthelearners’needs

andinterests,therebypositivelyencouragingtheuseofthetargetlanguage.(Brosnan,Brownand

Hood,1984)suggesttheimportanceofusingreal-worldmaterialsasinput.Theymentionthe

followingreasonsfortheuseofthesereal-worldmaterials:Thelanguageisnatural.By

simplifyinglanguageoralteringitforteachingpurposes(limitingstructures,controlling

vocabularyetc),weriskmakingthereadingtaskmoredifficult.Wemay,infact,beremoving

cluestomeaning.Itofferstostudentsthechancetodealwithsmallamountsofprintwhich,atthe

sametime,containcompleteandmeaningfulmessages.
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Itprovidesstudentswiththeopportunitytomakeuseofnon-linguisticclues(layout,pictures,

colors,symbols,thephysicalsettinginwhichitoccurs)andalsomoreeasilytoarriveatmeaning

fromtheprintedword.

Adultsneedtobeabletoseetheimmediaterelevanceofwhattheydointheclassroomtowhat

theyneedtodooutsideit,real-lifereadingmattertreatedrealisticallymakestheconnection

obvious.

Classroomsetting:Referstoacertainenvironment,inwhicheverytaskisperformed.Inrelation

toclassroomarrangements,Wright(1987)suggeststhedifferentwaysinwhichlearnersmightbe

groupedphysicallybasedonindividual,pair,smallgroup,andwholeclassmode.Forthe

relationshipbetweentaskparticipants’rolesandeachsetting,AndersonandLynch(1988)

advocatetheeffectivenessofgroupworkcomparedtothatofindividualworkforgeneral

pedagogicreasons(e.g.,increasingthecooperationandcohesivenessamonglearners),(Picaand

Doughty,1985)mentionthepositiveroleofgroupworkinpromotingalinguisticenvironment

likelytoassistL2learning.

Inanexperimentalstudyoflanguagelearningsettings,ontheotherhand,(LiandAdamson,1992)

indicatethatadvancedstudentspreferredindividualtogrouporwholeclassworkbasedontheir

beliefsthatgroupactivitieswouldnotbehelpfulinimprovingtheiracademicgrades.As

mentionedabove,theresearchresultsofclassroomsettingsshowmixedfindings.

Thus,itsuggeststhatclassroomarrangementshouldbeflexibleratherthanfixed;allowingtask

participantstomakeuseofdifferentsettingsindifferentlearningsituations,andthoserolesfor

theteachershouldbedynamicinordertocontrolclassmodes.

Activities:Theliteratureontask-basedresearchshowsthatmanystudieshaveconcentratedon

exploringactivitytypesthatbeststimulateinteractivelanguageuseinrealworldclassroom

situations.Oneofthemostgeneralclassificationswasproposedby(Prabhu,1987),basedonthree

principalactivitytypesincludinginformationgap,reasoninggap,andopiniongapactivities.

ForthemosthelpfulactivityinfacilitatingL2learning,ontheotherhand,thereexistvarious

findingsamongresearchers.(PicaandDoughty,1985),forinstance,foundthatso-calledtwo-way

informationgapgames(e.g.,alllearnersinagroupdiscussionhaveuniqueinformationto

contribute)stimulatedsignificantlymoremodifiedinteractionsthanonewayinformationgap

activities(e.g.,onememberofthegrouppossessesalltherelevantinformation).
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(CrookallandOxford,1990)indicatedthattheeffectiveuseofroleplaysaddedvarietytothe

kindsofactivitiesstudentswereaskedtoperformbyencouragingthemtodevelopandpractice

newlanguageandbycreatingthemotivation-andinvolvementnecessaryforreallearningtooccur.

(Grellet,1981)proposedthatlearnerscoulddevelopflexiblecommunicationstrategiesthrough

matchingactivitiesbasedoninferringthemeaningofunknownelements.

Inshort,researchers’findingsrevealedthateachactivitytypehaditsownstrengthsinfacilitating

languagelearning,therebyhelpinglearnerstodeveloptheirownspecificstrategies.

(CandlinandNunan,1987)havesuggestedthatactivitiescanbegradedaccordingtothegeneral

cognitivedemandstheymake.Theirscheme,whichhasadaptedfromBruner,hasfourlevelsas

follows:Attendingandrecognizing:Heretheymeanthelearner’sabilitytonoticewhatkindof

input/experiencehe/sheisbeingconfrontedwith-theabilitytorecognizethatitisanexampleof

language.Makingsense:Heretheymeanthelearner’sabilitytomakesenseoftheinputasa

particularexampleoflanguage,determining,forexample,whataparticularlanguageitis,what

featuresithas,howitisorganizedandstructured,howitisclassifiedandpatterned.

Goingbeyondtheinformationgiven:Heretheymeanthelearnersabilitytogobeyondthe

immediatesurfaceinformationofthetext,hypothesizing,inferring,andmakingjudgments,for

example,abouttheunderlyingmeaningsofthetext,itspurposesanditsauthorandaudience

Transferringandgeneralizing:Heretheymeanthelearner’sabilitytoextrapolatefromany

particulartextsofthesametype,genreandpurpose,ortransferringtheinformationgainedfrom

andaboutaparticulartexttoothertextsthatmaybeofotherquitedifferentstructure,channeland

purpose.Herealsoemphasizetheabilitytocollateandrecordinformation,andservevalidation

throughfeedback.

2.7.Learners’andteachers’Role

2.7.1.Learners’role

Role:isthepartthatstudentsandteachersareexpectedtoplayincarryingoutlearningtasksas

wellasthesocialandinterpersonalrelationshipsbetweenparticipants(Nunan,1989).

Thefollowingstrategiesarestatedby(CandlinandNunan,1987).Thestrategiesrequirelearners

toadoptarangeofroleswhicharerelativelyuncommonintraditionalinstruction.Theyrequire

learnertobeadaptable,creative,inventiveandmostofallindependent.



27

1.Organizinginformationaboutlanguage:developingwaysforlearnerstoorganicwhatthey

havelearned,throughmakingnotesandcharts,groupingitemsanddisplayingthemforeasy

reference.

2.Beingcreative:experimentingwithdifferentwaysofcreatingandusinglanguage

3.Makingyourownopportunities:learninglanguageactivitybyperformingtasksinclass,for

examplebyinteractingwithfellowlearnersandtheteacher,askingquestions,listeningregularly

tothelanguage,readingdifferentkindsoftextsandpracticingwriting.

4.Learningtolivewithuncertainty:notalwaysrelyingoncertainandsafeanswerbuttryingto

workthingsoutwiththehelpofrecourseforexampleusingdictionaries

5.Usingmnemonics:helpinglearnersfindquickwaysofrecallingwhattheyhavelearned,for

examplethroughrhymes,wordassociation,wordclasses,particularlycontextofoccurrence,

experiences,andpersonalmemories.

6.Makingerrorswork:learningtolivewitherrorsandhelpinglearnerstopreventerrorsfrom

blockingtheirparticipationintasks;helpinglearnerstoaskforerrorscorrectionandhelpandto

learnfromtheerrorstheywillmake.

7.Usingyourlinguisticknowledge:helpinglearnersmakecomparisonswithwhattheyknow

aboutlanguagefromtheirownmothertongue,aswellasbuildingwhattheyhavealreadylearned

inthenewlanguage,bothintermsformal.Rulesandconventionforlanguagesuse

8.Lettingthecontexthelpyou:helplearnerstorealizetherelationshipsthatexistbetweenwords,

soundsandstructures,developingtheircapacitytoguessandinfermeaningfromthesurrounding

contextandfromtheirbackgroundknowledgeandoutofclassexperience.

9.Learningtomakeintelligentguesses:developingthelearners‟capacitytoworkoutmeanings;

specifically,tofocusbothonthemainpartsofthemessageandtorelatethesetotheoveralltext

andcontext.

2.7.2.Teachers’Role

Therolesofteachersandlearnersare,inmanyways,complimentary.Givingthelearnersa

difficultrole(suchasgreaterinitiativeintheclassroom)requirestheteachertoadoptadifferent

role.Accordingto(BreenandCandlin,1980),theteacherhasthreemainrolesinthe

communicativeclassroom.Thefirstistoactasfacilitatorofcommunicativeprocess,thesecond

istoactasaparticipant,andthethirdistoactasanobserverandthelearner.
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(Nunan,1989)advisesthefollowinginrelationtotheteacherroles.Fromtimetotime,itisgood

ideatorecordandanalyzeinteractionsinyourownclassroom.Theseinteractionscaneitherbe

betweenyouandyourstudents,orbetweenstudentsastheyinteractinsmall-groupwork.Ifyou

do,youmaybesurprisedatthedisparitybetweenwhatyouthoughtatthetimewashappening,

whatactuallytookplaceasrecordonthetape.Youshouldnotbedisconcertedifyoudofindsuch

adisparity.

CHAPTERTHREE

3.1RESEARCHMETHODOLOGY

Thischapterprimarilydescribestheresearchmethodology,includingresearchdesignand

approaches,populationandsampling,typesandsourcesofdata,instrumentsofdatacollection,

anddataanalysis.

3.2ResearchDesign

Thedesignallowsresearcherstosharpentheresearchmethodssuitableforthesubjectmatterand

setuptheirstudiesforsuccess.Thedesignallowsresearcherstohoneinonresearchmethodsthat

aresuitableforthesubjectmatterandsetuptheirstudiesupforsuccess.Itisaoverallplanor

blueprint,theresearcherselecttocarryouttheirstudy.

Thestudyemployedadescriptiveresearchdesignbecauseitallowedotherresearchersto

thoroughlyinvestigatethebackgroundofaresearchproblembeforefurtherresearchcanbe

carriedout.Aquantitativeapproachwasusedtoanalyzedthestatisticaldatagatheredthroughthe

questionnaire.Quantitativeapproachwasusedtoassessconcernedbodies’perceptionsandviews

ontheissuesunderthestudy,whichwasgatheredthroughinterview.Thedescriptiveresearch

designinvolvesusingarangeofqualitativeandquantitativeresearchmethodstocollectdatathat

aidsinaccuratelydescribingaresearchproblem.
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Descriptiveresearchdesignisatypeofresearchdesignthataimstosystematicallyobtain

information,situationorpopulation.Morespecifically,ithelpsanswerthewhat,when,where,

andhowquestionsregardingtheresearchproblemratherthanthewhy.

Thedescriptiveresearchdesigninvolvesobservingandcollectingdataonagiventopicwithout

attemptingtoinfercauseandeffect.Italsoallowstoanalyzefactsandhelpsindevelopingin

depth.Descriptiveresearchdesignisascientificmethodwhichinvolvesobservinganddescribing

thebehaviorofasubjectwithoutinfluencingitinanyway.

Todothisamixedmethodsapproach(bothquantitativeandqualitative)isusedtogainanin

depthinsightabouttheissue.Mixedapproachresearchentailsmorethanjustgatheringand

analyzingbothtypesofdata,Italsoentailscombiningqualitativeandquantitativeresearchto

increasetheoverallstrengthofthestudy.

3.3ResearchApproaches

Manyresearchquestionscannotbefullyansweredbyeitherquantitativeorqualitativemethods

alone.Mixedmethodsstudiesusebothqualitativeandquantitativecomponentsandcanbeagood

approachtomorefullyexploretheresearchquestion.

Theuseofmixedmethodsresearch providesamorecomprehensiveunderstandingofphenomena

bytriangulatingdatafromdifferentsourcesandperspectives.Itallowsresearcherstoobtainvalid

answerstoresearchquestionsandstrengthensthestudy'sconclusions .The study would

adoptamixed(quantitativeandqualitative)approachbasedonitspurposeandthenatureofthe

problemunderstudy.Aquantitativeapproachwasusedtoanalyzethestatisticaldatagathered

throughthequestionnaire.However,aqualitativeapproachwasusedtoassessconcernedbodies'

perceptionsandviewsontheissuesunderstudy,whichwasgatheredthroughinterviews.Thus,

themixedapproachwasconsideredtobeveryefficientinansweringresearchquestionscompared

tothequantitativeandqualitativedesignswhenusedinisolation(Creswell,2009).Furthermore,

byusingamixed-methodsapproachatdifferentstagesofresearch,anybiasthatexistedinany

singlemethodcouldbesolved.Whendoingmixedresearchthatrequiresdatatobecollectedatthe

sametimeorinparallelwithinthesamestudyandonemethod(quantitativeorqualitative)

dominantswhiletheotherareembeddedornestedwithin.
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3.4.Populationandsamplesofthestudy

Thetargetpopulationofthestudyconsistedof4EFLteachers(3malesand1female)and90

students(45femalesand45males)fromgrade9.Therefore,allgradenineEnglishteachersand

90studentsatGurageZoneBueeAdministrationSecondarySchoolwereincludedinthestudy.

3.5.SampleandSamplingTechnique

Thesampleforthestudycomprisedgrade9studentsfromatotalof596studentsin12sectionsof

theschool.Fromthispopulation,45maleand45femalestudents(15.1%ofthetotalpopulation)

wereselectedusingasimplerandomsamplingmethod.Equalchancewasgivenforeachsections

includinggendersandnumbersratherthancountinglike:one,two… .Thismethodensuredthat

everystudenthadanequalchanceofbeingincludedinthestudy.Evenifthenumberofboysand

girlsvaryineachsection,itwastakentheirfrequencydistributionineachclasswhichenablesto

takegenderequalityprincipleinthestudy.

Table1Numberofstudentsacrosssectionsandsamplesofthestudy

Grade
and
Sectio
n

No.ofstudentsineachsection No.ofsamplestaken
M F T M F T

9A 19 27 46 3 4 7
9B 23 27 50 4 4 8
9C 28 20 48 4 3 7
9D 24 29 53 3 4 7
9E 29 22 51 4 3 7
9F 26 23 49 3 3 6
9G 17 30 47 3 5 8
9H 26 26 52 4 4 8
9I 28 20 48 4 3 7
9J 27 22 49 4 4 8
9K 25 28 53 4 5 9
9L 30 20 50 5 3 8
Total 302 294 596 45 45 90

3.6.DataGatheringInstruments

Toachievetheobjectivesstatedaboveinthisstudy,mixedapproachorwasused.Thedatawere

collectedthrough:differentdatacollectiontools,includingclassroomobservations,interviews,

questionnairesandtextbookreview.
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3.6.1Observation

Toensuresystematicobservation,anobservationchecklistwasdevelopedtodocumentspecific

aspectsofCLTimplementation,suchastasktypes,studentparticipation,andteacher-student

interactions.

Observationcan provideresearcherswithabetterunderstandingofhowaprogramoractivity

operates becauseitallowsresearcherstowitnessthingsthatprogram staff,participants,or

residentsmightnotroutinelynoticeormentioninaninterview.Observationwaschosenforits

abilitytoprovideaccurateinsightsintoclassroompracticesrelatedtoCLTtasks,includinghow

teachersandstudentsengagewithvariousactivities.

Thestudyutilizedunstructuredclassroomobservationastheprimarymethodtogatherfirsthand

informationaboutteachers'implementationofCLTtasksintheirEFLclasses.Becausethe

researcheristheretoobservetheentiresituationinperson,datacollectedthroughthismethodis

moreaccuratecomparedwiththeothermethods.

3.6.2.Questionnaires

Questionnaireshelptoreachallthesubjectsinatimesavingfashion.Theresearcheremployed

bothastructuredandunstructuredquestionnairewasusedtocapturealltheimportantdatathat

wasrelatedevaluatingtextbookandCLTtask.Theresearchquestionnairesaretypicallya

mixtureofclose-endedquestionsandopen-endedquestions.Open-ended,long-termquestions

offertherespondenttheabilitytoelaborateontheirthoughts.

3.6.3.Interview

Aninterviewisaflexibletoolfordatacollectionenablingmulti-sensorychannelstobeused,

verbal,noneverbal,spokenandheard.Eachoftheteachershasabovetwentytothirtyyears

experiencesexcepttheonewhohasseventeenyears’experience.Theireducationallevelwasfirst

degree. Theresearcheremployedunstructuredinterviewfor4gradenineEFLteachersinthe

school.TheunstructuredinterviewswithgradenineEFLteachersaimedtogatherinsightsinto

theirexperiencesandperspectivesregardingCLTimplementation.

Theinterviewscoveredtopicssuchasteachingpractices,challengesfaced,andperceptionsof

CLTeffectivenessintheclassroom.Alltheabovelistedinstrumentswereusedtogetclear,
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reliable,andaccurateinformationaboutthestudy(problem).

3.6.4.TextbookReview

Atextbookreviewisanevaluationofqualityofthematerialpresentedinatextbook.The

textbookcomponents,expands,anddeepenstheinformationoutlinedduringclassesandhelps

studentstobetterunderstandthesubject.Inthetextbookreviewthereviewerdescribesevery

sectionsofthetextbookusingaccessibleandunderstandablelanguage.Thereviewcoverednot

onlythedescriptionoftextbookcontent,butalsoevaluatesthesignificanceofthetextbookandits

usefulnesstolearners.

3.7.MethodsofDataAnalysis.

Thedataanalysisprocessinvolvesestablishingassociationsbetweenthefindingsandthe

researchquestions,withafocusonhowwellthefindingsaddresstheresearchobjectives.

AccordingtoKothari(2004),thedataanalysisprocesscomprisesediting,coding,classification,

andtabulationofthecollecteddata,eachservingaspecificpurpose.Thisstudyadopteda

descriptiveresearchapproach,necessitatingthecollectionofdatafromprimarysources,followed

byediting,organization,analysis,interpretation,andpresentationinalignmentwiththeresearch

questions.Quantitativedatacollectedthroughquestionnaireswereanalyzedusingdescriptive

statisticaltoolssuchastables,frequencies,means,andpercentages.Qualitativedatafrom

interviews,observations,andtextbookanalysiswereanalyzed.Theitemsofthequestionnairefor

classroom werecodedas:veryhigh=5,high=4,average=3,low=2andverylow=1.The

informationgatheredfromtheteachers’andstudents‘questionnaireswascounted,tabulated

andregisteredasafrequencythatcouldshowthenumberofrespondentsforeachitem.Thenafter,

thedataweredescribedinfrequency,percentageandthenthemeanvaluewascalculated.Atlast,

eachitemwasexplainedonthebasisofthemeanvalue.

Themeanscoreofeachitemwascalculatedaccordingtothecodingnumerals.Forexample,the

frequencyof90respondentsforitemno.1inthestudent’squestionnairewascalculatedas
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follows.Table2frequencycalculatingsample

No

1 Does the teacher give

sufficienttimeforstudents

topracticecommunicative

tasks?

V.high High Average Low V.low TotalMean

15 9 20 26 20 90 2.7

Tocalculate,let’ssaymean=x

X=(15*5)+(9*4)+(20*3)+(26*2)+(20*1)=243/90=2.7

Table3Frequencyscales,RangeandResponsesforstudents‘Questionnaires

Scales Range Response Range=highest scale-lowest scale/highest

scalethenaddtheresultforeachscale.

5-1/5=0.80

Thus,1+0.80=1.80,

1.80+0.80=2.60,,2.60+0.80=3.40etc

5 4.21-5 V.high

4 3.41-4.20 High

3 2.61-3.40 Average

2 1.81-2.60 Low

1 1.00-1.80 V.LOW

3.8.Validity,Reliability,EthicalIssues

Toimprovethequalityofthisstudy,theresearchertriedhisbesttoachievethemostessential

featuresofresearchnamelythevalidity,reliabilityandethicalissues.



34

3.8.1.Validity

Basedonthefourdatacollectioninstrumentswhichwereusedinthisstudy,theresearchergotthe

necessarydata.Forinstance,toensurethevalidityofthequestionnaires,observation,interview

andtextbookreviewitwaspossibletotriangulatethedatawhichweregathered.Withthosetools

acombiningwithagreatcareandwiseusingtheprinciplesofeachtoolspracticalperformance

wastakenplace.

Inthestudy,moreexperiencedteacherswhohadexpertiseonresearchworkintheeducational

systeminthetargetedschoolwereparticipatedtoreceivefeedbackonthequestionnaireusedin

thestudyinadditiontomyadvisers.Generally,inthisstudy,itwastriedtouseavarietyofdata

gatheringinstrumentswhichsupportedtoensurethevalidityoftheinformationobtainedby

meansoftriangulation.

3.8.2.Reliability

Reliabilityisalsothemostimportanttermtomeasurethequalityofagivenpieceofresearch.The

obtaineddatathroughdifferentinstrumentsshouldbeconsistent.As(Silverman2006)citedin

Abrahley(2017)definedit,reliabilityreferstowhetheraresearchinstrumentisconsistentacross

multipleoccasionsofitsuseforcheckingtheconsistencyandstabilityofthefindings.Fromthe

reliabilitythefindingwhichhadgotfromeachtools,itwaspossibletoapprovetheconsistency

.Theresearchinstrumentwouldproducethesameresultsondifferentoccasion.

3.8.3EthicalIssues

Lee(2006:28),citedinAbrahley(2017),suggestedthatitisextremelyimportantforresearchers

torespectthepeopletheystudywithandtoconsiderhowtheycansharetheirfindingssothey

benefittheparticipants’(p.28).Thepurposeofthestudyismadeclearandunderstandabletoall

respondents.Anycommunicationwiththerelevantbodiesisdonewiththeirconsentandwithout

causingharm orjeopardizingtheirpersonalorinstitutionalwell-being.Inaddition,all

informationthatisobtainedfromindividualrespondentsandtheteachersarekeptsecret.
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CHAPTERFOUR

4.1.DataAnalysisandInterpretation

Thissectionofthestudyfocusedonanalyzing,interpreting,anddiscussingthedataobtained

from teachers'andstudents'responsestosurveyquestionnaires,classroom observations,

interviews,andtextbookanalysis.Aspreviouslymentioned,thestudyaimedtoevaluatethegrade

ninetextbook'suseofCcommunicativeLlanguageTteaching(CLT)tasksandteachers'actual

classroomimplementation.Thecollecteddatawastabulatedanddiscussedasfollows.

4.2.Analysisofcloseendedquestionnaire

Table4EFLteachers’responseonCLTtasks

N
o

Items Ver
y
high

Hig
h

Averag
e

Lo
w

Ver
y
low

Mean

1 Aretheactivitieswrittenintheexercisebookmuch
enoughtohelpthestudentscommunicativeskill?

1 3 2.25

2 Dotheactivitiesprovideauthenticsituationsto
encouragestudents’participationandenablethemto
appropriatelyuseoflanguagefordifferentpurposes
andfunctions?

2 1 1 2.25

3 Doyouthinktheobjectivesofthetextbookclearly
writtentotargetedstudentstolearnlanguagemore
communicatively?

1 3 2.25
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4 Arethecontentsdon’tconflictwithstudents’back
ground(Priorknowledge)?

3 1 3.75

5 Doyouthinkthetasksinthetextbookaresufficient
forstudentsinteractions?

3 1 1.75

6 Aretheobjectivesofthetextbookcorrespondstothe
communicativeneedsofthelearners?

1 2 1 2

7 Dotheobjectivesrecognizeindividualdifference? 1 3 2.25
8 Dothelanguageyouuseintheclassroominteraction

authentici.ereallifeEnglish?
1 1 2 2.75

9 Doestheteacherusesuitablevisualaidstothe
contents?

1 1 2 1.75

10 Doestheteacherofferhelptothestudentswhen
beingasked

2 1 1 3.25

11 Doestheteacherprovideallstudentswiththe
opportunitiestoparticipateinspeaking?

1 2 1 2

Accordingtotable6item1,1(25%)EFL.teachersrespondedaverageand3(75%)ofthem

repliedlowforthequestion,”Aretheactivitieswrittenintheexercisebookmuchenoughtohelp

thestudentscommunicativeskill?”Thisshowedthatfewertypesoftheactivitieswhichwere

givenintheexercisebookimpededtheneedofstudents’communicativeskill(whichwaslow).

AsindicatedinTable6,forthequestion"Dotheactivitiesprovideauthenticsituationsto

encouragestudentparticipationandenablethem toappropriatelyuselanguagefordifferent

purposesandfunctions?"two(50%)oftheEFLrespondentteachersratedtheactivitiesasaverage,

one(25%)ratedthemaslow,andone(25%)ratedthemasverylow.Basedontheseresponses,it

appearsthattheactivitieshavealimitedimpactonstudents'abilitytouselanguageforvarious

purposesandfunctions,asevidencedbythemeanscore.

Astable6item3forthequestion,”Doyouthinktheobjectivesofthetextbookclearlywrittento

targetedstudentstolearnlanguagecommunicatively?”1(25%)ofrespondentrepliedaverageand

(75%)ofthemrespondedlow.Thisimpliedthat,thelinkagebetweentheneedofstudents’

communicativelanguageandtheobjectivesofthetextbookwasfarapart.

Asshowninthetable6item4,3(75%)ofrespondentsrepliedhighand1(25%)ofthemreacted

averageforthequestion,arethecontentsdon’tconflictstudent’background(priorknowledge)?

Asthemeanscoreshowedthatthecontentsofthetextbookarehighlyconflictwiththatof

studentsbackground.

Fromtable6item5,3(75%)oftherespondentrepliedlowand1(25%)ofthemrespondedvery

lowfromthequestion,doyouthinkthetasksinthetextbooksufficientforstudentsinteractions?

Theresponsesimpliedthat,tasksforinteractionhadlimitationforstudentsinteractions.
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Astriedtoshowintheabovetable6item6,noneoftherespondentsrepliedveryhighandhigh,

1(25%)ofthemreactedaverage,2(50%)respondedlowand1(25%)repliedverylowforthe

question,aretheobjectivesofthetextbookcorrespondstothecommunicativeneedsofthe

learners’?Fromtherespondent,theobjectivesofthetextbookdidn’tfindlearners’gap(whichis

low).

Asdepictedintable6,item7,ateacher,1(25%)answeredaverageandtheother3(75%)lowfor

thequestion,dotheobjectiverecognizeindividualdifference?Theanswersimpliedthatthe

objectiverealizeminimumamountifthereisindividualdifferenceastheywerecomingtoschool.

Inresponsetoitem8intable6,participantteachersrespondedhigh1(25%),average1(25%)and

low2(50%)ofthemforthequestion,dothelanguageyouuseintheclassroominteraction

authentic?Accordingtothemeanscoreoftheresponse,whiletheteacherteachesinEFLclass,

thelanguagetheyusewasaverageinrealliferelatedtolearners’communicationinteraction.

Inrelationtoitem9intable6,theparticipantteachersansweredthat1(25%)ofthemaverage,

1(25%)lowand2(50%)ofthemverylowforthequestion,doestheteacherusesuitablevisual

aidstothecontents?Fromthegivenanswer,itisunderstoodthatusingvisualaidsaccordingto

thecontentthatmotivatestudentstoreactwiththelanguagewasverylow.

Ascanbeseenabove,item10dealswithwhethertheteacheroffershelptothestudentswhen

beingasked.Inreplytothis,2(50%)saidhigh,1(25%)saidaverageand1(25%)saidlow

.Therefore,from theresponseasthemeanscoreshows,EFLteacherswerereadytohelp

accordinglywhateverlearnershadaskedinaverageway.

Aspossibletoseefromitem11table6,respondentteacherrespondedaverage1(25%)ofthem,

low2(50%)andverylow1(25%)ofEFLteachersforthequestion,doestheteacherprovideall

thestudentswiththeopportunitiestoparticipateinspeaking?Theresponseimpliedthat

facilitatingpreconditionsexhaustivelyforlearnerstodevelopspeakingEnglishlanguagewas

low.
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Table5students’responsesastohowoftentheteacherusedifferentkindsofactivities,

techniquesandstrategiestoteachcommunicativelanguagetasks

No Howoftentheteacherusethese

activities,techniquesandstrategiesto

learncommunicativelanguageteaching

Very

high

High Average Low Very

low

Mean

1 Doestheteacherusepictures? 13 18 15 28 16 2.82

2 Doestheteacherusegraphs? 14 12 16 19 29 2.58

3 Doestheteacherusegames? 5 11 16 24 34 2.21

4 Doestheteacheruseroleplays? 26 18 18 19 9 3.36

5 Doestheteacherusedrills? 4 8 15 28 35 2.08

6 Doestheteacherusepoems? 6 12 14 24 34 2.24

7 Doestheteacherusestorytelling? 9 18 18 21 24 2.63

8 DoestheteacheruseJigsawactivities? 9 14 17 16 34 2.42

9 Doestheteacheruseproblemsolving

activities?

26 21 20 12 11 3.43

AsshowninTable7,item1addresseswhetherteachersuseddifferenttechniques,likepictures,

toenhancestudents'communicativeabilities.Therespondents'responsesindicatedthat13(14.4%)

ofthemrateditasveryhigh,18(20%)ashigh,15(16.7%)asaverage,28(31.1%)aslow,and16

(17.8%)asverylow.Themeanscore,whichwas2.82,suggestedthattheuseofpicturesbyEFL
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teacherstoteachthelanguagewasratedasaverage. 

Againinitem2thesametableusingcommunicativetechniqueslikegraphwascheckedby

respondentsresponseas14(15,6%)saidveryhigh,12(13.3%)saidhigh,16(17.8%)saidaverage

19(21.1%)saidlowand29(32.2%)saidverylow.Learners’responsemeanscoreshowsaverage

thattheteacherusesgraphinclassroomlessontomaximizestudentsinteraction.

Asshownintheitem3table7,therespondentsrepliedthatveryhigh5(5.6%)ofthem,high11

(12.2%),average16(17.8%),low24(26.7%)andverylow34(37.8%)oftheminthequestion

whetherteachersusedgamestoincreaselearner’sspeakingskill.Theresponseshown,itwaslow

teachersusedgamesintheclassroominteractions.

Withregardtoitem4intable7respondentsansweredthatveryhigh26(28.9%)ofthem,high18

(20%),average18(20%),low19(21.1%)and9(10%)ofthem.Theresponseofthestudents

indicatesthatEFL.teachersuseroleplaytechniqueinaveragewaytomotivatethelanguageuse

communicatively.

Intheabovetable5item5forthequestionwhetherteachersusedrills(repetition)onthewayto

increasetheirinteraction,4(4.4%)saidveryhigh,8(8.9%)high,15(16.7%)average,28(31.1%)

lowand35(38.9%)ofthemsaidverylow.TheresponseoftherespondentshowedthatEFL.

Teachersuselowtechniquesofdrills.

Inrelationtoitem6table7,itdealswithwhetherteachersusepoemindevelopinglearners

communication.Respondentsanswerwasveryhigh6(6.7%),high12(13.3%),average14(15.6%),

low24(26.7%)andverylow34(37.8%).Aspossibleobservedintherespondentsreaction

teachersusethetechniquelow.

Asshowninitem7table7,respondentrepliedveryhigh9(10%),highandaverage18(20%)

eachrespectively,low21(23.3%)andverylow24(26.7%)oftheminlinkingthelessonwith

storytellingtostimulilearners’interactionswiththelanguagebytheteacher.Asthemeanscore

fromthetableimplied,usingthetechniquelikestorytellinginclasslessoninteractionwas

average.

Astriedtoshowintable7foritem8thequestionwhethertheEFL.TeachersuseJigsawactivities

(gapfilling)toupriselearnersspeakingskill,theresponseimpliedthatveryhigh9(10%),high14

(15.6%),average17(18.9%),16(17.8%)and34(37.8%).Fromthisitwaspossibletorealizethat

teachersusethistechniquelowwithinthelessontheyteach.
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Item9dealswithwhetherteachersuseproblemsolvingactivitiestomotivatelearnersinspeaking

skill.Respondentrepliedthattheteacherusethetechniqueveryhigh26(28.9%),high21(23.3%),

average20(22.2%),low12(13.3%)andverylow11(12.2%).Fromtheresponse,itwaspossible

tounderstandthatteacherswerewellwhowasaverageinusingtheactivityinclassroom

interactions.

Table6:-Howoftendotheteachersusedifferentstrategiestodevelopstudents

‘communicative languageteachingwithintegratingotherskills.

No Items Very

high

High Average Low Very

low

Mean

1 Doestheteachergivesufficienttimeforstudents

topracticecommunicativetasks?

15 9 20 26 20 2.7

2 Aretheteachersreadyandvoluntaryingiving

immediateresponseinCLTlesson?

22 25 18 15 10 3.37

3 Doestheteacherorganizethestudentstodo

individualactivities?

18 24 18 18 12 3.2

4

Doestheteacherorganizethestudentstodo

pairsactivity?

16 29 22 13 10 3.31

5 Doestheteacherorganizethestudentstodo

groupactivities?

21 21 21 18 9 3.3

6 Doestheteacheruseanyobjects(materials)to

createopportunitytodescribeitaccordingly

withintheclassroom.?

9 11 17 23 30 2.4

7 Doestheteacherintroducetheobjectiveofthe

daylesson?

21 24 25 12 8 3.42

8 Doestheteacherfacilitatetheinstructional

materialsandmonitorstudentsintheteaching

learningprocess?

24 22 19 17 8 3.41
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9 Doestheteacherassesstudentsneeds 13 17 30 17 13 3

10 Doestheteacherparticipateincommunicative

tasksasoneofagroupmembers?

11 11 20 25 23 2.57

11 Doestheteacherorganizethestudentsbasedon

thetypeofthecommunicativetasks

10 18 24 20 18 2.8

12 Doestheteacherencouragethestudentstoask

questions?

34 29 10 9 8 3.8

13 Doestheteacherencouragestudentstouse

Englishlanguagewhileengaginginanyclass?

11 18 26 21 14 2.9

Asshowninthetable8item1,forthequestion,“Doestheteachergivesufficienttimefor

studentstopracticecommunicativetasks?”respondentsrespondedveryhigh15(16.7%),high9

(10%),average20(22.2%),low26(28.9%)andverylow20(22.2).Fromtheresponse,itwas

understoodthatEFL.teachersrespondedlowaccordingtothemeanscore.

Fromthetableaboveitem2,dealtwithwhetherteacherswerereadyandvoluntary

ingivingimmediateresponseinCLTlesson.Therespondentstudentsrepliedveryhigh

22(24.4%),high25(27.8%)average18(20%)low15(16.7%)andverylow10(11.1%)ofthem.

Learnersresponseimpliedthat27.8%ofEFL.Teacherswerewellready(inaverage)whenever

theywereaskedwhateverquestionstogiveimmediateresponsevoluntarily.

Withregardtoitem3,participantswereaskedwhethertheirteachersorganizestudentstodo

individualactivitiesduringCLTlesson.Accordingly18(20%)respondedveryhigh,averageand

lowrespectively,24(26.7%)respondedhighand12(13.3%)verylow.Theresponsewashanging

towardshigh.HenceindividualactivitiesweregiventothestudentsinCLTlessonsbytheteacher

withinaverageinterval.

Againforitemno4intable8agreatnumberofrespondents29(32.2%)rangingonhighscale.

Therest16(17.8%)saidveryhigh,22(24.4%)saidaverage,13(14.4%)saidlowand10(11.1%)

saidverylowforthequestionwhethertheirteachersorganizethestudentsinpairsinCLT.Tasks.

Teacherstherefore,usepairsactivitiesinCLTclass(lesson)inaverageway.

Inthetable8item5intendedthatwhethertheteacherinEFL.Classorganizethestudentsin

doinggroupactivitiestocreategroupinteractions.Therespondentsrepliedveryhigh

21(23.3%),high21(23.3%),average21(23.3%),low18(20%),verylow9(10%).Themeanvalue

ofthisitemis3.3whichshowstheteachers’motivationinparticipatinglearners’todoingroups
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wasaverage.

Concerningitemno6,anattemptwasmadetodealwhethertheteachercreateconditionslike

usinganyobjectsormaterialstomakethelearnerdescribeitinanyway.Accordingly,the

participantstriedtogivetheirresponsethat9(10%)ofthemsaidveryhigh,11(12.2%)saidhigh,

17(18.9%)saidaverage,23(25.6%)saidlowand30(33.3%)saidverylow.Fromthisandthe

meanscore(2.4)understoodthatteachersapplythiskindsoflearningconditionswerelow.

Thestatementinitem7,intendedthatwhetherteachersintroducetheobjectiveofthedaylesson

toawarelearnerstopreparethemselveswhattodoandexpectationattheendfromthedaylesson.

Forthis,respondentsrespondedveryhigh21(23.3%)ofthem,high24(26.7%),average

25(26.7%),low12(13.3%)andverylow8(8.9%).Themeanvalueoftheiteminclinestowards

thescalehigh.Therefore,itcanbeconcludedthatteachersannouncethelearnertheobjectiveof

thedaylessoninEFL.class.

Inreplytoitem5,asdepictedintable8,24(26.7%)repliedveryhigh,22(24.4%),repliedhigh,

19(21.1%)repliedaverage,17(18.9%)repliedlowandtherest8(8.9%)repliedverylowforthe

question,doestheteacherfacilitatetheinstructionalmaterialsandmonitorstudentsinthe

teachinglearningprocess?Themeanvalueofthisitemis3.41.Thisindicatesthattheitemis

highlyapplicablebytheteacher.

Inresponsetoitem9,13(14.4%)respondedveryhigh,17(18.9%)respondedhigh,30(33.3%)

respondedaverage17(18.9%)lowandtheremaining13(14.4%)respondedverylowindealing

whethertheteacherassessstudents’needswiththemeanvalueof3.Thisshowsthatidentifying

learners’needtofacilitateaccordinglybytheteacherinEFL.Classwasaverage.

Intable8item10itispossibletorevealthat11(12.2%)oftherespondentrepliedveryhigh,and

again11(12.2%)repliedhigh,20(22.2%)saidaverage,25(27.8%)saidlowfinally23(25.6%)

respondedverylowindealingDoestheteacherparticipateincommunicativetasksasoneofa

groupmembers.Fromtheresponsesoftherespondentandthemeanvalue,itwashangingonthe

scalelow.Therefore,teachers’participationsasoneofgroupmemberwhiletheinstructiontaking

placeinEFLclasswerelow.

Foritemno11wasdealtwithwhetherteachersorganizethelearnersbasedonthetypeof

communicativetasks.Aslearners’response,10(11.1%)reactedveryhigh,18(20%)saidhigh,

24(26.7%)repliedaverage,20(22.2%)respondedlowandthelast18(20%)saidverylow.Based
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onthemeanscore(2.8)andthepercentageoftheresponse,itinclinedtoaverage.Thisshows

thatitwasmediuminorganizingstudentsaccordingtothetaskstheyfacedinEFL.Class.

Fromitem12insearchingwhetherteacherencouragelearnerstoaskquestionswithinclassroom

interactions,34(37.8%)oftherespondentsrespondedveryhigh,29(32.2%)respondedhigh,

10(11.1%)respondedaverage,9(10%)respondedlow,8(8.9%)respondedverylow.Astriedto

seefromthepercentageandthemeanvalue(3.8),whichisrangingtohighscore.Fromthis

teachersmotivatedtheirlearnertoaskquestionsiftherewasdoughtyduringteaching-learning

process.

Itemwas13intendedthatwhetherteachersencouragestudentstouseEnglishlanguagewhile

engaginginanyclassroomtasksandinanyopportunityoutsidetheschoolintheirdailylife.As

respondentsresponseshowedthat11(12,2%)saidveryhigh,18(20%)saidhigh,26(28.9%)said

average,21(23.3%)saidlow,14(15.6%)saidverylow.Asthepercentageoftherespondentscores

andthemeanscore(2.9)showed,teachers’applicabilitywasmedium inleadinglearnersto

communicatewithinanymeanstoupgradetheirperformance.

Table7:-Howmuchstudentswerereadytodoactivitiesandengageinownlearning

No HowmuchIengagetoparticipate_ Very

high

High Average Low Very

low

Mean

1 activelyintheclassroom 8 15 35 21 11 2.86

2 todomostofclassroomactivities 14 19 28 16 13 3.05

3 todoclassroomtasksindividually 12 17 19 27 25 2.93

4 todopairorgroupwork 17 22 29 14 8 3.28

5 to take greater degree of

responsibilityformyownlearning

19 15 13 28 15 2.94

Inresponsetoitem no1table9,triedtodealwhetherlearnersparticipateactivelyinthe

classroom.8(8.9%) replied very high,15(16.7%) replied high,35(38.9%) replied

average,21(23.3%)repliedlowlastly11(12.2%)repliedverylow.Basedonthemeanvalue

score(2.86)andthepercentageoftheirresponses,theirparticipationwasmedium inclass

interactions.
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Againconcerningtoitem2theparticipantswereaskedwhethertheydidmostofclassroom

activitieswhichweregiventhemtodo.Asrespondent,14(15.6%)saidveryhigh,19(21.1%)said

high,28(31.1%)saidaverage,16(17.8%)saidlow,13(14.4%)saidverylow.Fromtheresponses

percentageandthemeanvaluescore(3.05),itreliedonaverageinrelatedtohowmuchtheywere

alarmedthemselves.

Itemno3wasdealinghowmuchtheydidclassroomtasksindividuallywhenevertheyweregiven

todo.Therespondentsrespondedveryhigh12(13.3%),high17(18.9%),average19(21.1%),low

27(30%)andatlastverylow25(27.8%),Fromtheviewofthepercentageandthemean

value(2.93),learnersimplementationindoingactivitieswasaverage.

Asrespondentsresponseinitem4onthewayofdealingtheirownparticipationsindoingpair

andgroupwork,17(18.9%)answeredveryhigh,22(24.4%)answeredhigh,29(32.2%)answered

average,14(15.6%)answeredlow andfinally8(8.9%)answeredverylow.Thereforethe

percentagescoresandmeanvalue(3.28)implicationstudentswasmediuminperformingpair

andgroupworkintheEFLclassroominteractions.

Intheabovetable9item5learnerswereaskedwhethertheyrealizedtotakegreaterdegreeof

responsibilitiestotheirownresponsibilityinlearning.Astheirresponseimplied,19(21.1%)

repliedveryhigh,15(16.7%)saidhigh,13(14.4%)respondedaverage,28(31.1%)repliedlowand

lastly15(16.7%)repliedverylow.Fromthepointsofviewofpercentagescoresandmean

vale(2.94),learnerstakinggreaterdegreeoftheirownresponsibilitiesweremedium(average).

4.3.Analysisofteacher’sinterviewquestions

Asnotedinunitthree,unstructuredinterviewwasconductedto4respondentteacherswhowere

involvedinthemainstudy.Themainpurposeofthestudywastofindoutevaluatinggradenine

Englishtextbookappropriatenesstousingcommunicativelanguageteachingandteachers’actual

implementation.Theinterviewdatawasusedtoseetheteachers’actualimplementationofCLT

inEFLclassandreviewinggradenineEnglishtextbook.Theteacherswereinterviewedand

theinterviewswithteacherslastedfor25-30minutesdurationforeachtocompletethe

checklist.Theywereaskedunstructuredinterview whichenablethem toanswerdetail

informationwithnolimitedideawhattheywanttosay.

Item1asT1replied,itwasveryminimumastocompareallotherskills.Suchproblemwasnot

theonlygrade9Englishtextbookitwasalsodidtoothergradesleveltoo.Thetextbookismore



45

ofconcentratedwithexercises/tasks,illustrations,examplesandthelikeforotherskills.

T2repliedonthesameitem,stillnowitisalsomyquestionwhycommunicativelanguage

teachingtaskshasneglectedfromotherskills.Ourstudentshavenotheopportunityofmastering

thelanguagecommunicatively.Insteadtheyhavenearlybetterperformanceontheotherskills.

AsT3respondedonthesameitem,thelackofcommunicationisnottheonlyproblemofthe

studentsitisalsoourteachers’onetoo.IthinkattheverybeginningEthiopianEnglishtextbook

publisherhasn’trealizedtheproblemwhatthematerhinderstobesucceededincommunication

duetolackofenoughCLTexercise

AccordingtoT4explanation,ofcoursetherearesomeexercisesbutnotenough.Asme,surelack

ofcommunicationislinedthroughelementarytouniversitylevelasawhole.Forthatmatter,

communication–interactionshasn’tgivenduedateattentiontobeincludedwithequalbalance

withotherskills.

Foritem2,thefourteachersrespondedthesamevoicethatastootherskillsithadbeengiven

minimumvalue;evensomeoftheactivitieswhichtriedtoleadlearnerstocommunicatewerenot

clearandfarapartwiththeirreallife/background.

Foritem3,T1replied,inrarecaseIusesuchkindsofactivitieslike:story,gamespictures

,graphsandotherswheneverIgetinsomepartsofthetextbookpartssincethetextbookiswide

enoughIhavespecter/risktoincludeinmylessonasthetimeallottedtocompletethetext.

T2replied,activitieslike:storytelling,dialogue,game,… areveryimportanttodeveloplearners

communicativeability.Eveniftheavailabilityofthesekindsareminimuminthetextbook,itis

possibletobringoutofthetext,butwhatthematteristhatstudentsparticipationislow.

T3,Studentsarenotactivelyparticipateandvoluntarysincetheyfearfacesoftheirclassmates

whiletheyaretryingtoexplainsomethingusingoneoftheactivitiesevenItrytouseit.

ThereforeitisseldomtousetheactivitiesinEFLclass.

T4,Shortageofinstructionalmaterialsdiscourageusnottousetheactivitiesinproperwayasthe

availabilityofthisinthetextbookisveryless.

Itemno4,T1replied.ItrytoconsultmystudenttomastertheEFLsincetheopportunitythey

joinwiththecurrentcivilizedworldishigh.

T2,asyouknowthetimewhatwehaveispossibletocontroleverymovementsthroughsocial

media,ItriedtorealizemystudenttogivetheirexhaustiveconcentrationtoEnglishlanguageas
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muchaspossible.

T3,Itrytoinputmyopiniontothelearnertotakepartincommunicationinteractionsduringclass

timeandoutoftheclassbytakingtheirgreatresponsibilitiesasthelanguageisworldwide.As

languageprinciplenowayifnolanguage.BesidestothisallsubjectsarewritteninEnglish

language;toask,todiscuss,toreflect,totakeexamandtobecompetent,ingeneralthe

languageisveryimportant.

T4,masteringthelanguageattheverybeginningstartingfromearliergradeisveryimportantand

alsoeasyifthelearnerpracticallyusethelanguage.TheseismyeverydaysvoicewhatIshould

devoicemylearners.

EvenIhave5years’experienceindoingtranslationinchildfundEthiopiasodoBueebranch.

whatmydisapprovalisthatevenSL1/firstlanguagespeakers’cantpracticallyusegrammatical

patternassuchexpected,butcommunicateastheylike.Thereforestudentsneedtocommunicate

theEnglishlanguageineitherway(formallyandinformally.)

Inrelationtoitem5,T1,eveniftheprincipleinteachingalanguageaddingMetalanguageis

invaluable,sometimesitseemslikemusttobecomeintocommonagreementinteachinglearning

processduetolearners’understandinglevel.

T2,whenIteachmylearner,afterasomewhilediscussion/presentationlearnersshowtheir

smileinsearchofclarificationwithotherlanguagetobehavebetterunderstanding.

T3,Iknowthatitisnotgoodtousemetalanguagebutweteachersalsobecometothinkthatthere

isnoteachinglearningprocesshasn’ttakenplaceunlesswegiveadditionalexplanationtowhat

wedidsinceweknowlearners’background.

T4,Ihave27teachingEnglishsubject,13yearsfromelementaryand14yearsinthishigh

schoolfromnowso,learners’desiretousemetalanguageandmyattemptincreasethatiswhy

learners’responsibilityhavingselfhelpisdeclinedso,asateacherItrytofightwithagreat

struggletoovercometheproblem.

AstheresponsesofallEFLteachers,throughouttheyeartheyhadn’tgotanyskilltraininginthe

school.

4.4.Analysisofteacher’sobservationquestions

Classroomobservationwasheldin4Englishlanguageteachersintheirownteachingsections.

TheobservationwasheldarrangingscheduleswiththerespondentEFL.Teachersbasedonthe
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annualplanschedulewaswithinthedayofCLTLesson.

Whentheclassroomobservationwastakingplace,theresearchergathereddatadealingwith

whetherthecontentofthedaylessonpromotelearnersfreewill(autonomy).Itwasalsoasked

aboutthecontentsofthedaylessonifitaroselearners’involvement.Andifvariesinteraction

wayslike:individual,pairandgroupworkorganizationtodoactivitieswasused.Itwasalso

observedwhethertheteacherinterruptedtheflowofcommunicationinteractionwithinthe

learnerduringEFLclass.

Classobservationwaspracticablein8sections(9A,C,D,F,G,H,I,L)whichwererandomly

selectedthatincludedatleastallthefourgrade9EFL.teacherswithintheirown2sections.The

sectionwhichwereselectedtobeobservedhad46,48,53,49,47,52,48,and50studentsineach

sectionrespectively.

Observing2sectionsforeveryteacherwasaskedduetothefactthatitmayuseasameansof

minimizingartificialnessoftheobservationandmaximizingtheavailabilityofthedatawhich

wentinlinewiththechecklist.

Whenclassroomobservationtookplace,therewasacoobserverofothersgradelevelEFL.

Teacherwhohadobservationchecklisttohavecommonnessandfreefromanybias,personal

judgmentanddoughtyintheprocessofobservation.

ObservationSection1

Inthetimeofthefirstsectionobservation,T1insection9A,thecontentwas:”LessonB8.4

Speaking-Winningthelottery.Whatwouldyoudoifyouwonthelottery?Discussingroupshow

yourlifewouldchangeifyouwonamillionbirrandwhatyouwoulddowiththemoney.”After

cleaningtheblackboard,theteacherwrotethecontentontheboardandthenorderedeachof

themtosaysomethingaboutthewrittencontent.Indoingso,studentsweren’ttoldtobeeitherin

pair,oringrouptogiveextraviewafterexhaustivecommunicationrathertheteacher(she)used

individualstrategy.Studentsonlypossibletocountwithfingertriedtoanswertheirtrywith

majorityoftheclassmemberschoicewasbeingsilent.Onthewayofstudentsinteraction,the

teachermoveherheadforandbacktoaccepttheirtryingwithnointerruptions.

InobservingT2section(9D),thetitleofthedaylessonwas,”LessonB7.5,Speaking-predicting

thefuture.

Q1.whatdoyouthinkyourowntown/village/citywilllooklikein50yearstime?Workina
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groupandexpressyouropinionaboutthisusingsocialexpressionsuchas:Ithink…,inmy

opinion…,Iwonderif...,.Theteacherattheverybeginningwrotethecontentontheboardand

madegroupsofsixtoenablethemmorecommunicate.Exceptleadersofthegroupallmembers

chosetheoptionbeingshutup.Theteachermovedhereandtherewithinthegroups.Itseemslike

thecontentwasboundedwithonlyinwordsofopinionexcretions.

DuringobservationforT3section(G),thetitlewas:”LessonA7.4Speaking–comparingcities.

usetwoorthreeadjectivestodescribeeachpicturewhichenableyourpartnertoguesswhich

picturetheyapplyto.”Theteacherorderedthelearnertodotheactivityaftertheteacherhad

writtenthetitleontheboard.Thecontentwasbounded/guidedwithingrammarpartaspossible

toseeinthetitletoexpresstheirfreewill.Students’communicationseemedlikedoughtyin

findingadjectiveswhichdirectlyrelatedtothepicture.Theteachercouldn’tsayanythinginstead

ofwatchingthemuptothecompletionoftheactivities.Besidestothat,theteacherdidn’tintimate

withwhatwaycouldtheydo(individual,pair,..).

Inthedurationofthelastteacher’s(T4)observation,thecontentofthesection(9I)was:

”Lesson8.1whatisanentrepreneur?CanyouthinkofanyentrepreneursinEthiopia?Discussin

yourgroupswho,bywhomcreatinganewbusiness,shareyourideawiththeclass.”

Theteacherwrotethetitleontheboardandtoke5minuetexplanationsaboutandinformsthemto

saywhatevertheylikedindividuallyandreporttotheclassasawhole.Learnersseemedlikefelt

challengewithshortageoffamiliarwordsthatmatchwiththecontent.Onlysomestudentsmadea

struggletodoso.Theclasswasfilledwithsilence.Theteacherroundedintheclassbylyinghis

handsonhisback.Somestudentswantedtohaveexplanationhowtodobuttheycouldn’task

bravelyontheotherhandmostoftheotherssitcarelessly.

Observationsection2

DuringthesecondobservationsectionT1in(9c),theteacherwrotethecontentontheboard

whichwas:”Page155Q2WhatEthiopiantraditionaldancedoyouknow?Beingingroups,

choosetraditionaldanceanddescribethemovements.Thengiveinstructionstotherestofthe

classonhowtoperformthedance.”

Ofcoursethecontentallowedstudentsfreewillbuttheirinvolvementwasthatmuchsincethe

lackofrelatedvocabularyaswellasabsenceofinterest.Theteachertriedtocheckmovinground

thegroupswhattheydidbutshowingthemovementofthedancewaseasyforthemratherthan
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makingexplanation.

IncaseofT2insection(9F),thetitleofthedaylessonwas:”LessonA9.7Speaking–whispering

aninstructiontopartner.”Theteacherwrotethecontentontheboardandthenashortcluehowto

performandlinkthewhisperedwordsandguessingtheresult.Somestudentshadachanceof

descriptionwhattheythought.Thecontinuityoftheactivitywasdependedontheassignedactor

orstudent.Thegamefocusedonindividualrole.Theteachercouldn’tdoanyinterruptionexcept

facilitating,monitoringandcoaching.

Intheobservationprocessofsection(9H)forT3,thecontentwas“LessonA9.10Speaking

–Debate-Q1workingroupsandsuggestsomeideasabouttheimportanceofkeepingEthiopian’s

traditionalculture.”Theteacherwrotethecontentontheblackboardandorganizedstudentsinto

groupstodoso.StudentswereOrderedtoactashortdebateontheroseissuebysplittingthetitle

onthewayofdebate.Theroleoftheteacherwasfacilitating.Theinstructionwassomewhat

interestingbutencompassingtheparticipationofthewholelearnerwasminimumexceptsome

selectedlearners.

Thelastobservationsectionwas(9L)T4.“LessonB9.3speaking–Askingforclarification.Use

expressionslike:please,repeatthat,sorry,…”.AstheentireaboveEFLteacherdid,theteacher

wrotethetitleontheboardandthenaskedvoluntarystudentstosaysomethingandmadeothers

toaskfurtherexplanation.Theprocessofthesamethingwascontinuedwhichwasdonebythe

learner.Thingswhichexitedwere60%ofthelearnerswereobserverratherthanparticipant.

4.5.TextBookEvaluationAnalysisandinterpretation

Analysisappropriatenesstocommunicativelanguageteachingwhichisprovidedinthestudents

textbookisasfollow:

Grade9textbookhas12unitswhichhas223pages.Theresearchertriedtoevaluateandanalysis

basedonsomecriteriatakenfromthereviewofrelatedliteratureonthebasisof:

Activitiesoncommunicativeskill,clearlywrittenstudentstargetobjectivesonCLTtasks,

sufficienttasksforstudentsinteraction,objectivesthatcorrespondsstudentsneeds,thecontentsof

studentsinvolvement,balancebetweentheactivitiesforlanguageandactivitiesfor

UnitOne

LessonA1.4.Followinginstructions;makingfortuneteller.

Objective-afterfollowingtheinstruction1-11andperformtheimage,ithelpsstudentstoaskeach
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other,countingnumbers,tellingtochooseagain.Itisatypeofgamewhichmotivatestudents

involvementinspeaking.

LessonA1.5Objective-Askquestionsusingwh.Questionsbeingagroup.

Eg.whatisyourname?,Wheredoyoulive?,Howoldareyou?….

LessonA1.6Askandanswerquestionsaboutthelistedtownsbeinginpairswhichisbasedon

pictureofEthiopianmap.

LessonA1.7Q3askingandansweringaboutthelistedpeopleinthetablebeinginpaire.

LessonA1.10speaking(pronunciationpractice)itsobjectiveisrisingvoicewhenaskingquestions

andfallingvoiceinmakingstatement.

LessonB1.2speaking–askingindividualquestionsandmakingthemtosharelike:

EgT:Whatjobsdoyoudoathome?S1………………,S2……………………..

LessonB1.6speaking-studentsdiscussingroupstoadvicefornewstudentsandlisttheirvarious

suggestions.Theyexplaintheimportanceofself-assessmentandgoalsetting.

LessonB1.12funwithwords.Thegameistakingplacebytakinganysampleofmaterialsor

animalsanddescribeusingsomeadjectivewordswhetheritissuitable(appropriate)withthe

thingsortheanimalswhichalsomakesthegameinteresting.Whichisthewayofmotivatingand

competingstudentstospeakmorehappily?

UniteTwo

LessonA2.3Speaking-Describingplacesusingphotographsandlistwhatareobserved.

LessonA2.8speaking–Askingstudentsaboutdifferentholidaystheywouldenjoyandmake

themingroups.

LessonA2.10speaking-Givingdirectionswhichisintheformofbrainstormbynamingofplace

theywouldnormallyfindinatowntoaskandtellwhereitislike

Eg S1:Iamlookingforthestadium.Canyoutellmewhereitis,please?

S2:Yes,ofcourseitisnotfarawayinMenelikroadnexttothesportsclub.

LessonA2.11speaking–askingpolitely.Theobjectiveofthisisaskforhelporgetinformation.

E.g S1:Whereisthebusstop?

S2………………………………………………………………

S1:couldyoutellmewherethebusstationis?

S2:……………………………………………
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LessonB2.1Languagefocus–askstudentstosuggestsentencesusingtheauxiliaryverbsgoingto,

may,might…

Itfocusesongrammaticalrulesandformsinsteadofcommunication.

LessonB2.2SPEAKING–Askingquestionstoknowstudentsintention.

Eg.S1Whatareyougoingtodowhenyougoonholiday?

S2.Well,IamgoingtovisitmygrandmotherinHawassafirst,then,..

LessonB2.4Languagefocus-usepictureandfillinggapexercisewithsuitablewordsafter

extensiveexampleswhichispracticedorallybeingwithpairs.

LessonB2.6Pronunciationpracticewhichfocusesonaskandanswerquestionsbeinginpair.

Eg.S1:Whereisyourbail?

S2.I’msorry.Ihavelost.

UnitThree

LessonA3.1whatdoyoudoinyourfreetime?Givestudentsabitoftimetothinkabouttheir

favoritefreetimeactivity,andthentheydiscussthequestionsbeingingroup.

LessonA3.7whatlikedoinginmyfreetime.Itsobjectiveistomakestudentstotalkaboutfree

timeactivity.

LessonB3.1speaking–AgreeingandDisagreeing–makingintroducetopicandtalkaboutbeingin

group/inpair/orawholeclassdiscussion.Itsobjectiveistodevelopstudentsspeakingability.Itis

alsopossibletheclasstodivideintotwogroupstomakesurestudentsisfor/againstthetopic.

LessonB3.2funwithwordsplayagame–createapackofstatementcardsforeachhobby.

E.g.photographyisanexpensivehobby.

UniteFour

LessonA4.1Whatkindsoffooddoyoulike?Whatdoyoueatatmidday?

Dialogue:SA.Ieatinjera. SB.Whatisitmadeof?

Describingtraditionaldishanditsingredients.

LessonA4.4proverbs–discussingaboutproverbswhichshort,catchysayingwhichgivesadvice

orreveal-widlybelievedtruths.

LessonA4.7Speaking–workinpairstoagree/disagreewiththefollowingstatementsanddiscuss

thereasonsofdecision.Eg.Sugargivesyouenergy,soyoushouldeatlotsofenergy.

LessonA4.10.Makingafoodpyramidanddiscussaboutit.

LessonA4.12Discussingaboutfoodanditsnutrientcontent.
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LessonB4.1Askandansweraboutfavoriteandleastfavoritethings.

UniteFive

LessonA5.3Speaking:DiscussingaboutHIV/AIDS.Makingagreeordisagreeaboutthedisease.

Ex.3page83.MakeasimpledialoguebeinginpairaboutAIDSbutitisboundedwithonly

presentsimpleandpastsimpletenses.Eg.Q.WhatcausesHIV/AIDS?Ans.Aviruscausesit.

Lesson5.5Answeringquestionsaboutthereadingpoem.

LessonA5.6expressingsympathy.Discussinghowsomeonewouldsympathieswithsomeone

whohasjustlearnedaboutthedeathofanearrelative.Makingalistofexpressionsofsympathy.

LessonB5.1Speaking–problempictures.Describingproblemsshownineachpicture.

LessonB5.4Askingaboutsomebodylike:Couldyoutellmehowmanypeoplearethereliving

withAIDSinEthiopia?

Page95.Q.no.2discussthebestwaytorememberinformationlistpoemandsoon(sharingidea

withintheclass).

UnitSix

Lesson6.1workinasmallgroupanddiscussaboutthefollowingquestions.EgWhatarethe

namesofthenewspapersreadinEthiopiaandinyourlocalregion?

LessonA6.4Speaking–describingpeople–lookingatthepicturesofEthiopianfamouspeople

andmatchwiththedescription.

Ex2.Workinpairstodescribeeachcelebritywithyourpartner.

SA:LuluGezuisverybeautiful,isn’tshe?

SB:What’sshelike?

SA:sheistallandslimwithacharmingface.
LessonA6.9–Speaking–expressingopinions:Listthepointsofagree/disagree(acounter

argumentsfor/against)usingopinionexpressionsonthepointsof:EgWatchingTVisawaste

oftime.

LessonB6.9RadioandTVprogrammes-LookatthefollowingTVprogrammeschedule.Workin

pairstoaskandanswerquestionsaboutit.Eg.S1Whatprogrammedoyoulikebest?S2Ilike

watchingtheweeklynewsevents.S1.Whattimearetheyon?S2.Theyareonat8:20P.M.
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Ex2page108conductaconversationswithapartneronthetopicslike:Newsbroadcasts,soap

operas/familydramas…

Ex.page115.Afterreadingpassage,discussingroupshow,where,whenandwhyAlemGessesse

achievedhersuccessinkarate,relatingtoyourownexperience.

UnitSeven

LessonA7.1Whatdoyouknow aboutcitiesoftheworld?New York,London,Hong

Kong…workinsmallgrouptodothisquiz.

LessonA7.4Speaking–comparingcities.usetwoorthreeadjectivestodescribeeachpicture

whichenableyourpartnertoguesswhichpicturetheyapplyto.

LessonA7.5.Givinganotherpointsview.Whenyouarediscussingaquestionyoumaywishto

makeanalternativesuggestionbyusingwordslike:ontheotherhand…,evenso…,okey,but…,

introduceanotheridea.

LessonA7.6WhereIlikeinasmallgroupandlookatallofthepictures.Discusswhateach

pictureshows.Thinkaboutyourowntown.Whatdoyouthinkneedstobeimproved?SA.Ithink

weneedabiggerhospitaltherearenotenoughbeds.

LessonB7.1speaking–Ethiopiapastandpresent,

Q1.LookatthesecontrastingpicturesofEthiopiaandmakealistofthemaindifferencesthatyou

cansee.

LessonB7.5Speaking-predictingthefuture.

Q1.whatdoyouthinkyourowntown/village/citywilllooklikein50yearstime?Workina

groupandexpressyouropinionaboutthisusingsocialexpressionsuchas:Ithink…,inmy

opinion…,Iwonderif...,

LessonB7.11Riddles-Ariddleisapuzzlewithanunexpectedfortune.

Eg.WhatEnglishwordmeansburningwoodwhenyoutakeawaythefirstletteroftheword?

UnitEight

Lesson8.1Whatisanentrepreneur?CanyouthinkofanyentrepreneursinEthiopia?Discussin

yourgroupswho,bywhomcreatinganewbusiness,shareyourideawiththeclass.

LessonA8.7Speaking-Dialogueinabank-listenthedialogueasyourteacherreadsthedialogue

andthenafterreadthedialogueagainbeinginpair.

Eg.SA.Goodmorning.HowcanIhelpyou?
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SB.GoodmorningIwouldliketochangesomedollarsintobirr,pleas.

SA.Howmuchwouldyouliketochange?

SA.Whatistheexchangerate…?

LessonA8.11Speaking–discussion,

Q1Itisbettertobeeducatedthantoberich-workinlargegroupanddiscusseachpersontogive

theiropinion.

LessonB8.2Expressingsurprise–whenyouaregivenunexpectednewsyouoftenwishto

expressyoursurpriseusingwordslike:Believeitornot…,Surprisingly….,Guesswhat…,Doyou

knowwhat..

LessonB8.4Speaking-Winningthelottery.Whatwouldyoudoifyouwonthelottery?Discuss

ingroupshowyourlifewouldchangeifyouwonamillionbirrandwhatyouwoulddowiththe

money.

Page153ex.2Speaking-yourteacherwillgiveyoualistofpeopleanddifferentimaginary

situations.Workingroupstomakeconversationsaboutwhattheywoodsayanddo.Eg.IfI

were…Iwould…

UnitNine

LessonA9.1TraditionalEthiopianculture-whatculturalactivitiesdoyouknowofortakepartin?

Page155Q2WhatEthiopiantraditionaldancedoyouknow?Beingingroups,choosetraditional

danceanddescribethemovements.Thengiveinstructionstotherestoftheclassonhowto

performthedance.

LessonA9.3Languagefocus–probabilityandpossibility.Thereisapicturewhichbodypartsare

named(labeled)clearlysowhatisit(guess)Eg.Itcouldbeacockroach….,Itmightbeabutter

fly…,Itmustbeamoth.

LessonA9.4Speaking–traditionalobjects-workinpairstodescribethisobjects.

Page156.Q5youteacherwillbringsomemysteryobjectsintoclass.Theobjectswillbeputina

clothbag,feeltheclothandtrytoidentifywhatthemysteryobjectsare.Usethewords

might/could/looklikeinyoursentencestosaywhatyouthinkeachoneisandwhatitisused

for.Eg.1.Itlookscircularwitharaisedacentre.Itmight/couldbeanoldleathershield.

Lesson A 9.5 Speaking-Whatdo you know aboutEthiopian culture and traditions.
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WorkinagrouptothinkaboutEthiopiancultureandtraditions.Reportyourideastotherestof

theclass.Workwithapartnertorole-playatouristwhoisinterestedinlearningaboutdifferent

Ethiopiancustoms and culture from a local person.  Eg. Tourist:canyoutellmemoreaboutthe

traditionalcoffeedrinkingceremonyinEthiopia?

LocalEthiopianguide:Yes,ofcourse.Firstwe…

Tourist:WhataboutthedifferentclothesEthiopians’wear?

LocalEthiopianguide:Well,thetraditionaldressforewomen’sis…..

LessonA9.7Speaking–whisperinganinstructiontopartner.

LessonA9.10Speaking–Debate-Q1.workingroupsandsuggestsomeideasaboutthe

importanceofkeepingEthiopian’straditionalculture.

LessonA9.1Speaking–partsofthebody…

LessonB9.3speaking–Askingforclarification.Useexpressionslike:please,repeatthat,sorry,

youhavelostme,areyouwithme?Isthatcleartoaskforrepetitionandclarification.

Eg.Ifyouwanttodrawapictureofyour/anothervillageofschool…..,

S1.Iwantyoutodrawapictureofourvillage.Firstdrawtheroadthroughthevillage.Thendraw

thenumberofhousesoneachsideoftheroad.

S2.Sorry,Ididn’thavegotthelastpart.

S1.Drawthehousesofeachsideoftheroad.isthatclear?

S2.Yes,okay.Whatnext?

Lesson9.10Funwithwords–aprepositiongame,

UnitTen

LessonA10.1Whatdoyouknowaboutcurrentaffairs?

Q1.Howoftendoyoureadthenewssectioninthenewspaper?,Listenthenewsontheradio?

watchthenewsonTV?

LessonA10.3Speaking-agreeing/disagreeingandgivingopinions.

Q1.Giveyouropinionusingtheexpressionslike:Ithink,Ilike,Iprefer….

Eg.S1.Ithinklearningtoswimisawasteoftime.S2.Idon’tagreewithyou.Itcouldsaveyour

lifeoneday.

LessonA10.5speaking–pronunciationpractice–Theteacherwillwriteanumberofwordson

theboardrelatedtonewspaper.Saythewordstocheckforcorrectpronunciation.



56

LessonA10.8Speaking-Debate-splittheclassintogroupsofeightandselecttopicsthenafter

makeadebate.

LessonA10.10Funwithwords:playBingo-torelatesimilarwords.

LessonB10.6Speaking–Newspaperinterview-workwithapartneroneofyouareareporterand

theotherchooseoneofthenewspaperstoriesinthisunit.Thinkaboutapossiblequestionsand

answers.

Page191.Q3.Discussthesimilaritybetweenthereadingpoemonpage190andthenewspaper

reportinB10.4.

UnitEleven

LessonA11.1Namingtheanimalswhicharedrawnintheinthetextandwhichanimalfamily

theybelongto.

LessonA11.4speakingTalkingaboutanimalsworkwithapartnertalkaboutyourfavoriteanimal.

Q2.Talkaboutatimeinthepastwhenyoumetaninterestinganimal.Itcouldbeananimalin

yourhouse,compound,wild.

Page195.Describingpictures“Whatwashappeninginthehousewhilethechildrenwerepaying

outside.”

LessonA11.11Speaking–EndangeredAnimals,

Q1.Lookatthepicturesoftheanimals.Workingrouptomakesentencesaboutwheretheylive,

whattheyeatandwhattheylooklike.

Q2.Discussinyourgroupwhyyouthinkeachanimalisendangeredandwhattheeffectmightbe

expressyouragreement/disagreementusingphraseslike:inmyopinion…,Ithink…,Ibelieve…,

UnitTwelve

LessonA12.3Speaking–Discrimination,

Inyourgroups,discussthekindsofpeoplethatarediscriminatedagainstandwhytheysuffer

discrimination.Suggestreasonsfordiscrimination.

Q2.Lookingthepicturesonthetextbookpeoplewithspecialneedsandbeingingroupdiscuss

whattheneedsofthesepeopleareandhowwecanhelpthem.

LessonA12.5Speaking–Helpingdisabled–Makealistofasmanydisabilitiesasyoucanthen

discussinyourgrouphowyoucanhelppeoplewhosufferfromthem.Askandanswerquestions

aboutdisabledpeople.
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Playaroleoftheperson/peoplewithspecialneeds(torelythequestions).

LessonA12.9Speakingpronunciation–Pollysyllabicwords,

LessonB12.3Speaking–Arethesesayingtrue-workingroupanddiscusswhattheymeansay

whetheryouthinktheyaretrueorfalseandwhy?Eg.Abullyisalwaysacoward.

4.6ResultsandDiscussion

Inthissection,responsesoftheparticipantsandtheresultsgainedintheclassroomobservation,

questionnaireteachers’interviewsandtextbookreviewswerediscussedprecisely.

4.6.1.Resultsanddiscussionsofteachers’close-endedquestionnaires.

Evenifthisresearchwasconductedinasingleschool,theresearchquestionsdeliveredtofew

learnersandteachersofthetargetschool,thefindingshowntherealitiesofappropriatenessof

gradenineEnglishtextbookinusingCLTtaskswastherootofthediscussion.

Regardingtoquestionnaires,itwasmainlytargetedtocheckwhethergradeninetextbook

organizedproperlyinusingdifferentstrategiesofcommunicativelanguageteachingtasksornot.

However,theoverallresultsfoundfromthequestionnairesrevealedthatthetextbookfailed

includingtaskswhichsupportlearners’howmuchitshowedprogressontheircommunicative

competence.Communicativetasksinthetextbookwerelimitedinkindthathadnopowerto

motivateandleadlearners’communicationperformance.Theappropriatenessoftheactivitiesin

thetextbookforauthenticpurposelikelanguagefordoctorsandpatients,sellersandbuyers,

teachersandlearnerswerenotpurged.Besidestothese,theobjectivesofthetextbookdidn’t

insuretheimprovementoflearners’communicationinteraction.Thetextdidn’tgettheneedsof

studentsinrelationtotheircommunicativecompetencewithinclassroomandoutsideclassroom.

Theobjectiveofthetextalsodidn’trecognizeindividualdifferenceamonglearners.

4.6.2Resultsanddiscussionoflearners’responsesastohowoftenEFLteachers

useddifferentactivities,techniquesandstrategiestoteachCLT.

Todevelopstudentscommunicativecompetencetherearedifferentstrategiestobeappliedin

Englishclassroominteraction.Thesestrategiesshouldhavebeenimplementedmoreorless

equallybyEFLteachersandstudentsintheclass.Howeverusingthesestrategieslike:pictures,

graph,roleplays,storiestelling,problemsolving,games,drills,poems,andJigsawactivities,to
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teachCLTweren’t’usedproperly.

4.6.3Resultsanddiscussionsabouthowoftentheteacherusedifferentstrategiesto

developstudentscommunicativelanguageteachingwithintegratingotherskills.

EFLteachersdidn'tusesufficienttimetopracticecommunicativelanguageteachingactivity

amonglearnersandteacherswithineachlesson.Besidestothis,teachersalsohadlimitationin

organizinglearnersaccordingtothelessonindividually,inpairandingroupstodoactivitiesof

CLTOntheotherhandteachersdidn’tcreateopportunities,situationslike:bringingobjectsor

materialstoclassformaximizinglearnerscommunicativeability.Evenifobjectivesoftheday

lessonwasdescribedbytheEFLteacherintheclass,learners’interactiontowardstheobjectiveof

thedaylessonhaddrawback.

Facilitatingappropriateinstructionalmaterialsthatmachwiththeobjectiveofthedaylessonand

monitoringlearnertouseitproperlywasgood,butithadlackofcoordinationwiththeintended

targetofcommunication.

EFLteachersassessedtheneedoftheirlearnereveniftherewasnostudentswillingnessreadiness

toreactandminimizetheirlimitation.Ontheonehandteachers’participationasmonitor,

facilitatorandactorwaslimited.

Eventhoughencouraginglearnerstoaskquestionsorclarificationsduringteachinglearning

process,organizinglearnersaccordingtothenatureortypeofcommunicativetaskswasn’tasthe

expectedway.Learnersdidn’tencouragedbytheirEFLteacherstouseEnglishlanguagewithin

classinteractionwhileengagingactivitiesandoutsidetheclassroom.

4.6.4Resultsanddiscussionshowmuchstudentswerereadytodoactivitiesand

engagedinownlearning

Inresponsetohowmuchdolearnersengagedindoingclassroomactivities,involvinginmost

classroomtasks,doindividually,pairandgroupworkandtakinggreaterdegreeofresponsibility

forlearninghadlimitation.Thestudents’involvementinlearninginteractionwaslimited.They

didn’tusetheirownpotentialtodoclassactivities,participatingeagerlyinpair,groupand

individualworkinsteadtheyexpectedtheirteachers.Mostlearnerswantedtorelayontheir

friendswhoshowedparticipationinclass.Itwasunderstoodfromtherespondentthatmost
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learnerslackmotivationhopedtoshowgradualprogress.

4.6.5Resultsanddiscussionsforteacher’sinterviewquestions

Textbooksarematerialshavinginhand,whichlearnersusedailytogetknowledge.Forthe

purposeofthisitshouldhavecomprisedenoughitsinternalpartwiththenecessaryskills,tasks

andillustrations.So,itwasimportantconductingresearchingradenineEnglishtextbook.

FromtheoverviewofthetextbookCLTtasks,whichmotivatelearnerstocommunicate,were

notincluded.Inadditiontothis,skillswerenotbalancedandwelldistributedineachunits.

Theseteachersalsoaddedtheirassumptionthatthetimeallottedtocompletethetextdidn’trelax

tousefreelysuchactivitieseffectively.Lessparticipationoflearnersweresomeofthefactorsto

usetheactivitiesevenwritteninthetextbook.

TheotherproblemwasusingmetalanguageinteachingEnglishlanguagebytheEFLteachersto

createclearunderstandingonsomepointfascinatedlearnerstouseineverydayslesson.

4.6.6Resultsanddiscussionsofteacher’sobservationquestions

FromtheobservationofthefourrespondentEFLteachers,thereweresomerealfactsobserved.

Someofthesewere:eveniftherewerecontentswhichprovidelearners’communication

interaction,itwasboundedbysomeothergrammaticalclues.Itobligedthemrangingroundthe

grammaticalwordslike:adjective,opinionwordsandthelikemadelearnerfearofdoingerror.

Involvementoflearneronthelessonwasverylesssincesomelearnerslikedhiddenbythe

involvementsofsomeothersasdisapproval.Besidestothis,learnersweren’ttoldthedirection

howtodidindividually,inpairoringroup.

CHAPTER FIVE

SUMMARY,CONCLUSIONSANDRECOMMENDATIONS

5.1.Summary

Themainobjectiveofthisstudywastoevaluategrade9Englishtextbookappropriatenessin

usingCLTtasksandteachers’actualimplementationinEFLClass.Inordertosucceedinthis

objective,adescriptiveresearchdesignwasused.Theapproachwasqualitativeandquantitative.



60

Theinstrumentsusedintheresearchweretextbookanalysis(reviewingthetextbook),

questionnaires,interviewchecklistandobservation.TheresearcherevaluatedwhetherCLT

tasks/activitiesareimplementedwithintheobjectiveandthecontentsofthetextbookthat

promotelearnerinteractions.Basedonthedatacollectedtheresultandthediscussionmadethe

followingmajorfindingswereidentified.DuetoinsufficienttasksofCLTinthetextbook,

learners’masteringincommunicationinteractionwaslow.

Therewerelackofallottedtimeinusingthelanguageforauthenticpurposetodescribe,discuss,

debate,explain,converse,agree/disagree,askforandgiveinformationofthecommunicative

activitiesfreelybasedoneachperiodofcontents.

Thecommunicativeobjectiveofthetextbookconcerningdevelopinglearners’interactionin

usingEnglishlanguagewasmoreboundedbygrammaticalpatterns/clues.

Incasethetimeallottedforaperiodwaslimited,learners’didnottocommunicatefreelyfortry

anderror.Theappropriatenessofcontentsofthetextbookinrelationtolearners’needof

communicationreactionswerebeyondthescopeoflearners’background.

Thecorrespondencesbetweenthecommunicativeobjectiveofthetextbookandlearners’

desire/waysofinteractionwerefarapart.TheauthenticityofthelanguagethatEFLteachersuse

inEFLclasswasaverageinthewayofenablinglearnermoreinteractive.

TeachingEnglishlanguagelearners’exertedwithsuitableteachingaidwhichmadethemtobe

motivatedwaslow.ReadinessofEFLteacherswhenevertohelplearnersquestiontogive

immediateresponse/clarificationandencouragethemtoaskquestionwasaverage.

Creatingopportunities/situationslike:describingpeople,places,animals,objectstodevelop

learnerscommunicationusingappropriatelanguagebyEFLteacherswaslow.

UsingdifferentwaysofcommunicativestrategiesinCLTbyEFLteacherswaslow.

Organizinglearnersinindividual,pairandgroupsaccordingtothetypesofCLTtaskswas

medium.

Assessinglearners’needsincommunicativelanguageteachingbyEFLteacherswasaverage.

ParticipatingEFLteachersasoneofgroupmemberinEFLclassindoingCLTtaskswaslow.

EncouraginglearnerstouseEnglishlanguageinclassandoutsidetheclassbyEFLteacherswas

average.

EFLteachersusedmeta-languageinEFLclassduringclassroominteraction.
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TakingresponsibilitiesinengagingowndoingCLTtaskswasmedium.

InvolvementsoflearnerinEFLclassroominteractionandoutsidetheclasswaslow

GivingskilltrainingforEFLteachersinrelationtoCLTandassigningEnglishdayinthe

schoolinmobilizingcommunicativeinteractionwaslow.

Givingsufficienttimetopracticecommunicativelanguageteachingwaslow

Thereisnoskillbalanceandalsointervalsofeachunitinthetextbook

5.2Conclusion

Themainobjectiveofthestudywastoevaluategrade9Englishtextbooksappropriatenessin

usingCLTtasksinEFLclassincludedintheobjectiveandcontentsofthetextbook.The

instrumentsthattheresearcherusedreviewtextbook,questionnaire,interviewandobservation

withchecklist.So,theoverallfindingsofthisstudyleadedtheresearchertoreachconclusionthat

communicativelanguageteachingtaskswerenotusedappropriatelyduetothefollowingdetailed

conclusions.

InsufficienttasksofCLTinthetextbook,learners’masteringincommunicationinteractionwas

low.Thetextbookmostlyconcentratedonthemajorskillsratherthanenumeratingdifferenttasks

thatinitiatestudentstocommunicate.

Therewerelackofappropriatenessallottedtimeinusingthelanguagetoauthenticpurposeto

describe,discuss,debate,explain,converse,agree/disagree,askforandgiveinformationofthe

communicativeactivities.

Thecommunicativeobjectiveofthetextbookconcerningdevelopinglearners’interactionin

usingEnglishlanguagewasmoreboundedbygrammaticalpatterns/clues.Studentsandteachers

focusedonlyontheformsofthegrammarwhichhinderedthecompetencyofcommunicative

languageteaching.Forthatmatterstudentswerelimitedtocommunicatefreelyinfearoferror.

Theappropriatenessofcontentsofthetextbookinrelationtolearners’communicationreactions

werebeyondthescopeofstudentsbackgroundwhichmeantthatthetextbooklackssome

illustrations,culturalreview,normsandtraditionsthoseneedslanguagedescriptionstomotivate

learnerstocommunicate.

Thecorrespondencesbetweenthecommunicativeobjectiveofthetextbookandlearners’

desire/waysofinteractionwerefarapartsincethesituationswhichwereincludedinthetextbook
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weredifficulttointerpreteasily.TheauthenticityofthelanguagethatEFLteachersusedinEFL

classwasexhaustivelyusedtheirpotentialinthewayofenablinglearnermoreinteractive.

ReadinessofEFLteacherswhenevertohelplearnersquestionstogiveimmediateresponses,

clarificationsandencouragethemtoaskquestionwasn’tdoneexhaustively.

Creatingopportunities/situationslike:describingpeople,places,animals,objectstodevelop

learnerscommunicationusingappropriatelanguagebyEFLteacherswaslow.

Teachersdidn’tusedifferentcommunicativestrategiesinteachingCLTtasksbroadlytofacilitate

learnerscommunicationcompetencebyOrganizinglearnersinindividual,pairandgroups.

Assessinglearners’needsincommunicativelanguageteachingbyEFLteacherswasn’tasthe

expectedway.

ParticipatingEFLteachersasoneofgroupmemberinEFLclassindoingCLTtasksand

encouraginglearnerstouseEnglishlanguageinclassandoutsidetheclasswaslow.

Usingmetalanguagebyteachershinderedtheopportunitiesthatlearnerswoulddevelop

communicationduringclassroominteraction.Teachersalsodidn’ttakeresponsibilityinengaging

ownformulatingCLTtasks.

Noinvolvementsoflearnerintheclassroominteractionwasshown.Therewasnoopportunityin

givingskilltrainingforEFLteachersinrelationtodevelopingCLTandassigningEnglishdayin

theschooltomobilizecommunicativeinteraction.

5.3RECOMMENDATIONS

Relevantdatafromtextbookreview,questionnaires,interviewandobservationwerecollectedand

analyzed.Basedonthefindingsandtheconclusionofthestudy,theresearcherwouldliketo

suggestthefollowingrecommendations.

 Curriculumdesignersshouldconsidertheallottedtimeforaperiodandwithinayearto

coverthetextwitheffectiveuseofcommunicativelanguageteaching.Indoingso

teachersandlearnersrelaxtodomoreinthewayofusingthelanguageforauthentic
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purposetodescribe,discuss,debate,explain,converse,agree/disagree,askforandgive

informationofthecommunicativeactivities.

 Curriculumdesignersshouldalsorealizebalancingofskills,includingsufficientCLT

tasks,strategiesandtechniquesthatcaptivateteacherstoteachandlearnertolearninthe

textbookandteachers’guide.

 Besidestothis,textbookdesignersshouldtakeintoconsiderationisthatthe

communicativeobjectiveofthetextbookconcerningdevelopinglearners’interactionin

usingEnglishlanguageshouldn’tbeboundedbygrammaticalpatterns/clues.Incaseit

maylimitlearners’tocommunicatefreelyinfearoferror.

 Inadditiontothis,theappropriatenessofcontentsofthetextbookinrelationtolearners’

communicationreaction,itshouldbeincludedprior/earlygradelevelparalleltolearners’

ageaswellasthescopeoftheirbackground.

 TodiversifytheauthenticityofthelanguagethatEFLteachersuseinEFLclass,teaching

Englishlanguagelearners’shouldexertedwithsuitableteachingaidandalsoteachers

shouldmakereadythemselveswhenevertohelplearnersquestiontogiveimmediate

response/clarificationandencouragethemtoaskquestion.

 Situationsshouldbedeliveredforlearnerslike:describingpeople,places,animals,and

objectstodeveloplearners’communicationusingappropriatelanguagebyEFLteachers.

 EFLteachersshouldassesslearners’needsandorganizeinindividual,pairandgroups

accordingtothetypesofCLTtasks.

 EFLteachersareexpectedtoParticipateasoneofgroupmemberinEFLclasswith

facilitating,motivating,monitoringandmobilizingindoingCLTtasks.

 Learnersshouldn’tbedepartedfromEnglishlanguagedaytouseEnglishlanguagein

classandoutsidetheclassintheirdailylife.

 EFLteachersshouldn’tusemeta-languageinEFLclassduringclassroominteraction

insteaduserelatedvocabularyandfurtherexplanationinotherwaytocomeupto

commonconsensus.

 Learnershouldtakeagreatpartintakingresponsibilitiesofengagingowndoingand

maximizinginvolvementsinCLTtasksinEFLclassroominteractionandoutsidetheclass.

 Hierarchicalcoordination/linkagesamongdepartmentheads,schoolsadministrators,
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woredaeducationalBureau,zonal,regionalandfederaleducationalofficeaswellaslocal

andforeignerNGOstoimprovethequalityingivingskilltrainingforEFLteachersin

relationtoCLTandassigningEnglishdayintheschoolinmobilizingcommunicative

interactionshouldtakeagreatplace.

 Furtherresearchshouldbedoneintheareaofpracticabilityofthisconductedresearch.

REFERENCE

Azar,N.(2007).Grammar:Atoolfororganizingmessagesinordertocommunicate

effectively.JournalofLanguageTeaching,20(2),123-135.

Atkins,H.,Hailom,A.,&Nuru,N.(1995).Grammar:Atoolfororganizingmessagesinorder

tocommunicateeffectively.JournalofLanguageTeaching18(1),45-58.

AnsaryN,&Babaii,E.(2002).Evaluationprocesscoversdifferentfieldsofthecurriculum,

mostlythecontentrepresentedbythetextbook.JournalofCurriculumEvaluation,5(2),

123-135.

Breen,M.,&Candlin,C.(1980).Theteacher’srolesinthecommunicativeclassroom.

Bybee,J.(2006).Englishhasaforeignlanguage:Anintroductionoxford,England:oxford



65

un iversitypress.

Celce-Murcia,M.(2002).Teachingandlearningsecondlanguages:Aguidetoresent

researchandtrends.NewYork,NY:oxforduniversitypress.

CelceMurcia(2001:417)arguesthat“Textbooksareforstudents’.Tomeettheirneeds,the

text booksmusthavenotjusttheEnglishlanguageorcommunicationskills

contentdemandedbythecurriculumbutitmustalsofittheneedsofstudentsaslearners

ofEnglish”.

CunningsWorthW.(1995).Teachinglargeclassesintherealworld.SanFrancisco,CA:

Jossey-Bass.

Canale,M.&Swain,M.(1980ascitedinNguyen,2013:857).Mothertongueinfluence

onreadingcomprehension:Acomparisonofbilingualandmonolingualchildren.

Canale(1983)“communicativecompetenceincludesfourcomponents:grammatical,socio-

linguistic,discourseandstrategiccompetence’(citedinNguyen,2013:857).

Chomsky,N.(1965).Aspectsofthetheoryofsyntax.Cambridge,MA:MITpress.

Candlin(1987)discussessevencomponents:input,roles,settings,actions,monitoring,outcomes

andfeedback

Clark’s,(1987)workandsubcategoriescommunicativegoalsintothreegoalareas:

CrookallandOxford(1990)indicatedthattheeffectiveuseofroleplays

CandlinandNunan(1987)havesuggestedthat“activitiescanbegradedaccordingtothegeneral

cognitivedemandstheymake”.

Creswell,(2009).questionscomparedtothequantitativeandqualitativedesignswhenusedin

isolation

Cotterall,(2000).Learnerautonomydefinedasthelearners’abilitytotakechargeoftheirown

learning

Cotterall(2000),withinactivitiesandtaskslearnersshouldbeaskedthequestionssuchas:‘Why

arewedoingthis?

Cunnings,W.(1995),Thelearners’abilitytotakechargeoftheirownlearning.(p.15).



66

Cook,V.J.(1994,P.3).Secondlanguagelearning:A cognitiveperspective.New York,NY:

London.

Doughty,C.J.&Williams,J.(1998).Focusonforminsecondlanguageacquisition.

Ellis,R.(1997).Thestudyofsecondlanguageacquisition.NewYork,NY:oxforduniversity

press.

Donough&Shaw,(2003)Materialsshouldenablethelearnerstoseehowskillscanbeused

effectively.(p.175).

Grellet,F.(1981)LearnerscoulddevelopMeoble/flexiblecommunicationstrategiesthrough

matchingactivitiesbased.

Graddol,D..(2000-2)Englishlanguageisthemainlanguageofbooks,newspapers,airportsand

airtrafficcontrols,internationalbusinessandacademicreferencessciencesand

technologiesdiplomats,sports,internationalcompetitionsandadverting.

GeneSeeandUpshur,(1999:140)evaluationis“Anactivityofgatheringinformationtobeusedinmaking

educationdecisions”.

HamadAlsowat,(2019)explain“Evaluationgivesinformationregardingtheeffectivenessofthe

coursecontent”

Hood(1984)pointout“Therichnessandvarietyoftextsthatlearnerswillneedtofaceinreallife

situations”.

HamadAlsowat(2019)statesthat,“Teachersfeelthatitisverydifficultforthemtoteach

systematicallywithouttextbook.Indeed,thetextbookplaysacrucialroleinprovidinga

baseofmaterialsforbothteachersandlearners”

Hymes,(1979).“Socio-linguisticcompetenceistheappropriatenessoflanguageuseinsocial

contexts”

Hyland(2007:76)statesthat“Objectivesareimportanttoensurethatappropriatelearningis

achieved”.

HutchinsonandTorres(1994:315)saidthat“Thetextbookisanalmostuniversalelementof

teaching”



67

JacobsandBall(1996:99)workedoutthat“NotallgroupworkpromoteslearninginsomeELT

Books”

Kenny,(1993).“Learnerawareness-raisingisrevealedwithinactivities”

Karabutova,E.,Kolesnikova,E&kolesnikova,A.(2015).Theroleoftextbooksintheteachingof

Englishasaforeignlanguage:Apracticalguide(pp.1-15)NewYork,NY:NovaScience

publishers.

Karabutovaetal(2015)statesthat,“Recenttechniquesofcommunicativegrammarteaching

touchuponclassroomactivitiesinvolvingstudents”

Larsen-Freeman(1991),teachinggrammarcommunicativelyrequirestakingintoaccount

students‟needs,goals,educationallevel,learningstyles,errorcorrectionstrategies,

successfulcommunicativepractices,andauthentictaskscommunicateactivelyontopics

ofinterestandrelevancetothem(Lambert,2004).

LiandAdamson,(1992)indicatethat“Advancedstudentspreferredindividualtogrouporwhole

classworkbasedontheirbeliefs”

Littlewood(1981),teachingfunctionalandthestructuralaspectofthelanguageispresentedina

balancedfashionbydrawingtheattentionofthelearnersmoreoftowardscommunication.

Low,(1987:21)statesthat“Teachersgenerallyneedtoscreenmaterialsinordertopredicttheir

suitabilityforparticularclasses”

Lynch(1996)definesevaluationas“Thesystematicattempttogatherinformationinorderto

makejudgmentsordecisions”(p.2).

OnthebasisofCLT,(MoE,2004).Englishlanguagecurriculum,syllabusesandtheteaching

materialsforsecondaryschoolsareprepared.

MekashaKassaye(2005)haspresentedliteraturereviewontherationalfortheuseoflanguage

tasks.

M.Hallett& A.Willis(Eds.)Languageand education A review ofresearch (pp.123-

135).Cambridgeuniversitypress.

Nevo,(1977)supportsWeirandRobert’sview,addingthat:Evaluationreferstotheprocessof



68

delineating,obtainingandprovidinginformationonthemeritofgoals,designs,

implementationandoutcomesofeducationalactivities,Evaluationisnotsimplyprocess

ofobtaininginformationbutalsoadecision–makingprocess(Nunan1998:118)

Nguyen,(2015).Developingfourlanguageskillsandcommunicativeabilities

Nguyen,(2015:34)Tosuittheteachingandlearningcontextinthisstudy,

Prabhu(1987),basedonthreeprincipalactivitytypesincludinginformationgap,reasoninggap

Pienemann,M.(1984).,citedinKarabutova,A.(etal,2015).Learnabilityandsecondlanguage

acquisition.NewYork,NY:NewburyHousepublishers.

Rea-DickinsandGermanie(1994)defineevaluationas“Themeansbywhichwecangainabetter

understandingofwhat’seffective,what’slesseffectiveandwhatappearstobenouseat

all”(p.28)

Richards(2001:266)explainedthat“Thetasksinthetextbooksshouldbeflexibleandnotfavor

onetypeoflearneroveranother.Besidesgoodtextbooksshouldhavevarietyofexercises

andtasksthatenhancecooperativelearning”.

RichardsandRodgers(2001)pointedout“Thatgrammarwastaughtasaseparatelessonwitha

strongemphasis”

Savignon,(2002)somepractitionersalsomisconceivedCLTasifitweredevotedtoteachingonly

speaking.

Sheldon(1998:244)arguesthat“Flexibilityshouldbeoneofthefeaturesofagoodforeign

languagetextbooks”

Skehan,(1998)secondlanguageacquisitionresearches.

Sheldon(1988:237)suggeststhat“TextbooksdonotonlyrepresentthevisibleheartofEFL

programbutalsoofferconsiderableadvantagesforbothstudentsandtheteacherswhen

theyarebeingusedintheESL/EFLclassrooms

Silverman(2006)citedinAbrahley(2017)definedit,reliabilityreferstowhetheraresearch



69

instrument

Scheerensetal.(2003:4)statesthat“Themainmotivesforcreatingorimprovingprovisionsfor

evaluationarethreemainconcerns:toformallyregulatedesiredlevelsofqualityof

educationaloutcomesandprovisions,toholdeducationalserviceprovidersaccountable

andtosupportongoingimprovementineducation”.

(Skehan,1998,p.158).Lastly,“strategiccompetenceorcompensatorycompetenceisusedwhen

othercompetencesfailtocopewiththesituationssuchaslackofwordsorstructuresin

communication.

Tomlinson(1998)Realcommunicativeinteractioninclassroom,accordingtocanbeachieved

through:

Tomlinsonstatesthat(1998:9)“Tasksarerelatedtwithlearner’sself-confidence”.

Thomas(1987)is“actingreciprocally,actinguponeachother”(p.7).

Tomlinson,(2023)evaluationisaprocessofmeasuringthevalueorpotentialvalueoftextbooks

Tomlinson,(2003).Accordingtothisdefinition,itinvolvesmakingjudgmentsabouttheeffects

activitiesandtasksshouldreflecttopicsandtextsfromrealworldsituationsandbechallenging

enoughtogainthelearners’attention(Tomlinson,2003).

Vygotsky,(1986).Itseems,therefore,fromherethattheinherentpropertiesofataskhavea

limitedroletoplayonataskperformance

WeirandRoberts(1994)seemtobemorespecificwhentheyconsidertextbookevaluationtobea

systematiccollection

Wright(1987)suggeststhedifferentwaysinwhichlearnersmightbegroupedphysicallybased

onindividual,pair,smallgroup,andwholeclassmode.

Appendix1

Questionnaire
Table.6.EFLteachers’responseonCLTtasks
N Items Ver Hig Averag Lo Ver Mea
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o y
hig
h

h e w y
low

n

1 Dotheactivitieswrittenintheexercisebook
helpthestudents’communicativeskill?

2 Dotheactivitiesprovideauthenticsituationsto
encouragestudents’participationandenable
themtoappropriatelyuseoflanguagefor
differentpurposesandfunctions?

3 Doyouthinktheobjectivesofthetextbook
clearlywrittentotargetedstudentstolearn
languagemorecommunicatively?

4 Arethecontentsdon’tconflictwithstudents’
background(Priorknowledge)?

5 Doyouthinkthetasksinthetextbookare
sufficientforstudents’interactions?

6 Aretheobjectivesofthetextbookcorresponds
tothecommunicativeneedsofthelearners?

7 Dotheobjectivesrecognizeindividual
difference?

8 Dothelanguageyouuseintheclassroom
interactionauthentici.ereallifeEnglish?

9 Doestheteacherusesuitablevisualaidstothe
contents?

10 Doestheteacherofferhelptothestudentswhen
beingasked

11 Doestheteacherprovideallstudentswiththe
opportunitiestoparticipateinspeaking?

Appendix2

Interviewguide

Table7.Learners’responsesastohowoftentheteacherusedifferentkindsof

activities,

techniquesandstrategiestoteachcommunicativelanguagetasks.

N
o

Howoftentheteacherusethese
activities,techniquesandstrategies
tolearncommunicativelanguage
teaching

Very
high

High Averag
e

Low Very
low

Mea
n

1 Doestheteacherusepictures?
2 Doestheteacherusegraphs?
3 Doestheteacherusegames?
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4 Doestheteacheruseroleplays?
5 Doestheteacherusedrills?
6 Doestheteacherusepoems?
7 Doestheteacherusestorytelling?
8 DoestheteacheruseJigsaw

activities?
9 Doestheteacheruseproblem

solvingactivities?

Appendix3
Observationchecklist

Table.8.Howoftentheteacherusedifferentstrategiestodevelopstudentscommunicative

languageteachingwithintegratingotherskills.

N
o

Howoftentheteacherusedifferent
strategiestodevelopstudents
languageteaching

Very
high

High Averag
e

Low Very
low

Mea
n

1 Doestheteachergivesufficienttimefor
studentstopracticecommunicative
tasks?
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2 Aretheteachersreadyandvoluntaryin
givingimmediateresponseinCLT
lesson?

3 Doestheteacherorganizethestudents
todoindividualactivities?

4
Doestheteacherorganizethestudents
todopairsactivity?

5 Doestheteacherorganizethestudents
todogroupactivities?

6 Doestheteacheruseanyobjects
(materials)tocreateopportunityto
describeitaccordinglywithintheclass
room.?

7 Doestheteacherintroducetheobjective
ofthedaylesson?

8 Doestheteacherfacilitatethe
instructionalmaterialsandmonitor
studentsintheteachinglearning
process?

9 Doestheteacherassesstudentsneeds
10 Doestheteacherparticipatein

communicativetasksasoneofagroup
members?

11 Doestheteacherorganizethestudents
basedonthetypeofthecommunicative
tasks?

12 Doestheteacherencouragethe
studentstoaskquestions

13 Doestheteacherencouragestudentstouse
Englishlanguagewhileengaginginany
classroomtasksandoutsidetheschool?

Appendix4
Questionnaire

Table.9.Howmuchstudentsarereadytodoactivitiesandengageinownlearning
No HowmuchIengagetoparticipate_ Very

high
High Average Low Very

low
Mean

1 activelyintheclassroom
2 todomostofclassroomactivities
3 todoclassroomtasksindividually
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4 todopairorgroupwork
5 to take greater degree of

responsibilityformyownlearning

Appendix5
Interviewtranscription

Analysisofteacher’sinterviewquestions
1.Doesthetextbookprovidecommunicativeexercisethatenablelearnerstocarryout
theircommunicativetasksinreallifesituations?
2.Arethereabalancebetweentheactivitiesforcommunicativelanguageandactivities
forskills?
3.Doestheteachervaryactivitytypeslike:games,storiesoralike?
4.Havelearner’sgivenexamplesorwayshowtheycanusetheirforeignlanguagein
thefuturebeyond theschoolexperience?
5.Doestheteacheravoidmeta-language?
6.Doestheschoolfacilitateanyin-serviceminiworkshopforEFLteachers?

Appendix6
Observationtranscription

Analysisofteacher’sobservationquestions
1.Dothecontentspromotestudentsfreewill(autonomy)?
2.Dothecontentspromotestudentsinvolvement?
3.Doestheteacherusevariousinteractionways(individual,pairandgroupworks)?
4.Doestheteacheravoidinterruptingtheflowofcommunicationthroughstudents’
interaction?

Appendix7
Thetextbookreview

TextBookEvaluationAnalysisandinterpretation

Table8Whichshowsactivitiesforlanguageandskillsinunitoneare:

Activities Frequency Percent

Listening 2 10.5
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Speaking 3 15.79

Reading 4 21

Writing 3 15.79

Vocabulary 2 10.5

Languagefocus 5 26.3

Table9:-Whichshowsactivitiesforlanguageandskillsinunittwoare:

Activities Frequency Percent

Listening 2 8.3

Speaking 7 29.1

Writing 4 16.7

Reading 5 20.8

Vocabulary 1 4.2

Languagefocus 5 20.8

Table10:-Whichshowsactivitiesforlanguageandskillsinunitthreeare:

Activities Frequency Percent
Listening 1 5.6
Speaking 4 22.2
Reading 3 16.7
Writing 3 16.7
Vocabulary 3 16.7
Languagefocus 2 11.1
Funwithwords 2 11.1

Table11:-Whichshowsreviewactivitiesfromunitonetothreeare:

Activities Frequency Percent
Listening 1 16.7
Speaking 1 16.7
Reading 1 16.7
Writing 1 16.7
Vocabulary 1 16.7
Languagefocus 1 16.7
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Table12:-Whichshowsactivitiesforlanguageandskillsinunitfourare:

Activities Frequency Percent

Listening 2 8.3

Speaking 4 16.7

Reading 3 12.5

Writing 3 12.5
Vocabulary 4 16.7
Languagefocus 6 25
Funwithwords 2 8.3

Table13:-Whichshowsactivitiesforlanguageandskillsinunitfiveare:

Activities Frequency Percent

Listening 1 5.9

Speaking 4 23.5

Reading 5 29.4

Writing 2 11.8

Vocabulary 1 5.9

Languagefocus 4 23.5

Table14:-whichshowsactivitiesforlanguageandskillsinunitsixare:

Activities Frequency Percent
Listening 2 9.1
Speaking 5 22.7
Reading 3 13.6
Writing 3 13.6
Vocabulary 3 13.6
Languagefocus 4 18.2
Funwithwords 2 9.1
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Table15:-whichshowsreviewactivitiesfromunitfourtosixare:

Activities Frequency Percent
Listening 1 14.3
Speaking 1 14.3
Reading 1 14.3
Writing 1 14.3
Vocabulary 1 14.3
Languagefocus 1 14.3
Gapfilling 1 14.3

Table16:-Whichshowsactivitiesforlanguageandskillsinunitsevenare:

Activities Frequency Percent

Listening 2 11.1

Speaking 4 22.2

Reading 3 16.7

Writing 2 11.1

Vocabulary 2 11.1

Languagefocus 5 27.8

Table17:-Whichshowsactivitiesforlanguageandskillsinuniteightare:

Activities Frequency Percent

Listening 2 8.7

Speaking 5 21.7

Reading 5 21.7

Writing 4 17.4
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Vocabulary 2 8.7

Languagefocus 3 13

Funwithwords 2 8.7

Activities Frequency Percent

Listening 1 4.8

Speaking 7 33.3

Reading 4 19

Writing 3 14.3

Vocabulary 1 4.8

Languagefocus 5 23.8

Table18:-Whichshowsreviewactivitiesfromunitseventonineare:

Activities Frequency Percent

Listening 1 16.7

Speaking 1 16.7

Reading 1 16.7

Writing 1 16.7

Vocabulary 1 16.7

Languagefocus 1 16.7

Table19:-Whichshowsactivitiesforlanguageandskillsinunittenare:

Activities Frequency Percent

Listening 1 5.9

Speaking 5 29.4

Reading 5 29.4

Writing 3 17.6
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Languagefocus 2 11.8

Funwithwords 1 5.9

Table20:-Whichshowsactivitiesforlanguageandskillsinunitelevenare:

Activities Frequency Percent

Listening 2 10.5

Speaking 3 15.8

Reading 3 15.8

Writing 3 15.8

Vocabulary 3 15.8

Languagefocus 5 26.3

Table21:-Whichshowsactivitiesforlanguageandskillsinunittwelveare:

Activities Frequency Percent

Listening 3 14.3

Speaking 4 19

Reading 3 14.3

Writing 6 28.6

Languagefocus 5 23.8

Table22:-Whichshowsreviewactivitiesfromunittentounittwelveare:

Activities Frequency Percent

Listening 1 16.7

Speaking 1 16.7

Reading 1 16.7

Writing 1 16.7
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Vocabulary 1 16.7

Languagefocus 1 16.7

Table23:-Whichshowstotalactivitiesfromunitonetounittwelveinthetextbook

are:

Activities Frequency Percent

Listening 21 8.6

Speaking 55 22.6

Reading 46 18.9

Writing 39 16

Vocabulary 29 11.9

Languagefocus 45 18.5

Funwithwords 8 3.3


