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Abstract

TheaimofthisstudywastoinvestigatewhetherEFLteachers'practiceinteachinggrammar

tasksarerelevantornotinthecaseoftwoselectedpublicsecondaryschoolsatMedaWoremo

Woredagradeeleveninfocusedinlinewithvariousgrammarteachingtechniquesandmethods.

Theteachers'practiceinmethodsandtechniquesofteachinggrammartaskinsecondaryschool

atgradeelevenisrelativelyunexplored.Thisresearchpaperthrowslightontheactualpractice

andtechniquesusedinteachinggrammartaskwithreferencetogradeelevenstudentsoftwo

selectedpublicsecondaryschools.Inordertoaddressthestudyproblems,adescribtiveresearch

designwasused.Bothqualitativeandquantitativeapproacheswereemployedinthestudy.Data

forthestudywerecollectedthroughclassroom observation,students’questionaire,teachers’

questionaireandteachers’interview.Regardingtosamplingtechnique,simplerandomsampling

techniquewasemployedtoselect90gradeelevenstudentsandcomprehensivesampling

techniquewasemployedtoselect18EnglishteachersofEdigetbehibiretandModelservice

generalsecondarySchools.Classroomobservationswereusedtoobservetheteachers'actual

classroompracticeandthecomponentsoftaskstobeconsideredinteachinggrammarto

comparedbetweenwhathasbeenstatedinstudentsquestionnaireandtechniqueswhichareused

bytheteachersintheactualclassroompractice.Thefindingofthestudyrevealed thatthe

teacherspracticeandtechniqueswhicharefollowedtoteachgrammartaskareoutdated

methods.Moreover,teachersdidnotusevarioustechniqueslikepairwork,groupwork,dialogue

,narrationandbothdeductiveasWellasinductive.Basedonthefindingofobservationmostof

theteachersdidnotstatethelearningobjectivesduringgrammarteaching.

Finally,recommendationswereforwardedbasedonthemajorfindingsofthestudyinorderto

improveteachers’practiceinteachingEnglishgrammarlanguageskill.
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1.INTRODUCTION

1.1.BackgroundoftheStudy

Englishisoneoftheknowninternationalspokenandstudiedlanguage(Richards,2001).

Recently,Englishisalsousedastechnologicalbusinesseducationscientificlanguageofthe

worldsociety.

Likewise,grammarisanimportanttobetaughtEnglishasForeignlanguage's

(EFL)student's.Itgivesnotonlytheformulabutalsothebasisforlanguageskillslikereading,

speaking,listeningandwriting.AsNunan(2005)saidthatgrammaristhewayinwhichthe

wordschangethemselvesandgrouptogethertomakesentences.Forexample,whenastudent

understandsthegrammarheorshecanreadanEnglishtext,speaktoforeigners,listento

conversations,andwriteparagraphswell.Whyldeck(2003)statedwritingandspeakingcould

behelpedbytheunderstandingofgrammar.

Studentswillnotmasterthegrammarwithoutanyhelp.Therefore,ateacherhasacrucialrole

tohelptheirstudents.Theteachingofgrammarcanbedonebasedonthestudents'need.

Thewaysofteachingmaybedifferentforelementary,secondary,tertiaryandundergraduate

students.Thisstudyfocusesontheteachinggrammarinsecondaryschools.Inaddition,there

aretworeasonsofdoingthisresearch.Thefirstoneisthatthecurriculumsaysthatthe

teachingofgrammarinsecondaryschoolisnotclearlystated.Thesecondoneismy

experienceshowedthatitwasdifficulttogetabetterunderstandingaboutgrammarwhenIwas

insecondaryschool.

Apparently,somesecondaryschoolsinEthiopiahavestudentswhoseskillsandneedsare

differentinlearningEnglish.Thus,theEnglishteachersdonotalwaysusethesametechniques

ineachschool.Themostimportantistomakethestudentshaveabetterunderstandingtoward

grammar.

Thus,thesignificanceofgrammarteachinginspireslearnerstorelevantlearningsituations

(Scrivevener,2011;Thornsbury,2015).Althoughgrammarteachingisimportant,ithasalong

traditionaldebateamongresearchersformanyyears.

However,grammarteachinghastakenplaceseveraldebatablediscussionsandhasalsobeen

seenasahindranceratherthanimportance(walker,etal,2011.AsHarmer(2007)statesthat

grammarteachingisnotassimpleaswehavetalked-about.
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Asaresultofthis,teachersarestillinthewayofdifficultyfromplayingtheoptimalrolesto

teachinggrammarinELT(Benjamin&Berger,2014).

Forexample,inamorerecenttimesfocusonformapproachbecomeanimportantpart.This

approachisbelievedtobeamoreeffectiveteachingbypresentinginputs,explicitinstructions,

Productionandfeedbackstothelearningofgrammar(Fotos&Nasajs,2011).Theteachingof

grammarhasstillremainedunsolvedproblemsforteachersandresearchersglobally.

InEthiopiancontext,grammarteachinghasbeenconducteddeductivelyandtheteaching

grammarhasbecomedifficultinEthiopianschools(Jha,2013).Anotherevidenceshowthat

grammarteachingisstillpracticedtraditionallybyfocusingonformalstructureofthelanguage

(Mebratu,2015;Sharma,2014).

Moreover,AsMengiste(2019)statedthatinthecontextofEthiopianteacherstendtoadoptthe

practice,presentationandproductionapproachwhichfavorstheformaltraditionalgrammar

practiceinEFLclassroom.Otherresearchers(Abreham,2008;Haregwoin,2008;Tiglu,2008)

havealsostatedgrammarisnotintegratedwithotherskillsintheclassroom.Girma(2015)also

investigatedthatteachersmotivatelearnerstofocusonmechanicsdrillsratherthanmeaningful

andcommunicativeactivities.Thisshowsthatteachersfocusedmoreonformalinstructions

thancontextualinductiveapproaches.ItispossibletounderstandthatEFLteachersneedto

awareofgrammarteachingpracticesandthewaytoimplementapproachestoEFLlearners.

Hence,itisimportanttoinvestigatetheEFLteacherspracticeinteachinggrammartasksin

EdigetbehibretandModelserviceGeneralSecondarySchoolsatgradeeleven.

1.2.StatementoftheProblem

Astheimportancehasbeenmentionedaboutgrammar,teachinggrammarisanimportantpart

ofELT.As(Nassaji&Fotos,2011;Thornsbury,2015;Richards,2015),statethatmanyglobal

researchershaveawardedaboutthenecessityofgrammarteachinginELT.

Anotherlocalresearchers(Girma,2015;Zelda,2017)supporttotheteachingofgrammarin

Ethiopiancontext.Therefore,researchersonELTsupportthatteachersshouldbereadyto

delivergrammarteachinginglobalcommunicationtrends(Nassaji,2017).As(Scrivevener,

2014;Thornsbury,2015)alsostatedthatteachersshouldencouragegrammarlearningto

involvelearnersinaclassroom setting.But,grammarlearninghasnotbeenmaximized

effectivelytolearnersnaturalgrammarpractice(McDougal,2018)andgrammarteachinghas

notbeenintegratedtootherskills,especiallytospeakingandwritingskills(Myhill,2014).
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InEthiopiansecondaryschoolcontext,similarproblematicgrammarteachingpracticeis

presented.

Hence,Englishistaughtasasubjectandgrammarisasaskillofthelanguage.Thismeantthat

teachersteachgrammardeductivelyandthenlearnershaveintroubletounderstandruleofthe

language.Investigatingteachers’practiceingrammarteachingisasignificantrolefor

researchersandforELTeducatorsChristisonetal(2020)alsoreportedthat:

Teachersneedtobeinformedandshapedtoplan,instructandassesregardingto

thelearninggrammar.Forimprovedconditions,thequalityofinstructionneeds

furtherstudiestoinformandintroduceteacher'spracticeinteachingbymixing

globalandlocalpractices.

LocalstudieshavesimilarevidencetoEFLteachersinclassroom.Forexample,Haregewoin

(2008)whostudiedtotheeffectivenessofgrammarteachingforstudentswritingaccuracy

reportedthatgrammarhasaddressedcommunicativelytoimprovelearningwritingskill.Other

researchers(Mebratu,2015;Sharma,2014)havedocumentedthatgrammarteachinginthe

contextofEthiopiaisstillpracticedtraditionally.Moreevidencehasstillbeenconductedat

secondaryschool.Forinstance,(Abebe,2013;Mebratu,2015;Yemisrach,2015)andtheresults

show thatstudentsarenotgivenopportunitiestopracticegrammarmeaningfully.As

Nunan(1989)explainsincommunicativelanguagetask,weshouldconsidertheextentinwhich

itisnotnecessarytogiveemphasisonisolatedlinguisticcomponentasapreliminarytoengage

incommunicativetask.However,therearealotofchallengesinEdigetbehibretandModel

servicegeneralsecondaryschoolEFLteachers'techniqueinteachinggrammar.

TheresearcherhasalsoobservedthattheproblemduringhisteachingEnglishatsecondary

schoollevelforeightyears.AsexperienceshowsthatEnglishgrammarteachingapproachin

Ethiopiansecondaryschoolisgiventraditionally.Theremightbealsoitisdifficulttomake

flexibleuseofgrammartaughtintheclassroom.

Theresearcher’sstudyisalsodifferentfromAbrehamDegu(2008)abouttheeffectivenessof

theteachingofEnglishgrammarasaforeignlanguagethroughtheintegrationofform,

meaninganduseinsecondaryschool.Eventually,thisstudyisdifferentfromothersbecause

theresearcherknowsthatthereisnotsystematicevidencewhichshowshowmuchthe

grammartaskteachingisbeingimplementedintheclassroom.Inadditiontothis,thegrammar

taskteachingisnotpresentedinvariousways.Thismeantthat,formbasedgrammarlanguage

teachingisdominantlygiveninEnglishclassesmorethanotherskills..
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ThewholeevidenceshowthatgrammarteachingpracticeshavenotchangedinEthiopian

context.Theremightbechallengesthathinderteachers’practiceinclassroom.Thus,basedon

theglobalandlocalgapidentificationsofthehindrance,theliteraturerepresentedresearcher’s

experience.Generallyspeaking,theresearcherobservedthattherearechallengesinteachers’

practiceduringgrammarlesson.Theseareuseofsimilarteachingtechniques,methods,un

awarenesstointegrategrammartootherlanguageskillsandlackofconsiderthecomponents

oftaskssuchasobjectives,teacher’srole,studentsrole,teachingmethodsaswellinteaching

grammartaskatsecondaryschools.

Consequently,thisstudymotivatestheresearchertoinvestigatehowEFLteacherspractice

andstudentsperceiveinteachinggrammartaskatasecondaryschoolparticularlyin

EdigetBehibretandModelservicegeneralsecondaryschoolatgradeeleven.

1.3.ObjectivesoftheStudy

Thestudyhasbothgeneralandspecificobjectives.

1.3.1.GeneralObjectiveofthestudy

Thegeneralobjectiveofthisstudywastoinvestigateteachers’practiceofEnglishteaching

grammartaskintwosecondaryschoolsatgradeeleven.

1.3.2.SpecificObjectiveofthestudy

Inordertoidentifyandformulateappropriateresearchquestion,aswellastoreviewthe

literaturerelevanttotheselectivetopicthefollowingspecificobjectivesaredesigned.Thusthe

specificobjectiveofthisstudywereto:

• Investigatewhetherthetechniquesofteachinggrammartaskletstudentstoimprove

communicativeskillornot.

.Examinethetechniquesusedtointegratelanguageskillsinteachinggrammartasks.

• Identifythegrammartaskteachingtechniquesusedintheclassroomduringteaching

andlearningprocess.

• AssestherelavantpracticeofthegrammartaskcomponentsforfacilitatingEnglish

languageteachingandlearningprocess.

1.4.ResearchQuestionoftheStudy

Inordertoachievethestatedobjectiveseffectively,theresearcherattemptedtofocusonthe

followingspecificresearchquestions.
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1.Howthegrammartasksarepracticedincommunicationatgradeeleven?

2.Howteachersteachgrammartaskinthetechniquesofintegrationtotheotherlanguage

skillsinEFLclassroom?

3.Whatarethegrammartaskteachingtechniquesusedintheclassroom?

4.Howthecomponentsofthegrammartasksareusedtodevelopstudents'language

proficiency?

1.5.SignificanceoftheStudy

Thefindingofthisstudywillhaveagreatimportanceingivingvaluableinformation

regardingtoteacherspracticeinteachinggrammartasks.Therefore,theresultofthisstudywill

benefitpracticallyforteachinggrammarcommunicatively,integrativelyandconsiderablywith

thetaskcomponentstoachievethegoalofEnglishlanguageteachingandlearning

process.Moreover,theresultofthisstudywillpracticallybeneficialforthestudents,the
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teachers,theresearchersandotherresearchers.Forthestudents,thestudyisexpectedthattheir

difficultiesinlearninggrammartaskscanbeovercome.Anewatmospherewithcommunicative

andintegrativeactivitiesisalsoexpected.Theteachersalsoexpectthestudyasaresourcefor

thesameproblems.Besides,thestudyisexpectedtoimprovetheteacher’sawarenessof

student’sneedforlearning.Similarly,aresearcherexpectsthatthisstudywillimprove

knowledgeandexperienceinEnglishlanguageteachingandlearningenvironment.Eventually,

otherresearchersexpectthatthisstudyisusedtodothesameresearchduetotheproblemin

Englisheducationparticularlyinteachinggrammartasks.

1.6.ScopeoftheStudy

Thisstudy,asstatedearlier,addressessecondaryschoolEnglishlanguageteachers'practicein

teachinggrammartaski.eittriestoexploreteachers'practiceintermsofcommunicative

aspects,integrativeofthelanguageskills,useofvariouslanguageteachingandinvolvementof

grammarteachinglessoncomponents.Inadditiontothis,thestudyislimitedtofindoutteachers

faceinEFLgrammarteachingproblem.Tokeepthestudyinmanageablesize,techniques

delimitedtoEdigetbehibretandModelservicegeneralsecondaryschools,whicharefoundin

MedaWoremoWoreda,NorthshoazoneofAmhararegion.

AstheothersecondaryschoolsareoutsideWoreda,theresearcherofthisstudyisnotinterested

anddoesnotknowaboutthebackgroundoftheschools.Moreover,theresearcherdoesnot

knewthebackgroundofthestudents,teachersandschoolstakeholders.Thus,thestudyis

conductedtoinvestigateteacher’spracticeinEnglishteachinggrammartaskintwogovernment

secondaryschoolatgradeeleven.

1.7Limitationofthestudy

Itshouldbestatedthatthestudyhadgonethroughsomelimitationsduetotime,facilitiesand

inconvenientconditions.Conductingclassroomobservationandarranginginterviewsession

wereveryhardtasks.Forinstance,someoftheteacherswerenotvolunteertobeobserved.It

wasalsoimpossibletoconductfrequentobservations oftheactualinstructionsformany

factorssuchaslackoftime,absenceofteachers'willingness,lengthoftimeamonggrammar

lessons,in-truptionoftheclassduetosemestermid-examandpeaceinstabilityaroundthe

areabroketheclass.

Itisbelievedthatthestudymighthavebeenmorereliableifitwaspossibletoincreasethesize
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ofpopulationsincethelargerthesamplesizeisthebetterthereliability.

1.8Keyoperationaldefinitions

Investigation:examinetheevidenceinmethodofteachingandlearninglessonsinEnglish

grammarlesson.Practices:practicalimplementationofteachinggrammar.Tasks

:Manipulating,directingandmotivatingthestudentstodoanyactivitiesintheclassroom.

Technique:Theactualclassroomimplementationofthelesson.
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2.REVIEWOFRELATEDLITERATURE

Introduction

Astheobjectiveofthisstudytoinvestigateteacher’spracticeinEnglishgrammartaskintwo

secondaryschoolsatgradeeleven.Anattemptismadetoreviewthetheoreticalbackground

thatundergoesthefocusareasofthestudybasedondifferentlinguistperspectives.

2.1.DefinitionofGrammar

Grammarmeansaruleandprincipleoflanguagewhichhelpsstudenttoconductmeaningful

communication.Itmainlyconcernswithformandstructureofwordsandtheirrelationships

insentence.Forthisreason,grammarplays agreatcontributiontolearners‟language

acquisition.Asaresultofthis,differentscholarsdefinegrammarindifferentways.For

example,Harmer(1987)statesthatgrammarmeansthestudiesofrulesandpracticesbymeans

ofchangingwordformandcombiningofsentences.Finch(2000)onhispartdefinesgrammar

aslanguageruleswhichnativespeakersintuitivelyfollowintheproductionofwell-formed

constructions.Inadditiontothis,grammarisabackboneoflanguagesystemwithoutwhich

communicationexistsdifficult(Thornsbury,1999).Inotherwords;Catford(1967)citedin

Abreham(2008)definesgrammarasanessentialpartalanguageinwhichtheentirelanguage

systemisbuilt.ThatmeansgrammaticalknowledgeisthebaseforEnglishasasecond

languagelearningandteachingformeaningfulcommunication.̀

Althoughlanguageisstillremainsoneofthemostproblematicareasinlanguageteachingand

learning.Larsen-Freeman(1991)postulatesthatthetermgrammarisambiguousandthose

definitionsofgrammarabound.Shealsomakesadistinctionbetweenprescriptiveand

descriptivegrammar,soprescriptivegrammarprovidesrulesforcorrectlanguageusage

whereasdescriptivegrammardescribeshowspeakersactuallyusethelanguage.Larsen-

Freeman(2001)furtherpointsoutthatlinguistmakeadistinctionbetweentwotypesof

descriptivegrammarofformalandfunctional.Informalgrammar,thestressisontheformor

structureofalanguageandalmostnoattentionisgiventomeaning,contextorlanguageuse.

Functionalgrammarontheotherhandtriestoexplain“whyonelinguisticformismore

appropriatethananotherinsatisfyingaparticularcommunicativepurposeinaparticular

context”(LarsenFreeman,2001,p.34).
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2.1.1.TheoriesoftheGrammarTeaching

Inthe1950s,structuralism wastheprevailingtheoryinlinguistics.Itwasbelievedthat

categoriesofgrammarshouldnotbeestablishedintermsofmeaningratherthanintermsofthe

distributionofthesentencestructure(Fries,1952;Larsen-Freeman,2001).Nexttothis,

behaviorismwasthedominanttheory,whichwasdominantindescribinghowlanguagesare

perceivedinwhichthelanguageisseenasverbalbehaviorinthecontextofPPP1.Moreover,

newgrammarapproacheswereinvolvedwithadifferentview.Forexample,thenaturalistic

grammarinstructiontheorywhichhelpslearnerstodevelopcommunicationskillsbymeansof

promotingfunctionalgrammarinstruction.

2.1.2TeachingGrammar

Teacher'smethodologymeansthepracticeorwaysofteachinginclassroom.AsSingh(2008)

statesteachingpracticesasasystematicorganizedactivityundertheguidanceofexperienced

supervisors.practicemeanswhatactuallyhappensinaclassroom.Azar(2007)alsostated:

oneimportantaspectofgrammarteachinghelpslearnerstodiscoverthenature

oflanguagepatternsthatmakewhatwesay,read,listenandwrite.without

grammarwewouldhaveonlybodyexpressionstocommunicatemeaning.

Practically,inteachinggrammar,learnersaretaughtrulesoflanguagewhichiscommonly

knownassentencepatterns.AsDoff(2000)statesthatthroughlearninggrammarstudentscan

expressmeaningsintheformofphrases,clausesandsentences.AsLongandRichardscitedin

Eisenstein(1987)alsoreportedthatitcannotbeignoredthatgrammarplaysacentralroleinthe

fourlanguageskillsandvocabularytoestablishcommunicativetask.

2.1.3TheaimofGrammarTeachingandLearning

Theissueofgrammarteachingandlearningwasamajorissueforthelanguagedevelopment.

Althoughtheroleofgrammarhasmanycontroversialissuesinthefieldoflanguagepedagogy,

therehavebeenmanydivisionsinthepre-grammarians,ant-grammariansandmoderate

grammariangroups(Nassaji&Fotos,2011).Forinstance,inpre-grammariansgrammarlearning

isthemostimportantelementandtheessentialinstrumenttogetadequatestructures.Whereas,

anti-grammariansproposedthatalanguagecanbeachievedeffectivelythroughcommunicative

practice.Ontheotherhand,asBaleghizadehandGhobadi(2012)statethat:

ModerategroupledtotheestablishmentofCommunicativelanguageteaching,

whichshowsthatgrammarshouldnotbeoveremphasizedneitherberejected.
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Asresultofthis,learnersshouldlearnboththeform andmeaning

simultaneously.

AsEllis(2006)alsoreportedthatgrammarteachingshouldnotbereliedononlyintheformof

grammaticalstructuresbutalsoexplainsthemeaningandusesofthestructure.

2.1.4StyleofTeachingGrammar

Rule-drivenpresentationisadeductiveteachingtogrammarinstruction(Thornsbury,

2001).Asaresultofthis,thisapproachhassomedrawbacks.Forexample,ithasnotbeen

appliedforalongtime,itdoesnothelptoachievetheoralcommunicationinlanguage

teachingandlearningprocess.Learnersbecometoooverwhelmedwithgrammaticalrulesand

explanations,whichmayborelearners

Aquestionofgrammarlearningandpracticinghasbeenvalidatingwithconvincingempirical

verifications(Ellis,2006).

Consequently,deductiveapproachtogrammarteachingdoesnotreceivemoreattentionthan

inductiveapproach.Althoughdeductiveapproachhasaweaknesses,timesavingandnumerous

grammaticalstructurecouldbetheadvantageofdeductiveapproach(Thornsbury,(2001).

AsBrown(2001)statesthatinductivegrammarinstructionismoresuitableinacertainreason.

First,ithasadebatewiththeconceptofinter-languagedevelopmentandnaturallanguage

acquisition.Second,itallowslearnerstodevelopmoreintrinsicmotivationthroughdiscovery.

Then,learnerscanhaveacommunicativefeelingduringclassroomactivities.

Explaininggrammarinductivelyalsohelpslearnerstoreachinageneralizationaboutstructures

ofgrammarthroughvariouspracticesandexamples.
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2.1.5.ChallengesinteachingandlearninggrammarintheEFLcontext

AsChowdhury(2014)statesthatteachingEnglishgrammarisachallengetaskfornon-native

countries.Forexample,lackofencouragementandtheattentionofthelearnertoacquire

Englishgrammarinputsinclassroomsarethemajorproblems.

AccordingtoYusob(2018)documentedevidenceshowthatteachingEnglishgrammarfor

nativespeakersisadifficulttaskduetothestudent’slackofmotivationandcommitmentin

acquiringtheEnglishlanguagegrammarbasedinputsintheclassroom.

Previously,teachingandlearninghavehistoricallybeendominatedbythegrammartranslation

method.

2.2.1.Teachers'facingproblemsinteachingandlearninggrammarinEFL

context

AsYosube(2018)statesthatlanguageteachersfoundgrammarasaproblematicaspectof

instructionEnglishasasubject.Moreover,accordingtoAlmekhlafiandNagaratnam(2011)

themostcommonchallengesareteacher’sbeliefsinteachinggrammar,problemsofhandling

largeclasses,problemsoftimelimitationandlackofknowledgeonunderstandingstudent’s

needs.

ItisalsochallengingforEFLlearnerstolearngrammarstructuresaccurately,meaningfully

andappropriatelyinacertaincommunicativeperspectives(Schmitt,2020).

Eventually,Borg(2015)states:

classroomactivitiesareinfluencedbypersonalpedagogicalbelievesystems.

Thedebateaboutthebestwaytoteachgrammaristhecreationofpersonal

pedagogicalbelievesystemforteacherstoresultintheimprovementofdifferent

practiceingrammarandlanguageteaching.

2.2.2.Feedbackandcorrection

Feedbackandcorrectionmusttakethroughoutthelesson.Theteacherscorrectionmayvary

accordingtothelanguageofthephaseofthelesson.AccordingtocelceMurcia(1988)inthe

practicephasecorrectionshouldbepredominantlystraightforward.Itisveryimportantto

motivatelearnersfortheircorrectresponses.Afterateacherintroducesgrammaticalitem,he

/sheasksthemtopracticethelanguage.
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Atthistimesupportivefeedbacktodevelopconfidencetousealanguage.Thefocuserror

correctionshouldbeonmeaningratherthanongrammaticalform(Markee,1997).

Therearedifferentkindsoferrorcorrectionlikepeercorrection,self-correction,teacher

correctionandsoon.

AsTudor(1996)statesthatwithregardingtoerrorcorrectioningrammar,thefirststepisthe

establishmentofcertainparameters.

Teachersusedifferentmeanstocorrecttheirstudent’serrorslikecontrolledcorrection,and

guidedcorrectionandguidedcorrection.Teachersshouldtelltheirstudentsexceptionand

complicationsongrammarrules.Thismayhelpthemtoavoidovergeneralizationoftherules.

2.2.3.DefinitionofTasks

Inordertomakeusefultasksforclassroomlearning,itisimportanttodefinetaskwithreference

tounderstandingitsmajorfeature.Taskhasdifferentwaysofdefinitionbydifferentresearchers

andexperts.Forexample,Nunan(1989)statesthedefinitionoftasksinthefollowingway.Task

isclassroomworkthatinvolveslearnersinunderstanding,directing,producingandinteractingin

thetargetlanguagewhiletheirattentionisonmeaningratherthanonform.

Similarly,accordingtoEllis(2003)postulated:

Ataskisaworkplanthatrequiresstudentstoprocesspragmaticallytoachieve

anoutcome.Thus,ataskisintendedtoresultinlanguageuseintherealworld.A

taskcanalsoinvolveproductiveorreceptiveskillsinvariouscognitiveprocesses.

Asaresultofthis,Ellisdesignedsixcriteriaforafeatureofatask.Theseare:

1.Ataskinvolvesaprimaryfocusonmeaning

2.Ataskisaworkplan.

3.Ataskcaninvolveanyofthefourlanguageskills.

4.Ataskhasclearlydefinedascommunicativeoutcome.

5.Ataskengagescognitiveprocesses.

2.2.4.ClassificationofTasks

AccordingtoWillis(2003)tasksareclassifiedintosixbasedonthesixmajorcognitiveprocess

fromsimpletocomplex.Theseare:

1.Listing

2.Orderingandsorting

3.Comparingandcontrasting
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4.Problemsolving

5sharingpersonalexperiences

6.Creativetasks.

Ontheotherhand,RichardsandRodgers(2001)puttasksintofivecategoriesbasedonthetypes

ofinteractionthatoccursintaskincludesjigsaw,information-gap,problem-solving,decision-

makingandopinionexchange.

2.2.5.TasksinGrammarandTeachers

Inteachinggrammar,task-basedactivitiesrequirefrom learnerstousesomeparticular

languageitemstocompleteatask.Grammaticaltasksdifferentfromclassroomexercises

becauseengagingintasksprovidelearnersfreetosaywhatevercomesintheirmind(regarding

tothetopic);sothelearners focusonconveyingmeaning,andgivethebestoftheir

performancetotheirpair,whichleadsthemtosuccessfuluseofgrammarstructures,Rashtchi

andKeyvanfar(2007).Learnerstrynotonlytoconveymeaningbutalsotousedefinite

grammaticalitemstocompletethetask.Therearemanytasksthatteacherscanincorporateinto

theirclasses.Someofthemwillbeshortlydescribed:

Consciousness-Raising(C-R)Tasks:(GCRTs)integratethestudentsinthedevelopmentof

grammaticalknowledgethroughinteraction.Shokouhi(2009)claimsthat“CRtasksaimedat

assistinglearnerstonoticegrammarformsthroughmeaning-focusedinteraction”.Through

GCRTs,learnersfindoutthegrammarrulesandprincipleswhilebeingengagedwithsuchtasks,

herebyteacherdoesnotgiveanyexplicitrule,butlearnersarefreetofindgrammaticalrules.

AccordingtoSkehanandSwain(2001),learners‟involvementintaskscanaffecttheir

languageprocessingandlearningcapacity".AstoRichards(2001:223)state:

taskscreateanenvironmentinwhichnegotiationofmeaninganddevelopmentof

languagetakesplace.Theysay“Engaginglearnersintaskworkprovideabetter

contextfortheactivationoflearningprocessandhence,ultimatelyprovides

betteropportunitiesforlanguagelearningtotakeplace.”

Astolearners,taskisbelievedtofosterprocessofnegotiation,modification,rephrasing,and

experimentationthatareattheheartofsecondlanguagelearning.Tasksdemandlearnersto

followsomeprocessesandusesomestrategiesandappropriatelanguageontheirwayto

accomplishthem.Tasksareveryimportantforintegrationofthefourlanguageskills.Tasks

alsohavepotentialofinducinglearnerstoprocessreceptivelyorproductivelyskill(Lompoudi,

2005).Learnersmayneedtospeak,listen,readandwritewhiletheiraimistosolveaproblem,
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playaroleplay,solveapuzzle,etc.

Tasksarebestinstrumentstoletthelearnersdosoanddevelopalllanguageskills

simultaneously,asitdevelopsinreallife.Taskscanalsocreatemotivationamongthelearners

astheythemselvesactivelyinvolvedintheprocessoftaskaccomplishment.Motivationcan

alsoresultfrom“havingrealoutcomestoachieveinthetargetlanguageandthefeelingof

successinachievingthemandsharingtheresultswithothers.‟Whiledoingthetaskstudents

helpeachother,shareexperiencesetc.Evenataskmaycreateakindoffunthroughitsprocess.

Insummary,tasksareconsideredtobeusefulinteachingforeignlanguage,especiallyforthe

learnerswhohavenoopportunitytousethetargetlanguageinreallife.Tasksgivegolden

opportunitytouseit.Theyareusedasacontextforlanguagelearning.Tasksmotivatestudents

tolearncreatingfunandlesseninganxietyamongthem.Theyhavepotentialtomakelearners

confidentinusingthetargetlanguage.Itshould,therefore,berememberedthatcareshouldbe

takenwhileselectingordesigningandimplementinglearningtaskstomaketheminterestingto

thelearners.

2.3.1.ComponentsofGrammarTask

Tasksareclassifiedintomanycategoriesbyscholars.AsRichards(2003)statesalltaskshave

featureincommonwhichareusefultoconsiderwhendesigningandevaluatinggrammartasks.

Nunan((1989)citedinRichards,2003:116)suggeststhatalllanguagetaskshavefivecore

components.Theseareinput,goal,setting,rolesandactivity.

2.3.1.1.TaskInput

Taskinputgenerallycontainsverbalornon-verbalissuesinwhichthetaskparticipantshaveto

dealwithwhenperformingatask(Richards,2003).Forexample,verbalissuesmaybespoken

orwrittenlanguage.Whereas,nonverbalissuesincludepictures,photosdiagrams,chartsand

maps.

AccordingtoNunan(2004)inputcanbeprovidedbyateacher,atextbookorsomeother

source.Similarly,authenticityininputreferstotheuseofspokenandwrittentextthathasbeen

producedforthepurposeofcommunicationratherthanlanguageteaching(Nunan,2004).

AsNunanpointout,thereisavalueinlearner’sexposuretoauthenticinput.

2.3.1.2.Goals

AsNunan(1989)definesgoalsasgeneralintentionsbehindanygivenlearningtasks.Goals

establishabridgebetweenthetaskandthecurriculum.Sometimesgoalscanbeinferredfrom
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anexaminationoftasksiftheyarenotexplicitlyexpressed.Thisindicatesthatthereisagoalin

atask.Theremaybeonetoonerelationshipbetweengoalsandtasks.

2.3.1.3.PlaceandManner(Setting)

AccordingtoRichards(2003)settingreferstotheactualsitewherethelearningoccurswhether

intheclassroom,thelibrary,multimedialaboratory,athomeorinthecommunity.This

concernshowlearnersareaskedtodothetasksindividually,inpairs,insmallgroupsorasa

wholeclass.

Similarly,settingreferstotheclassroommanagementimpliedinthetask.Italsorequires

considerationofthetasktobecarriedoutwhollyorindividuallyoutsidetheclassroom

(Noonan,1989).

2.3.1.4.RolesofLearners

AsRichards(2003)statesthatmanytasksrequirestudents’performanceoverthespokenand

writtenlanguagetheyproduce.Thismeantthatstudentshavetoparticipateinclassroom

activitiestodoingroup.Theyhavetotakearesponsibilityfortheirownlearning.

2.3.1.5.RolesofTeachers

Teacher’srolemeansanabilitytobeflexibleinmovingbetweenrolestothesuccessofaclass

(Richards,2003).Thismeantthatteachershavelesscontrolclassandmorefacilitatorroles.

Similarly,asHedge(2000)statesthatteacher’srolemaybeascounselor,mediatorand

supporters’learners’aswellascreatorforaclassroomatmosphere.

Asresultofthis,teacher’srolemaybeusedtocheckwhethertheteacherisproviding

instructiononalanguagepoint,organizinggroupdiscussionsofareadingandmonitoringpair

work.Thus,teacher’sroleintheclassroomplaysasignificantroleinimprovingoral

communicationandotherlanguageskills.

2.4.Learner'sActivity

AsNunan(2004)statesthatactivitiesspecifylearner’sactualdoingwiththeinput,which

formsdeparturefromthelearningtask.

Therefore,classroomactivitiesshouldbecloselyrelatedtorealworld.Asalanguageisatool

ofcommunication,methodsshouldconcentrateonthemessage.Accordingtothetypesof

knowledgeorskills,therearethreemaincategoriesingrammarclassactivities.Theseare:
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mechanics,languageandcomposing.

Mechanicsreferstodevelopgraphlogicalskillswhichfocusonhandwriting,punctuationand

skillsofparagraphing.

Inlanguage,throughfamiliarizinganddevelopingthelinguisticskills,studentsneedto

understandandengageindevelopingcommunicationskills.

AsRichards(2003)statedthatactivities,whicharedevelopedandpracticedintheactual

communicationskillsareresultedfromcomposingactivities.

2.4.1.GrammarTeachingPrinciple

Ellis(2009)identifythreeprinciplesintheselectionofspecificinstructionalprocedures.

Thesethreeprinciplesareinformedbyonegeneralprinciplewhichstates:"Effectivegrammar

instructionmustcomplementtheprocessesofL2acquisition"(p.195).Thefirstis"thegiven-

to-newprinciple"where"existingworldknowledgeisexploitedasaresourceforconnecting

knownor‘given’meaningwithnewform-meaningmappings"(p.194).Thisprincipledraws

ontheideathattheprocessofdiscoveringnewform/functionconnectionsinvolvestheuseof

learners'schematicknowledge(whattheyalreadyknowabouttheworld).Thiscanbedonein

twoways.First,learnersaretaughthowaknownmeaningisexpressedusinganunfamiliar

form.Forexample,howthepresentprogressivetenseisusedtoexpressanactioninprogress.

Second,learnersaretaughthowaformwithwhichtheyarealreadyfamiliarforconveyinga

knownmeaningcanalsobeusedtosignalanotherknownmeaning.Forinstance,howthe

presentprogressivetensewhichlearnersalreadyusetosignalanactioninprogresscanbeused

toexpressplannedfutureevents.

Basedonthesecondprinciple,"theawarenessprinciple",theprocessofdiscoveringnew

form/meaningmappingsinvolvesawareness.ThisprincipleisstronglysupportedbySchmidt's

(1990)noticinghypothesiswhichrequireslanguageinstructiontodirectlearners'conscious

attentiontogrammaticalitemsthatwouldnotnormallybenoticedwhenlearnersareexposed

tomeaning-focusedinput.Toincreasestudents'awareness,techniquessuchasinput

enhancement(SharwoodSmith,1993),consciousnessraisingtasks(Fotos,1994;Fotos&Ellis,

1991),andexplanationofgrammaticalrulescanbeused.Thethirdis"thereal-operating

conditionsprinciple"accordingtowhich"theprocessesofacquiringform/meaningmappings

isnotcompleteuntillearnersareabletopracticetheminacommunicativecontextandthrough

aprimaryfocusonmeaningratherthanonform"(Batstone& Ellis,2009,p.194).This

principletreatsgrammarasatoolforengaginglearnersineffectivecommunication,whilethe
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firsttwoprinciplestreatitasanobjecttobestudiedandanalyzed.Toapply"thereal-operating

conditionsprinciple",focusedtaskscanbeused(Batstone& Ellis,2009).Suchtasksare

designedtoelicittheuseofaparticularlinguisticfeaturewhiletheprimaryfocusison

meaning(Ellis,2003).Whatteachersthinkabouttheseprinciplesformspartsoftheircognition

which,inturn,willinfluencetheirinstructionaldecisions(Borg,2003).Therefore,ashort

accountofteachercognitionseemsrequired.

Grammarinsecondlanguagepedagogy,advocatesofCLTbelievedthatcommunicativemeans

morethanknowledgeofgrammar.

2.4.2.GrammarTeachingTechniques

Althoughthereisageneralconsensusamongscholarsontheimportanceofincorporating

grammarinsecondlanguagepedagogy,theissueabouthowitshouldbetaughtremains

controversial.Thesourceofsuchcontroversyistheabsenceofonebestgrammarteaching

approachusedforteachingallgrammaticalrulesas(Petrovltz,1997)pointedout.Asaresult,

wehavedifferentoptionsusedforteachinggrammar,suchasexplicitgrammarinstruction,

implicitgrammarinstructionandtherecentlyintroducedapproach-integratedgrammar

teachingapproach.Thefollowingsectionswilldiscussthefeaturesofthesegrammarteaching

approachesaswellasdifferentviewsraisedinconnectionwiththem.

2.4.3.ExplicitGrammarTeaching

Tobeginfromitsdefinition,explicitgrammarteachingreferstoanapproachwhichstartswith

directpresentationandexplanationofgrammaticalrules,followedbyexamplesaccordingto

(Lock,1990;Girma,2005;Fortune,1992;Thornsbury,1999)pointofview.Somecallit

deductiveapproachtogrammarteachingorrule-drivenlearning(Thornsbury,1999).Ina

similarway,Harmar(1987:4)describedexplicitgrammarteachingas:Overtgrammarteaching

meansthattheteacheractivelyprovidesthestudentswithgrammaticalrulesandexplanations

theinformationisopenlypresented.So,withovertteachingweareexplicitandopenaboutthe

grammarofthelanguage.Inthecaseofexplicitgrammarteaching,theprimaryfocusisonthe

formaspectofthelanguageandasaresultthemeaningaspectoftheformissomewhatignored.

Mostoftheexercisesgivenfollowingexplicitgrammarteachingaremoreofaccuracy-focused.

However,asEllis,etal(2001)andothersuggestthatanexclusiveemphasisontheformaspect

ofthelanguagealoneisnotasufficientconditionforthedevelopmentofcommunicative

competence.Theremustbealsoanemphasisthatshouldbegivenforthemeaning-focusedor
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fluency-focusedactivitiesthatenableslearnerstointeractfreelywithoutfearofcommitting

grammaticalerrors.But,thisdoesmeanthatexplicitgrammarteachingisirrelevantanditdoes

nothingtohelpcommunication.Itcontributesalot.How?Thefollowingscholarshavethe

answertoit.Inthefirstplace,asEllis(1993),Azar(2007),Thornsbury(1999)andHarmar

(1987)discussed,explicitgrammarteachinghasParamountsignificanceinmakingL2learners

havethenecessaryandbasicgrammarknowledgewhichcanformthebasementinlanguage

acquisitionprocess.Thisismainlybecause,unlessonehasthebasiclinguisticknowledgeasto

howwordsarecombinedtoformlargermeaningfulunitsoflanguage,fluency-focusedor

meaning-focusedlanguageinstructioncannotexist.Andthislinguisticknowledgebasement

canbeachievedthroughovertexplanationofrulesforlearners.Inthisregard,Fotos(1998)

stated,"Explicitinstructionincreaseslearnerawarenessofthetargetstructureandimproves

accuracyinitsuseaswellasprovidingopportunityformeaningfocusedcomprehensionand

productionofthetargetstructure"(p.98)."Theotherimportanceofexplicitgrammarinstruction

isitspositiveroleinmonitoring.Krashen(1982)arguedthatexplicitknowledgeofgrammar

helpslearnersintheformofmonitoringcertainlanguageperformance.Ellis(1993)underlined

thatmonitoringoutputconstitutesonesourceofinput.Despitethis,Krashen(1982)arguedthat

explicitknowledgeofgrammarcannotbeconvertedintoimplicitknowledgeandthiscondition

willadverselyaffectstudents'productionskill.But,Ellis(1993)believedthatexplicit

knowledgecanbechangedintoimplicitknowledgethroughpractice.Inadditiontothis,Ellis

(1993),Thornbury(1999)andGirma(2005)suggestedthatexplicitknowledgeofgrammar

helpslearnerstonoticecertainlinguisticitemsinthelaterlanguageacquisitionprocess.Itcan

functionasakindof'advance-organizer'whichhelpsthem toestablishmeaning-form

relationshipwhichinturnisveryimportanttocomprehendmeaning.Despiteallthese,explicit

grammarteachinghassomeshortcomings.Overtgrammarpresentationencouragesateacher

frontedteachingandlearningprocess.Asaresult,theteachertalkingtimewillbetoomuch,

whereasstudentswillhaveaverylimitedtimeaswellasexposuretodocertaincommunicative

tasksthatfosteractivelearningas(Thornbury1999)stated.Anditisself-evidentthatsecond

languagelearningclass-roomsaretheonlyenvironmentorplaceforlearnerstopracticethe

targetlanguageinacommunicativemanner.Thiswillhighlyaffectlearners'fluency

development,probablytheendgoalofsecondlanguagelearning.
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2.4.4.ImplicitGrammarTeaching

Unlikeexplicitgrammarteaching,grammaticalrulesandformsarenotpresentedand

explainedforL2learnersovertly.Ratherstudentsareexposedtoanumberofexampleswhich

couldbeintheform ofreadingtext,dialogueorconversationwhichembodythenew

grammaticalform orrule.Then,studentsareaskedtoexplorethenewlinguisticform

presentedinthegiventextbymeansofsearchingcommonfeaturesrevealedinthetext.

Therefore,atthebeginningofthelesson,students'attentionsaredrawntothemeaningorthe

messageconveyedthroughthatparticulartext,nottothegrammaticalaspect.Thatiswhy,

somescholarscallit,rule-discovery,orlearningthroughexperience(experientiallearning).

(Cunningworth,1984,Fortune,1992,-Thornsbury,1992,Ellis,1993]Harmar(1987:4)

describesimplicitgrammarteachingas:Covertgrammarteachingiswheregrammaticalfacts

arehiddenfromthestudentseventhoughtheyarelearningthelanguage.Inotherwords

studentsmaybeaskedtodoaninformationgapactivityorreadthetextwherenewgrammaris

practicedorintroduced,buttheirattentionwillnotbedrawntothetextandnottothegrammar.

Incases,thechildaswellastheL2learnerswillbeexposedtoa'massiveamount'of

compressibleinputwhichfacilitateslanguageacquisition.Here,asopposedtoexplicit

grammarteaching,itisthestudentswhotakemuchoftheclasstimetalking,andthus,thereisa

shiftastothegrammarteachingmethodsfromtheteachercovering(teacher-fronted)grammar

tothelearnerdiscoveringgrammaras(Thompson,1996)stated.Discoverylearning,(thekey

techniqueinimplicitlearning,encourageslearnerstoinvolvemoreactivelyinthelearning

processandthereby,therulestheydiscoveredwillbemorememorable,meaningfuland

serviceable.Besidethis,ifstudentsengagedinaproblem-solvingactivitythatcanbedonein

grouporinpair(Collaboratively)studentswillhavemoretimetopracticethetargetlanguage

whichfostersthedevelopmentofthecommunicativeability.Ontopofthese,itmayhavealso

apositiveimpacttoencouragelearnerautonomy.(Girmaetal,2005).However,despitethe

abovemeritsofimplicitgrammarteaching,ithasalsoafewshortcomings.Thornsbury

(1999:54)stated,"Thetimeandenergyspentinworkingoutrulesmaymisleadstudentsinto

believingthatrulesaretheobjectiveoflanguagelearning,ratherthanmeans."Inconnection

withthetimespentinthediscoveryactivity,itmayalsotaketoomuchofthetimeallocatedfor

productionoftherules.

Inaddition,itdemandstheclassroomteachertoworkhardinplanningthelessonthatcan

guidethelearnertoaccurateformulationoftherulesandsoon(Thorbury1999).Ingeneral,
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fromthediscussionwehadsofar,wecannottakesidethatinductivegrammarteachingis

relativelyeffectiveandbeneficialthandeductiveandviceversa.Wehavenoconclusive

researchfindingsthatcanclearlyshoweitherapproachiseffective(Thornsbury,1999).Dueto

this,scholarssuchasLocketal(1999)andotherssuggestthateitherapproachisacceptableas

longaswecanapplythemaccordingtothegivensituationaswellasaccordingtothekindof

linguisticitempresented.Inthisregard,ascitedinGirma(2005),DoughtandWilliams(1998)

suggestthefollowing:"Moreoftenthenatureoftheformsimplyhasanimpactuponthe

decisionastowhethertotakeanexplicitorimplicitpossibilitytodrawingattentiontoform."

Duetodifferentfeaturesthateachlinguisticformhas,itsoundslogicaltocombineexplicitand

implicittechniques(Azar,2007).

2.4.5Rolesofteachersandstudentsinintegratedskillsteaching

Approachesandmethodsinlanguageteachingindicatesthatanylanguagepracticereflects

rolesoflearnersandteachers(Richards,2001).

AsNunan(1989)statedthatteachersandlearnersrolerefersthepartthatteachersandlearners

areexpectedtoplayinlanguageteaching/learningprocess.Similarly,teacher'sandstudent's

rolesareoneofthemajordeterminantfactorforeffectiveintegratedskillsteachinginschools

(oxford,2001).
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3.RESEARCHDESIGNANDMETHODOLOGY

Themainpurposeofthisstudywastoinvestigatewhethertheteachers'practicethroughthe

techniquesofteachinggrammartaskimprove students'communicationability atgrade

elevenintwoselectivesecondaryschoolsornot.Inorderstoachievethisobjective,a

descriptiveresearchwasemployed.Theresearcherhasemployedthismethodmainlybecause

hebelievethatitissuitableandrelevantforthestudywhichlooksintowhatactuallyhappens

intheclassroominteachingandlearningprocess.Toobtaindescribtiveinformation,heused

surveyquestionaire.theresearcherusedadescriptiveresearchdesign.Descriptiveresearchisa

kindofresearchdesignthatisusedtogatherinformationaboutexistingsituationsforthe

purposeofdescriptionandinterpretationoftheproblem.Creswell(2003)statedthatdescriptive

researchdesignwassuitabletodescribeasituationandaphenomenonbasedonsamplesthat

representapopulation.Underthisdesign,bothqualitativeandquantitativeapproachesofdata

interpretationandanalyzeisusedforrichnessanddepth(Hancock,2006).qualitativeapproach

wasusedtointerpretandanalyzedatagatheringthroughobservation,questionnaireand

interview.Whereas,quantitativeapproachwasappliedtoanalyzedataobtainsfromchecklist

intheformoftableandpercentage.

3.1.ParticipantsoftheStudy

DatawascollectedfromEdigetBehibretandModelservicegeneralsecondaryschoolteachers

andstudents.Inadditiontothis,therewere456eleventhgradestudentsinEdigetBehibretand

Modelservicegeneralsecondaryschools.Amongthese,90studentsweretakenassamplefor

thestudy.Moreover,twoEnglishteachersweretakenassourceofinformationforobservation,

sothattheteacherswereobservedfivetimeseach.Eventually,fourteachersweretakenfor

interview.

3.2.SamplingPopulation

ThetargetpopulationofthestudywaseleventhgradestudentsinAmhararegioninnorthshoa

zoneMidaweremoworedainEdigetbehibretandModelservicepublicgeneralsecondary

school.Thestudentshavebeenlearninggrammarformanyyears.Thesamplesizeofthe

participantswere90randomlyselectedstudentsfromthetwoschoolswith45studentsfrom

eachschool.

AlltheavailableEnglishteachersinthetwoselectedschoolswerealsoparticipated.Therefore,
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thestudywasconductedwithfourteachersforinterview andeighteenteachrsfor

questionnaires’whoactuallytaughtEnglishintheschool.

3.3.SamplingTechniques

Thedataforthisstudywascollectedfrom EdigetBehibretandModelservicegeneral

secondaryschoolgradeeleventeachersandstudents.Simplerandomsamplingtechniquewas

usedbecauseitgivesequalchanceforthetotalpopulation.FraenkelandAllen(2009)stated

thatthekeytoobtainsimplerandomsamplingistoensurethatteacheverymemberofthe

populationhasanequalaswelasindependentchanceofbeingselected.Thus,theresearcher

hasanintentiontogiveequalchanceforallgradeelevenstudents.Comprehensivesampling

techniquewasalsousedtoselectteachers.TheschoolhasassignedfourEnglishteachersfor

eightsectionofgradeelevenstudentsandtheseteacherswereselectedforbothobservation

andinterview.Inadditiontothem,theresearcherselectfourEnglishteacherswhoareteaching

ingradeelevenforinterview.ThetwogradeelevenEnglishteacherswereobservedfivetimes

each.Finally,fourofthemwereinterviewed.

3.4.DataGatheringInstruments

Takingtheadvantagesofusingamixedapproachintoconsiderationobservation,

questionnaireandinterviewwasused.Thechoiceofdatagatheringmethodisdeterminedby

therequirementsofagivenresearchtaskandresearchdesigninspecificbytheresearch

questionsmet.

Hence,inordertounderstandfactorthataffectteacher'spracticeinteachinggrammartask

,variousinstrumentswereusedinthisstudyinvolveclassroomobservationquestionnaireand

teacher'sinterview.

3.4.1.Classroomobservation

Inthisregard,theresearchergatherthedatarelatedtoteachers'practiceofEnglishteaching

grammartaskintheactualclassroom.

Askothan(2004)statesthatobservationisimportanttoolthatcanbeemployedin

descriptiveresearchtypesforgatheringdataonteachersandstudentsbehaviorintheactual

classroom.

AccordingtoBestandCahan(1989),observationgivesthefirsthandaccountofsituation

understudyandwhencombinedtheotherdatacollectingtools,itallowsforholistic

interpretationofthesituationswhicharebeingstudied.AsRobson(2002)furtherstatesthat
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datafromdirectobservationcontrastwithandcanoftenimplementinformationobtainedby

virtuallyinothertechniques.Thus,theresearcherconductedclassroomobservationssothat

itwouldhelphimtogatherprimarydatabygivingtheopportunitytolookattheactual

practiceofteachinggrammartasks.Accordingly,thegoaloftheobservationwastocheck

whetherornottheteacherspracticeinteachinggrammarusesvarioustechniquesand

considerscomponentsoftasksintheirteaching.Itwasalsointendedtoobservehow

feedbackwasprovided.A totalofsixteenclose-endedandopen-endedclassroom

observationquestionnaireswereconductedbytheresearcheroncomponentsofteaching

grammartask.

Eventually,twoteacherswereobservedfivetimeseachindifferenttimeintervalsforthe

actualclassroomobservation.

Therefore,theclassroomobservationsweremadebasedonchecklistofdifferentgrammar

teachingstylewiththescaleof"YesorNo“responses.(seeAppendix-A).

3.4.2.Questionnaires

Thequestionnaireswereusedtoobtaininformationaboutcomponentsofgrammartaskand

techniquesofteachingforstudents.

AsSharma(2000)statedthataquestionnaireenablesaresearchertocollectdatafromlarge

numberofindividualswithinashortperiodoftime.Itisalsoeasytoadministertoanumber

ofsubjectsinoneplaceatatime.Similarly,Itwasalsodesignedtocollecttherelevantdata

from18teachersand90studentsofthetwohighschools.Togatherthenecessarydata,14and

17itemquestionaireswereadministeredtothesampleteachersandstudentsrespectively

.Teachers'questionnaireshavethreepartsconsistingof14items(seeAppendix-D).Thefirst

partcontainedteachers'profileandthenextthreeitemscontainopen-endedquestionnaires’

whichwerenarratedinword.Therestof12itemswhichwereframedinLikertscaletype

with(stronglyagree,agree,uncertain,disagree,andstronglydisagree).

Thus,31setsofquestionnairesforstudentsandteachersweredesignedandadministered,

soitcontainedbothstructureandunstructureitemquestionaire.

3.4.3.Interview

Theaimoftheinterviewwastogaininsighttotheteachers'practice,techniques,integrationof

thethegrammartotheotherlessonsandexperiencesregardingtoteachingEnglishasForeign

language.
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Aninterviewisoneoftheresearchtoolemployedinthethirdphaseofthisstudy.There

werethreetypesofinterviews.Thesearestructured,unstructuredandSemi-structured

interview(Bryman,2008).Amongthese,Semi-structuredinterviewischosenbecauseit

hasthecharacterofstructuredandunstructuredinterviewthathelptheresearcherto

collectdeepinformationfromtheparticipantsinterview(Hinds,2000).Clarification

questionsarealsousedinthisstudywhenitisnecessarytogettheresponsetothebasic

questions.Thus,theaimoftheinterviewwastoexamineteachinggrammartechniques

usedintheclassroom.Eventually,theinterviewwasusedtogetinformationabout

relevanceoftaskingrammarteachingfromEnglishlanguageteachers.(SeeAppindix-E)

3.5.DataCollectionProcedures

Inordertocollectthenecessaryinformationaboutthestudy,firsttheresearchercontactedthe

schooldirectorandexplainedthepurposeofthestudybeforeconductingit.Thishelpsthe

researcherinordertocollectthedataeffectively.Then,beforeimplementingthedesigned

instruments,pilotstudywasgivenfortengradeelevenstudentsandEnglishdepartmenthead

whowerenon-participantinthestudy.Nexttothis,interviewwasheldontakinganote.

Englishlanguageteacherswereinterviewedbasedonrelatedbackgroundreviewforthestudy.

Thepre-plannedobservationandreferringtotheteachers’teachingschedulewereusedto

approvethequestionnairesandinterviews.

3.5.1.Pilotstudy

Themainobjectiveofthepilotstudyistocheckthetangibleofobservation,clarityof

questionnairesandtocheckanyproblemsfacingonthequestionnairesbeforeadministering

thedistributingoftheinstrument(Gray,2004).

3.6.MethodsOfDataAnalysis

Toanalysisthecollecteddatadescriptiveandnumericalanalysiswasemployedbecausethe

studyhasbothqualitativeandquantitativefeatures.Amixedtypeofdataanalysisalso

increasesthevalidityofthefindings.Thesemethodsofstudieswereusedtocollecttechniques

thatcanimprovethevalidityofthestudyandhelptomakegeneralizationwhichcannoteasily

bedonebyquantitativemethodalone(JhonSon,2003).

3.6.1.Validity

Inaccordancewiththethreedatacollectioninstrumentsinthisstudy,theresearchergotthe

necessarydata.Forexample,theactualclassroomteachingandlearningprocessmakesthe
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classroomobservationvalid.Moreover,theresearcherusedtriangulationtoensurevalidityin

questionnaireandinterview.

3.6.2.Reliability

Reliabilityisalsothemostimportanttermtomeasurethequalityofagivenpieceofresearch,

soreliabilityreferstowhetheraresearchinstrumentisconsistentacrossmultiplesoccasions

forcheckingtheconsistencyandstabilityofthefindings.Theresearchinstrumentwas

producedthesameresultondifferentoccasions.Hence,toensurethereliability,theobtained

dataswerecrosscheckedwithclassroomobservationquestionnaires.

3.6.3.Ethicalconsiderations

Theparticipantteachersweregivengeneralinformationaboutthestudyandanopportunityto

askquestionsregardingtotheethicsofthestudy.Theteacherwasalsoinformedthattheir

participationarevoluntary.Althoughthefocusofthestudywasontheteachers,theinvolved

studentswereinformedaboutthestudyandtheyallgavetheiroralconsent.Theoralconsentis

validbecausethelearnerswereoldenoughtomakedecisions.Theparticipantswere

guaranteedtocollectthedataconfidentiallyinordernottocompromisetheirintegrity

(Derscombe,2010).Inadditiontothis,allinformationfromindividualrespondentswaskept

secret.

4.ResultandDiscussion

4.1Introduction

Theprimaryobjectiveofthisstudywastoinvestigateteacherspracticeinteachinggrammar

taskinsecondaryschoolsatgradeeleven.Toachievethis,structuredandunstructureditem
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questionnairesweredistributedtoallEnglishlanguage teacherssamplegradeeleventh

studentsatEdigetbehibretandModelservicegeneralsecondaryschoolswhicharefoundin

Amahararegionnorthshoazone.Moreover,theseweresupplementedbybothinterviewand

classroomobservationresults

Accordingly,90studentsand18teachersrespondedtothequestionnaireandthiswas

assumedtobeadequatefortheanalysis.Thedatacollectedthroughthequestionnaireswere

firstcategorizedonvarioustablesandthenexpressedinwordform.Thedataobtainedfrom

observationandinterviewwerealsonarrated.Theanalysiswasmadeintermsofthebasic

researchquestionsraisedinthefirstchapter.

4.2Dataanalysis,InterpretationandDiscussionoftheresults

4.2.1Analysisofclassroomobservations

Inclassroomobservation,theresearcherobtaineddatawhichshowswhetherornotteachers

practiceinteachinggrammartaskisappliedeffectivelyintheclassroomanditwasobserved

whetherthetechniquesthattheteachermotivatethestudentstopracticethelanguage

appropriately.Itwasalsoobservedthathoweffectivelytheoriesinactioninwhichtheway

grammarispresentedinlanguageclassroom.Itisbelievedthatthiscriticalobservationofthe

classroomisoneofthebestwaytogetfirst-handinformationtoinvestigatetheprocessof

teachinggrammar.

Theclassroomobservationwasmadeintwosections.Thesectionsintwoschoolswere

observedfortwoconsecutiveweekendsingrammarlesson.Hereonlyusefulpointswhichare

relevanttothestudywerediscussed.Theclassroomobservationswerepresentedasfollows.

Thetwoschoolteachers’classroomobservationdataswereanalyzedsimultaneously.

Inthefirstday,theclassesobservedweregradeeleventhsectionAandCinEdigetbehibret

andModelservicegeneralsecondaryschoolandthetopicofthelessonwas”simplepresent

tense"inunitoneonpage18-20.Theteacherscleantheblackboardandintroducethelessonof

theday.Theygaveawarenessabouttheobjectiveofthelessonandwhatthestudentswere

goingtoaccomplishinthelesson.Studentswereexpectedtomakesentencesbyusingsimple

presenttensetosharetheirideaswitheachotheraswell.Theyconstructedsentenceslike"Iget

upearlyeveryday,adoghasfourlegs,wecleantheroomeverydayandTheroomiscleaned

everyday."

Whilethestudentsweredoingtheirtasksaccordingtotheinstruction,theteacherswere
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movingaroundtohelpstudentswhentheyasked.Bothschoolteachersweredoingalmost

similarthingsintheclassroomonthementionedtopic.Astheclassroomobservationresultof

dayoneindicated,majorityofthetechniquesexpectedtobeimplementedandpracticedbythe

teacherswerenotobserved.Asitwasobservedfromthelesson,thisgrammartaskwasplanned

basedonexplicittechniquesofteaching.Theteacherswereconcerningonlyonformin

sentencestructureofalanguagewithoutanyattentionofameaning.Forinstance,teachertwo

instructthestudentstomakesentencebyusingsimplepresenttenseinthecorrectformwithout

attentionofameaning.Here,theteacherdidnottrytoimplementdifferenttechniquestoteach

thegrammarlesson.TheteachercalledDesta,oneofthestudentstotelltheuseofsimple

presenttensewithouthow sentencesarestructuredmeaningfully.From thefirstday

observation,theresearcherperceivedthatthelessonslackedvarietyofgrammarteaching

techniquesbecauseoftheteacher'sgrammarlessonpresentationpractice.

ThesecondroundobservationwasconductedingradeelevensectionsBandD.Thetopicof

thelessonwas"typesofnouns”inunitoneonpage26-27.Aftertheteachersenteredtothe

classroom,theycleanedtheblackboardandintroducedthedaysofthelesson.Oneofthe

teachersmerelystartedhislessonwithouttellinghisstudentswhattoachieveattheendofthe

lesson.Thestudentswereexpectedtomentionthetypesofnounslikeabstractnoun,collective

nounandcompoundnoun.Moreover,thestudentswereexpectedtomentionexamplesofeach

typesofnouns.Then,theteacherwrotethetypesofnounsandmeaningsofeachnounsonthe

chalkboardandorderthestudentstodiscussontheirdifferences.Asthenounssomehow

difficultforthestudentstolisttheexamplesofnounsintheclassroom,bothteachersordered

thestudentstolookforthedifferentexamplesofnouns.Here,bothteachersmissedtoengage

thestudentsintointegrativeactivitieswithotherskillssuchasspeakingandwritingbyusing

thetargetlanguageofthelesson.Forinstance,thetextbookinstructsstudentstopracticein

pairsaboutthedifferenceamongnouns.Forexample,IhaveadreamtovisitDebresina.The

weatherisbeautifulthere.Ilovecoldweather.Whenthetemperatureislow,Ihaveenergy!I

alsowanttovisitDebresinabecauseIlovenature.Thesesentencesweregiveninthetextbook

toshowhownounsdifferentinsentencestructure.However,theteacherdidnotimplementit

intheclassroom.Asthesecondclassroomobservationresultindicated,theteacherseven

missedtosetandintroducetheobjectiveofthegrammarlessontotheclassroom.

Theyalsodidnotattempttointegrategrammarlessonwithotherlanguageskillsinorderto

enablethestudentstousethetypesofnounsindifferentcontextintheirdailylifeactivities.



28|Page

Thestudentswerenotactivelyparticipatinginthelessonduetothenoveltyoftheterms.

Therefore,thegrammartaskandtheteachingmethodsusedbytheteacherswerenot

convenienttothemajorityofthestudents.

InthethirddayobservationtheresearcherobservedgradeelevensectionAandC.Thetopic

ofthelessonwas"ThepastandpastperfectTense”inunittwoonpage50-51.Inthislesson

bothteachersintroducedthetopicofthelesson,buttheydidnottelltheobjectiveofthelesson

tothestudents.Theygavetheformofsimplepastandpastperfecttense"onthechalkboard

andinstructedthestudentstoidentifysentenceswithsimplepastformandpastperfecttense.

Unknowingly,theresearcherswereteachingtheformofsimplepastandpastperfect,butthey

didnotshowthestudentsthatithasdifferentmeaninginthesetwodifferenttenses.For

instance,teacheronewroteIlostmywalletyesterdayandHehadalreadyleftthemuseums

whenIarrivedontheblackboardandorderedthestudentstostatethemeaningofeach

sentences.Asthethirdclassroomobservationresultdepicted,theteacherswerenotpresenting

thegrammarlessoninlightwithvariousgrammarteachingtechniques.Asaresultmajorityof

thestrategiesexpectedtobeimplementedandpracticedbytheteacherswerenotfullyinvolved

intogrammartasks.Inthislesson,theteachersweremainlyfocusingonlyonthegrammatical

formsof“thesimplepasttenseandpastperfect”ratherthanitsmeaning.Therefore,thelesson

wasnotpresentedasformandmeaningbasedteachinggrammartask.

Inthefourthroundobservation,theteachersobservedgradeeleven,sectionAandD.Thetopic

ofthelessonwas”DirectandReportedspeeches"inunittwoonpage51-55.Theteachers

enteredtotheclassroomandstartedthelessonbywritingthetopicoftheday'sonthechalk

board.Theytriedtolistsomerulestochangedirectspeechtoreportedspeech.Rulessuchas

tensechange,pronounchangeandadverbchangesfromthetextbook.Thismadethelesson

difficultforthestudentstoparticipateinthetasks.Boththeinstructionandtheteachersusedto

teachthelessonlimitedthestudentsfromactivelyparticipatingintothelesson.Thefourth

roundobservationindicatedthatthestudentsdidnotclearlyunderstandthelessonduetoits

instructionandtheteacher’spresentation.

Theinstruction2.10allowswritingsentencesofdirectspeechandreportedspeechinthe

textbookandexpectedtobestudiedbythestudentsinisolation.Sincetherewasnosourceof

thegivenitems,thestudentsfounditdifficulttoworkwithhavingdirectandreportedspeech.

Ingeneral,thislessonlacksauthenticityoftheterms,theidentificationofrulestochangedirect

speechtoreportedspeechandthetypesofsentencesintermsoffunction.Thisresultedintolow
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participationofthestudentsinthegrammarclassroom.

Inthefifthdayobservation,theresearcherobservedgradeeleven,section"BandC".The

lessonwasentitledas“TheuseofLetandMake"inunittwoonpage58-60.Aftertheteachers

enteredtotheclassroom,theycleanedtheblackboardandintroducedthelesson.Teacherone

simplystartedhislessonwithouttellinghisstudentstheobjectiveofthelesson.However,

teachertwotoldthestudentstheobjectiveofthelessonafterintroducingthelesson.Inboth

sectiontheteacherswrotethedifferencebetween"letandmake"andtheygaveexample

sentenceswitheachpatterns.Theypresentedthestructureofsentencesabouthowtouselet

andmakepatternsindifferentsentences.Theymotivatedthestudentstoproducesimilar

sentenceswiththetargetterms.Theteachersalsogavesentenceswithmatchingitem.The

studentswereactivelyparticipatingintheclassactivitiesinthislesson.Thisobservation

depictedthatthelessonwasinterestingandthestudentswerefullyinvolvedintothelesson.

Theteachingtaskswereplannedinlightofgrammarcontextualmeaninginwhichthestudents

needtopracticeusingthetargetlanguageintheirdailylifeactivitiesespeciallyforwriting.

Therefore,thelessonisimplementedingoodwaywhenwecomparedtotheabovefourlessons.

Theresultgatheredfrom theanalysisoftheclassroom observationallowedtodraw a

conclusionthatteachersdidnotusevariousgrammarteachingtechniques.Ithasbeenfound

thatteachertendtousealimitedrangeofmethodtoteachgrammarinclassroom.

4.2.2AnalysisofDatafromStudents'questionnaire

Basedonthegiveninformationintheliterature-reviewofthispaper,oneofthedeterminant

problemsthataffectstudents'Englishgrammarskillovercommunicativeskillwasrelatedto

teacherspracticeingrammartaskteaching.

Regardingtothis,90studentswereselectedtofillthequestionnaireitems.Thus;thefollowing

tablespresentthestudentsresponseaboutdifferentpracticesthattookplaceinteachingand

learninggrammartaskduringgrammarlesson.

4.2.3Practicesingrammarclass

Inthisstudythegrammarlessonlearningtaskwerestudiedusingdifferentdatafromvarious

sources.oneofthisvarioussourcewasstudentsquestionnaire,whichattemptedtoreveal

studentsmotivationtouseEnglishgrammarduringCLTandtechniquestobeusedinlearning

grammarwhiletheirteacherspresentthegrammarlessontask.
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Table1.1.languageuseduringgroupwork

Response Amharic English Total

Fr. 62 38 90

% 57.7 42.2 100

Thisshowsthatabouthalfofthestudentsdidnotusethetargetlanguageduringgroup

discussion.Whateverstudentsworkingroup,theywillnothaveanadvantageunlesstheyuse

Englishtocommunicateamongtheirgroups.AccordingtoNunan(2006)taskemphasizes

learningtocommunicatethroughinteractioninthetargetlanguagebecauseitprovides

opportunitiesforlearnersnotonlyonlanguagebutalsoonlearningprocess.

Therefore,studentswhodonotpassthroughtheprocessoflearningandinturnmightnotreach

theintendedlevelofproficiencyinEnglish.

Table1.2.studentsresponserelatedtouseofcommunicativewaysinteachinggrammartask

Response Frequency %

Yes 56 62.2

No 34 37.7

Theitemnumbertwowasincludedinthequestionnairetofindoutwhetherthestudentswere

awardedofthecommunicativewayoflearningintheclassroomornot.whilestudentswere

analyzingtheirresponses,majorityofthestudentsi.e56(62.2%)usedthiscommunicative

waysoflearninggrammarintheclassroom34(37.7%)didnotusethiswaysoflearning

grammartask.Ithasbeenfoundthatmajorityofthestudentswerewellknownabout

communicativewaysoflearninggrammartask.

Table1.3.Studentsresponseduringthegrammarlesson

Item statement Responsecategory

Strongly .

Agree Agree undecideddisagreestrongly Total

.... disagree
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1. My teachergives a

clear instruction and

objectivesofgrammar

lessons.

Fr.

%

6

6.6

26

28.8

9

10

46

51.1

8

8.8

90

100

2. Mostofthegrammar

lessonsareinteresting

and motivating;

therefore, I pay

attentionandactively

participate into

grammarlessons.

Fr.

%

-

-

22

24.4

8

8.8

45

50

15

16.6

90

100

3. Thegrammarlessons

makemetoworkin

pair

andgroup.

Fr.

%

8

8.8

31

34.4

-

-

42

46.6

9

10

90

100

Asitem-1Table-3indicated aboutgivinginstructionsandobjectivesingrammarclass.

About6(6.6%),26(28.8%),9(10%),46(51.1%)and8(8.8%)oftherespondentsanswered

strongly agre ,agree ,undecided ,disagree and strongly disagree respectively.About

34.4%(minority)oftherespondentsshowedtheiragreementaboutthetrendsoftheteacherson

goingobjectivesandclearinstructionsingrammarlessons.Thisindicatesthatmostofthetime

teachersdidnotprovidetheobjectivesandappropriateinstructionsforgrammartasks.

Aspresentedintheabovetable22(24.4)oftherespondentsrespondedthatthegrammartasks
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wereinterestedandmotivatedintheclassroom.However,themajorityoftherespondents

45(50%)and15(16.6%)respectivelyrepliedthattheydisagreeandstronglydisagreeonthe

attractivenessofthetasks.Whereas,only8(8.8%)repliedundecidedaboutthetask

attractiveness.Duetothis,thetasksdo notcapturetheattentionofthestudentsandthey

becomelessattractiveinclassroom.

IntheaboveTableitem-3isaboutthenatureoftasksintermsofenablingthestudentstowork

inpairsandgroups.Fromallrespondents,about31(34.4%)repliedthatthetasksenablethemto

workinpairsandgroups.Ontheotherhand,themajority42(46.6%)saidthetasksdonot

enablethemtoworktogether.

Therefore,theactivitiespracticedinthegrammarclasseswerenotconvenientforthestudents

becauseofthenatureoftasksandthewaytheteacherspresentedtheminclassroom.This

showsthatclassactivitiesareinfluencedbypersonalpedagogicalbelievesystem,sothatthe

debateaboutthebestwaytoteachgrammaristhecreationofpersonalpedagogicalbelieve

system(Borg,2015).

Table1.4.studentsresponseaboutgrammaritemsduringandafterlessons

Item statement .Response category

Strongly

Agree agree undecideddisagree disagree

total

4. Thegrammartask

thatIpracticein

classroom helps

metouseoutside

theclassroom.

Fr.

%

Fr.

6

6.6

9

23 - 54 7 90

25.5 - 60 7.7 100

5. Most of the

grammar lessons

helpmethinkmore

aboutmygrammar

19 - 49 13

90
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andcommunicative

Developmental. % 10

21.1 - 54.4 14.4 100

AsitisshownintheaboveTable-4item-4,thataskedtherespondentsaboutthenatureoftasks

intermsofenablingthestudentstousethegrammaritemsoutsidetheclassroom.Majorityof

therespondents54(60%)respondedthatstronglydisagreeaboutthegrammartaskthatstudents

practiceinclassroomhelpthemoutsidetheclassroom.Thismaybebecauseofpracticing

grammaroutsidetheclassroomisnotcommonpracticeinEthiopia.Therefore,thegrammar

taskshouldbemodifiedandreshapedinconvenientwaytoallowthelearnerstopractice

grammaritemsintheireverydaycommunicationinordertointernalizethetermsintothe

students’knowledge.

Item-5intheaboveTableaskedtherespondentswhetherthegrammarlessonspresentedinthe

classroomhelpthemtodeveloptheircommunicativeabilityornot.Fromthetotalrespondents

9(10%)replied strongly agree ,19(21.1%)replied agree,49(54.4%)said disagree and

13(14.4%)repliedstronglydisagreeontheideamentionedinitem-5.

Therefore,sincetherecentlanguageteachingmethodgivesdueattentiontocommunicate

approach,grammartaskshouldbepresentedinthemannerthathelpthestudentstousethe

itemincommunication.Hence,CLTshowsthatgrammarshouldnotbeoveremphasized

neitherberejected(Ghobadi,2012).

Generallytheabovetabledepictsthatthegrammaritemswerenotfullypracticedduringand

afterthelessonintheclassandoutsidetheclassbecauseoftheirteachersinconvenient

presentationapproach.

Table1.5.studentsresponserelatedtoauthenticityandtheintegrationofthegrammartasks

Item statement Responsecategory
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Strongly strongly

Agree agree undecideddisagreedisagree total

6. Thetopicalnature

andauthenticityof

thegrammarlesson

saremeaningful.

Fr.

%

Fr.

%

Fr.

%

26

28.

7

7.7

-

-

52

57.7

2

2.2

10

11.1

-

-

90

100

7. The grammar

lessonhelpsmeto

use different

languageskills.

18

20

-

-

54

60

11

12.2

90

100

8. My teacher

presents grammar

lesson in suitable

waytousevariety

of grammar

learningstrategies.

18

20

-

-

55

61.1

17

18.8

90

100

AsitcanbeseenfromTable-6item-7regardingtotheimportanceoftopicalnatureand

authenticityofgrammartasks26(28.8%)and52(57.7%)oftherespondentssaidstronglyagree

andagreerespectively.

Ontheotherhand,only10(11.1%)oftherespondentssaiddisagreeontheimportanceof

authenticityandtopicalnatureofgrammartasks.while2(2.2%)remainsundecidedaboutthe

item.

Fromthis,almostalloftherespondents52(57.7%)repliedthattheauthenticityandtopical

natureofthetaskshaveaninfluenceontheirlessonunderstanding.

Fromthis,wecanconcludethatauthenticandfamiliarsourceofgrammartasksarevery

importantforthestudentstounderstandthemeasily.

Item-7inTable-5askedtherespondentaboutgrammarlessonsconveniencetointegratethem

withotherskills.

7(7.7%)and8(20%)repliedthatstronglyagreeandagreerespectively.Ontheotherhand,

,54(60%)and11(12.2%)replieddisagreeandstronglydisagreerespectivelyontheconvenience
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ofgrammartaskstointegratethem withotherskills.Thisshowsthatmajorityofthe

respondentssaidthatthegrammarlessonsdonothelpthemtointegratetheitemswithother

skills.

Therefore,thelessonswerenotpresentedinthemannerthatisconvenienttointegratethe

languageskillstogether.Thetaskswerenotauthenticandfamiliartothestudentsbackground.

Ingeneraltheabovetableindicatesthatgrammartaskspresentedintheclassroomdonotgive

avitalinputforEnglishlanguage.

InTable-6item-8askedtherespondentsaboutusingvarietyofgrammarlearningstrategiesin

theclassroom.Therespondentsgivetheirresponseas18(20%)agree,55(61.1%)disagreeand

17(18.8%)stronglydisagree.Therefore,theteacherdidnotpresentthegrammarlessonsin

suitablewaytousedifferentgrammarlearningstrategies.

Thismaybebecauseofthenatureofthegrammartaskandtheteachers'lessonpresentation.

Asthedataintheabovetableindicates,majorityoftherespondentsrepliedthattheteachers

werenothelpingthestudentstounderstandthegrammartasksincontext.

Table1.6.students'responserelatedtotechniquesoflearninggrammartask

No techniquesof

grammar

r learning

tasks

Always Usually Sometimes Rarely Never Total

1. Learning

grammar

deductively

Fr

25

%

27.7

Fr

.

20

%

22.2

Fr

17

%

18.8

Fr.

13

%

14.4

Fr

15

%

16.6

Fr.

90

%

100

2. Learning

grammar

inductively.

15 16.6 16 17.7 25 27.7 17 18.8 16 17.7 90 100

3. Share our

experience

withinpairs

andgroups.

25 27.7 12 13.3 22 24.4 20 22.2 11 12.2 90 100
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4. Dialogue

20 22.2 16 17.7 25 27.7 17 18.8 12 13.3 90 100

5. Combining

differentpiece

of

information.

22 24.4 12 13.3 25 27.7 21 23.3 10 11.1 90 100

6. Mostofthe

time the

teachergives

usafeedback.

26 28.8 14 15.5 23 25.5 17 18.8 16 17.7 90 100

Table-6showsthatthefrequencyoftechniquesduringgrammarlearningtaskusedinthe

Englishclasses.Amongallparticipants25(27.7%)oftherespondentssaidthatlearning

grammarfromruleisalwaysused,20(22.2%)saidusually,17(18.8%)repliedsometimes,13

(14.4%)answeredrarelyand15(16.6%)reportedneverrespectively.

Regardingtolearninggrammarfromexamplesinspiteoftheirdifferenceinthefrequencyof

theirdifference,15(16.6%)oftherespondentsagreedthattheirteachersalwaysteachthem

grammarfromtheexamples,16(17.7%)ofthetotalrespondentsreportedthattheirEnglish

teachersusuallyteachthemfromexampleswhile25(27.7%))oftherespondentssaidthattheir

teachersteachthemgrammarfromexamplesissometimesgiven.

Theremaining17(18.8%)oftherespondentssaidthattheteachersrarelyteachthemgrammar

fromexamplestorulesand16(17.7%)answeredthatteachersneverteachthemgrammarfrom

examplestorules.Theremaining25(27.7%)oftherespondentsreportedthattheirEnglish

teachersalwaysletthemsharetheirexperiencewithinpairsandgroupswhile12(13.3%)the

respondentsrepliedthattheirteachersusuallyletthemdoinsharingexperiencewithinpairs

andgroups.Amongthetotalrespondents22(24.4%)respondedthatthierEnglishteachers

sometimesteachthem tosharetheireperienceingroupandinpairs.Theremaining

20(22.2%)an

11(12.2%)respondedthattheirteachersallow themsharetheirexperiencerarelyandnever

respectively.20(22.2%)oftheparticipantsrespondedthattheirEnglishteachersalwaysget

them makedialogueduringgrammarclasssoastoimprovecommunicativecompetence

.Amongtherespondentsof16(17.7%)respondedthattheirEnglishteachersalwaysteachthem
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grammarthroughdialogue.Theremaining25(27.7%),17(18.8%)and12(13.3%)ofanswered

thatsometimes,rarelyandneverrepectively.Fromthisdata,itcanbeconcludedthatmajority

ofthestudentsweresometimesaskedtomakedialogueingrammarlesson.

Inresponsetothequestionshowoftentheirteachersaskthemtocombinedifferentpieceof

information.Tomakeawhole22(24.4%)oftherespondentssaidthattheirteachersalwaysask

them,12(13.3%)saidusually,25(27.7%)saidsometimes,21(23.3%)rarelyandtheremaining

10(11.1%)repliednever.

Regardingtogivingfeedbackforgrammarlearningtask,23(25.5%)thetotalrespondents

responded sometimes17(18.8%)said rarely ,14(15.5%)alwaysand 16(17.7%)never

respectively.Fromthedatashownabove,almostmorethanhalfpercentoftheteachersgivea

feedbackforthestudentseitheralwaysorsometimes.Thisshowsthatteachersgivedifferent

kindsoffeedbackcorrectionsuchaspeercorrection,self-correction,guidedcorrection,

controlledcorrectionandteachers'correctionforstudentsingrammarlesson.

4.3Analysisofteachers'response

4.3.1Partone:Teacher’sprofile

Asindicatedinchapterthree,theteachersinvolvedinthisstudywere18innumber5from

Edigetbehibiretandthirteenfrom modelservicegeneralsecondaryschool.Theteachers

backgroundinformationispresentedbelow.

Table1.7.Teacher’sprofile

No Years Fr. %

1. Age 18-25

26-30

31-40

Above41years

Total

2

6

7

3

18

11.1

33.3

38.8

16.6

100

2. Qualification BA

BED

MA

10

3

5

55.5

16.6

27.7
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Total 18 100

3. Teaching

experience

in English

language.

0-3

4-6

7-10

Above10years

o

2

4

12

o

11.1

22.2

66.6

Agewise,abovetable-7showsthat2(11.1)oftheteachersrangeintheage18to25.whereas

,6(33.3%)and7(38.8%)ofthem areinthe26-30yearsrangeand31-40yearsrange

respectively.Likewise,3(16.6%)oftherespondentsare41yearsandabove.Regardingto

teacher'squalification10(55.5%)ofthemareBAholders.While,3(16.6%)and5(27.7%)of

themareMAholdersrespectivelytoteachEnglishatgrade11th..Fromqualificationpointof

viewalmostalltheteachersgraduatedmajoringinEnglish.perhaps;thismayenablethemto

teachEnglishlanguageskillsinintegrationinclassroom.Astotheteachers'experiencein

teachingEnglishlanguage,table4.1aboveshowsthat0(0%)oftheteachersdonotworkat

school.Whereas,2(11.1%)and4(22%)ofthemtaughtfrom4-6yearsandfrom7-10years

respectively.Besides,12(66.6%)oftheteacher'staughtEnglishabove10years.Fromthedata,

itcanbeconcludedthatthemajorityofEnglishsubjectteachersmet4Yearstotheminimum

experience.Item-1Teachers'responserelatedtomethodsandtechniquesinteachinggrammar

taskTheteacherwasprovidedwithassetofeighteenquestions.Theitemnumberonetothree

isanalyzedunderthisheading.Analysisandinterpretationofthedataobtainedfromthe

teachersispresentedbelow.

Item-1waspreparedtofindouttheteachersviewbetweenmethodsandtechniques.Itsaidthat

nearlyseventypercentofteachers'responsewasaboutmethodsandtechniquesdestinationbut

thirtypercentoftheteacherswereconfusedwiththis.Mostoftheteacher’sdefinedmethodas

theoverallplanandtechniquesaretheactualclassroompractice.

Theseconditeminthequestionnairewaspreparedtoaskthemaboutthedifferenttechniques
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usedintheclassroomingrammarteaching.Itwasfoundthatmostoftheteachers'i.eeighty

percentuseddifferenttypesoftechniquesbuttwentypercentoftheteacherswerenotknown

abouttechniques.

Thethirditeminthequestionnaireinquiredwhethertheteachersusedmethodsornotwhile

teachinggrammarintheclassroom.Analyzingtheirresponses,mostoftheteachersused

deductivemethodsbecausethismethodismoresuitablethanothermethods.someteachers

usedcommunicative,grammartranslationmethodanddirectmethod.Ontheotherhand,some

othersusedbothinductiveanddeductive.Ithasbeenfoundthatmajorityoftheteachersused

deductivemethodwhileteachinggrammar.

Table1.8.Teachers'responserelatedtotechniquesofteachinggrammartasktomotivate

studentstoimprovetheircommunicationskills

No statement Alternatives

4 3 2 1 Total

1. The knowledge of

grammar helps

learners to

communicate

effectively and

efficiently.

Fr.

5

%

27.7

Fr.

8

%

44.4

Fr.

4

%

22.2

Fr.

1

%

5.5

Fr

18

%

100

2. Iprepare grammar

activitiestomakeit

more

communicative.

8 44.4 5 27.7 2 11.1 3 16.6 18 100
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3. When I teach

grammar in a

communicativeway

I encounter

problems..

3 16.6 4 22.2 8 44.4 3 16.6 18 100

4. CLT in grammar

helps learners

responsiblefortheir

learningprocess.

8

44.4 3 16.6 6 33.3 1 5.5 18 100

5. Co-prative learning

isusedtopromote

communicative

learningingrammar

EFLclassroom.

3 16.6 6 33.3 7 38.8 2 11.1 18 100

6. Grammaristhemost

progressive

instructional
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approachinthefield

of EFL in a

communicative

languageteaching.

3 16.6 6 33.3 2 11.1 7 38.8 18 100

(4=agree 3=stronglyagree 2=disagree 1=undecided)

Initem -15(27.7%)oftheteachersagreethatgrammarhelpslearnerstocommunicate

effectivelyandefficiently.Similarly,8(44.4%)oftheteachersstronglyagreethatgrammar

shouldbepresented.But,4(22.2%)oftheteachersweredisagreedtothenotionofteaching

grammar.Moreover,majorityoftherespondentsinitem-2agreethatthegivengrammar

activitiesmakethelessonmorecommunicative.Thisshowsthatteacherspreparegrammar

activitieswithconsideringstudentsinterest,level,natureofcontent,learningobjectivesand

integrationoflanguageskillstomakethelessonmorecommunicative.Similarly,majorityof

therespondentsintable-8aboverespondedthatagreeorstronglyagreethatmaybethe

techniquesofteaching grammartasksthatmotivatethestudentsto improvetheir

communicativeskill.However,initem-33(16.6%),4(22.2%),8(44.4%)and3(16.6%)replied

thatagree,stronglydisagree,disagreeandunabletodeciderespectively.Fromthedata,itcan

beconcludedthatmajorityoftherespondents8(44.4%)reportedthatco-prativelearningisnot

usedtopromotecommunicativelearningingrammarclass.Thismaybeunfamiliarco-prative

teachingmethodandpoorlevelofstudentsbackground.Similarly,initem-67(38.8%)the

respondentsrepliedthattheywerenotsuretodecidewhethergrammaristhemostprogressive

instructionalapproachinthefieldofEFLinacommunicativelanguageteachingornot.From

thisdata,itcanbeconcludedthatgrammarisnottheonlymostprogressiveinstructional

approachingrammarteaching.
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Table1.9.Teachers'responserelatedtopracticeofteachinggrammartaskintheintegrationof

Englishlanguageskills.

N

o

practices Rateofresponse

5 4 3 2 1

Total

1

.

I teach

grammar and

vocabulary.

Fr

7

%

38.8

Fr.4 %

22.2

16.6

Fr

3

%

16.6

Fr

2

%

11.1

Fr.

2

%

11.1

Fr.

18

%

2

.

Iteach

grammar and

writing.

8 44.4 3 4 22.2 2 11.1 1 5.5 18 100

3

.

I teach

grammar and

reading.

4 22.2 3 16.6 5 27.7 4 22.2 2 11.1 18 100

4

.

I teach

grammar and

speaking.

2 11.1 4 22.2 6 33.3 5 27.7 1 5.5 18 100

5

.

I teach

grammar and

listening.

2 11.1 3 16.6 4 22.2 6 33.3 3 16.6 18 100

totalrate 23 4.6 17 3.4 22 4.4 19 3.8 9 1.8

5=Always 4=usually 3=sometimes2=rarely1=never

Dotheteachersinthesampleschoolsteachtwoormorelanguageskillsinintegrationof

grammarlesson ?As itcan be Seen from table nine above majority ofthe

respodents8(44.4%)respondedthatteachersteachgrammarandwritingintegratively.This

indicatesthatmostteachersprefertoteachgrammarandwritingthroughdirectingstudentsto



44|Page

combinedifferentsentences.Whereas,6(16.6%)therespondentsrespondedthatgrammarand

listeningarerarelyintegrated.Thisshowsthatteachersdonothaveanawarenessabout

integrationoflanguagesskillingeneralgrammarskillinparticular.Thisindicatesthemajority

ofteachershavealittletheoreticalbackgroundinteachinggrammarandEnglishlanguage

teachingmethods.

4.4.Teachers'interviewresponse

Conversationbetweenresearcherandintervieweesduringinterview

Alltheinterviewswereonetooneinterviewwhichinvolvedameetingbetweenaresearcher

andoneinformant(Densecombe,2012).Moreover,aclearlistofquestionsweredevelopedwith

openendedquestiontotriangulatethedatainquestionaireandclassroomobservationofThe

actualclassroompractice.

Therefore,interviewbetweentheresearcherandtheintervieweewaspresentedinthefollowing.

1.Interviewer:HowlonghaveyoubeenteachingteachingEnglishasaforiegnlanguage?

Teacher-1:Ihavetaughtforsevenyearsinprimaryschoolandfiveyearsinsecondaryschool.

2.Interviewer:Howdoyoufeelaboutteachinggrammarwhenyoucompareit

withotherlanguageskills?

Teacher-1:Iliketeachinggrammarthanotherskills.

3.Interviewer:Whattechniquesdoyoucommonlyuseduringgrammarlesson?

Teacher-1:Iteachthegrammarlessondeductivelybut,mostofthelessoninthe

textbookbeginswithinductive.

4.Interviewer:Doyouclearlystategrammarlearningobjectivesintheclassroom?

Teacher-1:Yes,butIstatethegrammarlessonobjectivesduringsupervision.

5.Interviewer:Doyouthinkthatgrammarlessonsareconvenientforteaching?

Teacher-1:Yes,butsomegrammarlessonsareboring.

6.Interviewer:Doyouteachgrammarbyintegratingwithotherskills?

Teacher-1:No,becauseoneperiodisnotenoughtimetoteach

thelessonin-tegratively.

7.Interviewer:Doyouinvolveyourstudentstoactivelyparticipateingrammar

lesson?

Teacher-1:yes,butitisdifficulttoparticipatethewholestudentsatatime.

8.Interviewer:Howdoyoumotivateyourstudentsduringgrammarlesson?

Teacher-1:Iinspiremystudentsthroughgettingapromisetogiveareward.
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9.Interviewer:Doyouinstructyourstudentstousethenewlyacceptable

communicativeactivities?

Teacher-1:Iallowthestudentstospeakfluentlyratherthanaccurately.

Part-2

1.Interviewer:HowlonghaveyoubeenteachingEnglishasaforeignlanguage?

Teacher-2:IhavebeenteachingEnglishasaforeignlanguageforsixyears.

2.Interviewer:Howdoyoufeelaboutteachinggrammarwhenyoucomparedit

withotherskill?

Teacher-2:Iprefertoteachgrammarthantheotherlanguageskillsthrough

deductively.

3.Interviewer:Whattechniquesdoyoucommonlyusetopresentgrammarlesson?

Teacher-2:Iusedeductivegrammarteachingtechniquealthoughtherecent

textbookbeginswithinductivetechnique.

4.Interviewer:Doyouclearlystategrammarlearningobjectivesintheclassroom?

Teacher-2:Yes,Istategeneralobjectiveandspecificobjevtiveinlessonplan

tellingforthestudentsintheclassroom.

5.Interviewer:Doyouthinkthatgrammarlessonsareconvenientforteaching?

Teacher-2:yes,butthegrammarlessondoesnotinspirethestudentstospeak.

6.Interviewer:Doyouteachgrammarbyintegratingwithotherskills?

Teacher-2:Yes,Iteachgrammarthroughtheintegrationofthelanguageskills.

7.Interviewer:Doyouinvolveyourstudentstoactivelyparticipateingrammar

lesson?

Teacher-2:yes,sometimesitmaybedifficulttoinvolvethewholestudents.

8.Interviewer:Howdoyoumotivateyourstudentsduringgrammarlesson?

Teacher-2:Iallowthestudentstoguesthepossibleanswerforanygivenactivity.

9.Interviewer:Doyouinstructyourstudentstousethenewlyacceptable

communicativeactivity?

Teacher-2:Yes,Iinstructthestudentstocommunicateeachotherthroughthe

targetlanguageastargetoflanguage.

Part-3

1.Interviewer:HowlonghaveyoubeenteachingEnglishasaforiegnlanguage?
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Teacher-3:IhavebeenteachingEnglishasaforeignlanguageforeightyears.

2.Interviewer:Howdoyoufeelaboutteachinggrammarwhenyoucompareit

withtheotherskills?

Teacher-3:Ialwayswanttoteachgrammarlessonbecausegrammarisabase

masteringtherestofthelanguageskills.

3.Interviewer:Whattechniquesdoyoucommonlyusetopresentgrammarlesson?

Teacher-3:Iteachgrammarlessonthroughformbasedtechniquesalthoughthetextbook

instructstoteachinductivelyormeaningbased.

4.Interviewer:Doyouclearlystategrammarlearningobjectivesintheclassroom?

Teacher-3:No,becausemostofthetimethegeneralobjectiveandspecificobjectiveare

designedonlyforlessonplans.

5.Interviewer:Doyouthinkthatgrammarlessonsareconvenientforteaching?

Teacher-3:No,becausemostgrammarpartdoesnotletstudentstobeanauthonomouslearner.

6.Interviewer:Doyouteachgrammarbyintegratingwithotherskills?

Teacher-3:Yes

7.Interviewer:Doyouinvolveyourstudentstoactivelyparticipanteingrammarlesson?

Teacher-3:Yes,Icaninvolvethestudentseitherinpairoringroup.

8.Interviewer:Howdoyoumotivateyourstudentsduringgrammarlesson?

Teacher-3:Itdependsuponthenatureofthegrammarlesson.

9.Interviewer:Doyouinstructyourstudentstousethenewlyacceptablecommunicativeskills?

Teacher-3:Yes,Iorderthestudentstomakethedialoguebasedonthegrammarlessonbygiving

examples.
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4.4Discussionofthestudy

ThisstudyhasidentifiedwhetherornotEFLteacherspracticegrammarteachinginseveralof
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techniquesinEdigetbehibretandModelservicesecondaryschool.

AlthoughEFLteachersreportedthattheyusevarioustechniques,theclassroomobservations

showedthatteacher'sgrammarteachingpracticewasbasedondeductive.

Thedatagainedfromteacher'squestionnairerevealedthatteacher’sgrammarteachingwas

usingvarioustechniques.

Thesyllabusclaim thattodevelopstudentsEnglishlanguageabilityteachersgrammar

teachingmethodandtechniqueshouldbeincontextofinductiveway.

Thefocusofthesyllabusistoteachallskillsincludinggrammartodevelopcommunicative

competenceofstudents(Ministerofeducation,2021).Butinthefindingoftheclassroom

observation,thestudentswerenotgivenachancetodiscovergrammarindifferentcontext.

Theywerepassivelistenerstotheirteachersexplanationaboutdifferentgrammartopics.

Teachinggrammaritemisfocusedontraditionaltechniques andmethods whichisnot

appropriatewaytoimprovestudentslanguagecompetenceinEnglishlanguage.

Inordertomakelearnersactiveparticipantingrammarclass,teachersshouldcreatetechniques

suchasdialogue,storytelling,pairwork,groupwork,roleplayandpictures(CelceMurcia,

1988).

ButEFLteachersofthesampleschoolsdidnotgivechanceforstudentstousedifferent

techniqueseitheringrouporinawholeclasstolearngrammarlesson.

TheEFLteachersoftheschoolsreportedthatgrammarteachingtechniquessuchasdialogue,

storytellingPairwork,groupworkandroleplayswerenotusedintheirgrammarclass.

Moreover,teachersdidnotconsidertheintegrationofgrammartootherskillsandcomponents

oftaskstodeterminetheinterestandlevelofthestudents.

Generallyasidentifiedusingtheinstrumentofthestudyteacher'sgrammarteachingpractice

wasnotpracticedasintendedincurrentgradeelevenEnglishsyllabusesandtherecent

communicativegrammarteaching.

Thismightbeduetolackofintroducingteacherstothepresentrevisedsyllabusandtextbook.

Furthermore,theproblemsofteachersingrammarclasswere,studentspoorcommunicative

backgroundinEnglishlanguageandlackofmaterials.Inobservationitwasalsoobservedthat

student'stextbookwasnotadequatelyavailable.
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5.Summary,conclusionsandRecommendations

5.1Summary

Thestudywasintendedtoinvestigateteacher'spracticeinteachinggrammartaskinnorthshoa

zonetwogovernmentsecondaryschoolsatgradeeleven.Thespecificobjectivesofthestudy

were:

 Toinvestigatethetechniquesteachinggrammartasksthatmotivatesstudents

 Toexaminethetechniqueofpracticetointegratelanguageskillsinteachinggrammar

skills.

 Toidentifythegrammartaskteachingtechniquesusedintheclassroom.

 Toassesstherelevancecomponentsofteachinggrammartask.

Togetanswerstotheresearchquestionsallthenecessarydataandinformationwerecollected

fromninetygradeelevenstudents,eighteenEnglishteachers’observation,questionnaireand

teacher'sinterview.Thenthecollecteddatawereorganized,analyzedanddiscussed

quantitativelyinchapterfour.Allthedatawereanalyzedanddiscussedunderkeysuccessive

topicsofthestudyandintegrateinordertocreateaholisticpictureofquantitativeand

qualitativedata.

Thefindingofthestudyrevealedthatlanguageteachersfacevariouschallengessuchas

poorcommunicativebackgroundofthestudentsinEnglishlanguages,lackofusingvarious

techniquesinteachinggrammartask.Similarly,integrationofteachinggrammartotheother

languageskillsandlackofconsideringteachingcomponentssuchas,objectives,teacher'srole

,student'sroleandmethodsinteachinggrammarwerethechallengingissues.

TheparticipantsindicatedthattheEFLteachersdonotusedifferentgrammarteaching

techniquessuchasgroupwork,pairworkdeductiveandinductivewhichhelpstudentsto

motivate,interactanddiscusstoenhancetheirlearning techniquesingrammartask.The

resultsofthestudyalsodisplayedthattheEFLteachersofthesampleschoolswerenot

considerthemethods,techniquesandintentionhighlightedinthecurrentgradeelevenEnglish

textsyllabuses.Thismeansthereisagapbetweenteacher'sgrammarteachingmethodsand

thesyllabus.

5.2conclusions

Thefollowingweretheconclusionsmadebasedontheresultsobtainedfromtheclassroom
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observations,questionnairesandinterviews.

 EFLteachersofthesampleschoolswerenotinasituationtopracticethegrammar

teachingtechniques.Theydidnotteachgrammarinbothdeductiveandinductiveway

whichdependsuponthegivencontenttobetaught.

 Mostoftheteacherscouldnoteffectivelyteachgrammarskillsintheintegrationof

listeningskillsintheclassroomandthismadethepracticeofgrammartaskteachingin

theintegrativeoflisteningskillintheclassroomisnottobeeffective.

 TheEFLteachersdonotusedifferentgrammarteachingtechniquessuchasgroupwork,

pairwork,narrationanddialoguetomotivatestudentstowardscommunicationin

grammarlesson.studentsweremadetolearngrammarelementsthroughlisteningtheir

teacher'sexplanationinordertogiveanswertoaquestionaskedinsimplesentences.

 Therewasdifferencebetweenteacher'sgrammarteachingtechniqueandwhatthe

currentgradeelevensyllabusessuggests.ThesyllabussuggeststhatEnglishlanguage

subjectis intended to develop students English language competence for

communicationtouseitasamediumofinstructioninsecondaryschool.Grammarwas

intendedtobetaughtcommunicativelyusingcommunicativelanguageteachingmethod

todevelopstudentsreallifesolvingskills(ministryofeducation,2021).However,the

teacher'steachingtechniqueisdirectexplanationofgrammarrulesbymakingthe

students’passivelistener.

 StudentshadalsoshortageofmaterialsandinadequatebackgroundinEnglish

language.

 TeachersteachEnglishgrammarfocusingonaccuracywhichneedscorrectingstudents

errorimmediately.Teachersdonotcreatetechniquestoletstudentscorrectingtheirby

theirownfriends.Regardingtothis,whenstudentsarecorrectedimmediately,they

maynotbemotivatedtodeveloptheirfluency(Krashen,1985).
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5.3Recommendations

Basedonthefindingofthestudyandtheconclusionsdrawnabovethefollowing

recommendationswereforwarded.

 GrammarshouldbetaughtandlearnedinintegrationwiththeotherEnglish

languageskills.

 Thestudentsneedtobeawardedabouttheintegrationofgrammarwithother

languageskills.Thus,itisgoodiftheteachersinformthestudentsaboutthe

advantageofgrammartotheintegrationofotherlanguageskills.

 Traditionalwaysofteachingshouldnotbetaughtbytheteachers.

 Englishlanguageteachersingeneralshouldconsiderallthefactorssuchaslevelof

thestudents,objectiveofthelesson,teacher'srole,student'srole,languageskillsto

beintegrated,natureofthecontentandteachingcontextswhileselectingteaching

methods,techniquesaswellthatallthestudentscanlearneasilyandclearly.

 Awideselectionandimplementation ofmethod and technique should be

consideredwhichhelptodeveloplanguagecompetencyonthepartoflearners.

Therefore,ateachershouldbebothproducerandconsumer.

 Sincesettingobjectivestoaccomplishthedesireoutcomeisessentialelementof

task,grammarlearningobjectivesshouldbeclearlystatedintheclassroombefore

thelessonbegins.

 Interestedresearcherscanconductaresearchtofindoutwhysecondaryschool

studentshavepoorbackgroundwhentheycometocollegeanduniversity.

 AsthenewEnglishlanguagesyllabusforsecondaryschooldemandstheteacherto

identifymostsuitabletechniquesandappropriatemethodsofEnglishlanguage

teachinginawaytoachievetheobjectives,teachersshoulddesignthemethodsand

techniquescarefultoachievethelearningobjectivesingrammarteaching.
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Appendix-A

WOLKTEUNIVERSITY

SHOOLOFGRADUATESTUDIES

DEPARTMENTOFFORIEGNLANGUAGE

ANDLITRATURE

Classroomobservationchecklist

.Nameofschool:----------------------.Dateofobservation:-----------.Teachersname:--------------

---------.Topicofthelesson:---------------

.Gradeandsection:-----------------------.

Instruction1:pleaseputamark(X)inthecolumnofyouragreementforthefollowing

statements.

No Grammarinstruction Yes No Undecided

1. Theteacherclearlyintroducestheobjectivesofthelessontothe

students.

2. Theteachermotivatesthestudentstolearngrammarandmake

thelessoninterestingintheclassroom.

3. Theteacherusesdifferenttasksinteachinggrammarlikerole

play,game,pictures,andstorytellingtodeterminedifferent

learningstyle.

4. Theteachergivesstudentsdifferentgrammarlessonactivities.

5. Theteachergivesachancetohis/herstudentstocommunicate

withhim/herinEnglishtodeveloptheirtargetlanguageof

fluencytoaccuracy/oralcommunicationandwrittentext.

6. Studentsareaskedtodoinpairandgrouptosharewhatthey

alreadyknowaboutthegivengrammarlesson.

7. Thelessonhasanauthenticinput

8. Theteachersusepicturesandotherrealobjectstointegrate

vocabularyandgrammar.

9. Theactivitiesarerelevanttothestudent’slevelofunderstanding.
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10.Theteachertendstoinclinetootherlanguageskills(vocabulary,

speaking,writing,andreadingwhileteachinggrammar.

11.Theteachergivesthemeaningofgrammaticalsentencesfrom

thecontextinwhichthesentencesareused.

12.Theteacherusesrulestoexplainthegrammarlessonduring

grammarteaching.

13.Theteacherusesreadingtextforgrammarteaching.

14.Theteacherinstructsthestudentstowritesentences.

15.Afterteachingthegrammarlesson,theteacherasksthestudents

whethertheyhavelearnedthemselvescorrectlyornot.

16.Howdoyoudealwitherrorsinteachingandlearninggrammar?

---------------------------------------------------------------------

----------------------------------------------------------------------

ResultsofClassroomobservation

No Grammarinstructions Teacher-1

Day

Teacher-2

Day

1 2 3 4 5 1 2 3 4 5

Y N Y N Y N Y N Y N Y N Y N Y N Y N Y N

1. The teacher clearly

introducestheobjectivesofthe

lessontothestudents.

x X x x x x x x X x

2. The teacher motivates the

studentstolearngrammarand

makethelessoninterestingin

theclassroom.

x x x x x x x x x
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3. Theteacherusesdifferenttasks

inteachinggrammarlikerole

play,gamepicturesstorytelling

todeterminedifferentlearning

styles.

x x X x x x x x x x

4. The teacher gives different

grammarlessonactivitiesforthe

students.

x x x x x x x x x x x

5. Theteachergivesachanceto

his/herstudentstocommunicate

withhim /herinEnglishto

developtheirtargetlanguageof

fluency to accuracy/oral

communicationandwrittentext.

x x x x x x x x x x

6. Studentsareaskedtodoinpair

andgrouptosharewhatthey

alreadyknow aboutthegiven

grammarlesson.

x x x x x x x x x x

7. Thelesson hasan authentic

input.

x x x x x x x x x x

8 Theteachersusepicturesand

otherrealobjectstointegrate

grammarandvocabulary.

x x x x x x X x x

9. Theactivitiesarerelevanttothe

student’slevelofunderstanding.

x x x x x x x x x x

10. Theteacherstendtoinclineto

other language skills

(vocabulary,speaking,writing

and reading while teaching

grammar.)

X x x x x x x x x x
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16.Howdoyoudealswitherrorsinteachingandlearninggrammar?

------------------------------------------------------------------------

-----------------

Sampleofclassobservation

11. Theteachergivesthemeaning

ofgrammaticalsentencesfrom

the context in which the

sentencesareused.

x x x x x x x x x x

12. Theteacherusesrulestoexplain

the grammar lesson during

grammarteaching.

x x x x x x x x x x

13. Theteacherusesreadingtextfor

grammarteaching.

x x x x x x x x x x

14. The teacher instructs the

studentstowritesentences.

x x x x x x x x x x

15. After teaching the grammar

lesson,the teacherasksthe

students whether they have

learnedthemselvescorrectlyor

not.

x x x x x x x x x x
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Appendix-B

. WOLKITEUNIVERSITY

SCHOOLOFGRADUATE

DEPARTMENTOFFORIEGNLANGUAGE

ANDLITRATURE

STUDENT'SQUESTIONAIRES

Dearstudents,

ThepurposeofthisquestionnaireistogatherdataforastudyonaninvestigationintoEFL

teachers'practiceinteachinggrammartaskatgrade11th.Thus,yourgenuineresponsetothe

questionwillhavesignificantcontributionforthesuccessofthisstudy.Yourresponsewillbe

keptconfidentialandwillbeusedonlyforthisstudy.

Notice:youdonotneedtowriteyournameonthequestionnaire

Thankyouverymuchforyourcooperation!

Instruction-1:Thefollowingquestion,pleasecircletheletterofyourchoiceorwriteyour

answertheblankspaceprovidedbelow.

1.WhichlanguageyoumostlyusewhenyouworkinpairsorgroupinEnglishclass?

A.Amharic English

2.Doyoulearngrammarcommunicatively?

A.Yes B.No

3.Ifyouransweris"yes"forquestionnumber-2whatarethecommonwaysofdoing?

---------------------------------------------------------------------

---------------------------------------------------------------

Instruction2:pleasereadthefollowingstatementsandthenindicateyourresponsebyusingthe

scalegivenbelowundertheappropriatecolumnontherightside.

Key:5=stronglyagree,4=agree,3=uncertain,2=disagree,1=stronglydisagree
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No Activitiespracticeduringthegrammarlessonintheclassroom 5 4 3 2 1

1 Myteachergivesclearinstructionandobjectiveofgrammar

lesson.

2 Mostofgrammarlessonsareinterestingandmotivating,

therefore,Ipayattentionintogrammarlessons.

3 Thegrammarlessonsmakemetoworkinpairandgroup.

4 ThegrammartaskthatIpracticeinclassroomhelpsmetouse

outsidetheclassroom.

5 Most thegrammarlessonshelpmethinkmoreaboutmy

grammarandcommunicativedevelopment.

6 Thetopicalnatureandauthenticityofgrammarlessonsare

meaningful.

7 Thegrammarlessonhelpsmetousedifferentlanguageskills.

8 Myteacherpresentsgrammarlessoninasuitablewaytouse

varietyofgrammarlearningstrategies.

Instruction3:pleasereadthefollowingstatementsandthenindicateyourresponsebyusingthe

scalesof(Always,sometimes,rarelyandnever)givenbelow.

No Tasktypes Always Usually Some
times

Rarely Never

1 Learngrammarfromgeneralto
specific

2 Learngrammarfromspecificto
general.

3 Shareourexperiencewithin
pairsorgroups.

4 Dialogue
5 Combiningdifferentpiecesof

information.
6 Mostofthetimetheteacher

givesusafeedback.
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Appendix-C

ወልቂጤዩኒቨርሲቲ

የድህረ-ምረቃፕሮግራም

ማህበራዊሳይንስናስነ-ሰብኮሌጅ

የውጭቋንቋናሥነ-ፅሁፍት/ትክፍል

በተማሪዎችየሚሞላመጠይቅ

ዉድተማሪዎች:-

የዚህ መጠይቅ አላማ በ11ኛ የክፍል ደረጃ ያለዉን መረጃ በእንግሊዘኛ ት/ት

ክፍለጊዜበሰዋሰዉየማስተማርአተገባበርላይ የመምህሩን የማስተማር ተግባር መፈተሽ (an

investigationintoEFLteacherspracticeinteachinggrammartaskatgrade11th)

በሚልርዕስለሚካሄደዉጥናትመረጃመሰብሰብነዉ::

በመሆኑምለጥናቱመሳካትእናንተለጥያቄዎቹየምትሰጡትትክክለኛመልስከፍተኛጠቀሜታይኖረዋል::

በዚህመጠይቅየሚገኘዉመረጃበሚስጥርየሚያዝናለጥናቱብቻየሚዉልነዉ::

ማሳሰቢያ:-መጠይቁላይስምመፃፍአያስፈልግም::

ስለትብብራችሁበጣምአመሰግናለሁ::

ትዕዛዝ1:-

ለሚከተሉትጥያቄዎችምርጫሽን/ህንየያዘዉንፊደልበመክበብወይምበተሰጠዉባዶቦታላይ

መልስህን/ሽንበመፃፍመልስ/ሽ::

1.ሰዋሰዋዊተግባርንበጥንድ/በቡድን/ስትተገብሩበአብዛኛዉየምትጠቀሙትቋንቋየቱነዉ?

ሀ.አማርኛ ለ.እንግሊዘኛ

2.ሰዋሰዉስትማር/ሪበተግባቦት/በንግግር/መልኩትማሪያለሽ/ለህ?
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ሀ.አዎለ.አይደለም

3.ለሁለተኛዉጥያቄመልስሽ/ህአዎከሆነሰዋሰዉንናተግባቦትን/ንግግርን/በጥምረትእንዴትመተግበርትችላለ

ህ/ሽ?

ትዕዛዝ-2:-ቀጥሎየተዘረዘሩትንሀሳቦችበእንግሊዘኛክፍለጊዜየሰዋሰዉ/Grammar/

የመማርማስተማርሂደትእንዴትእንደሚተገበርይገልጻል::

ስለሆነምበቀኝበኩልባሉትቦታዎችዉስጥመልስህን/ሽን/በምልክት( )በመጠቀምመልስ/ሽ/::

መግለጫ:-

5=በጣምእስማማለሁ፣4=እስማማለሁ፣3=እርግጠኛአይደለሁም፣2=አልስማማም፣1=በጣምአልስማማም

ተ/ቁ መጠይቅ 5 4 3 2 1

1 ሰዋሰዉንስንማር ግልፅ የሆነትዕዛዝና አላማ በመምህራችን

ይገለፅልናል::

2 አብዛኛዉየሰዋሰዉ/Grammar/ርዕሰ-ጉዳይደስየሚልናየሚያነሳሳ

በመሆኑትኩረትበመስጠትንቁተሳትፎእናደርጋለን::

3 በመምህራችን የሚሰጠን የሰዋሰዉ ርዕስ በጥንድ ና በቡድን

ተግባራትንእንድናከናዉንያነሳሳናል::

4 በክፍል ዉስጥ የምንተገብረዉ የሰዋሰዉ ት/ት ተግባርከክፍል

ዉጭምእንድንተገብርያግዘናል::

5 አብዛኛዉ የሰዋሰዉ ርዕስስለሰዋሰዉ ጠንቅቀንእንድናዉቅ እና

የተግባቦትክህሎታችንንእንድናዳብርጠቅሞናል::

6 የሰዋሰዉርዕሰ-ጉዳይናየሰዋሰዉተጠያቂያዊነትያላቸዉግንኙነት

ሰዋሰዋዊመልዕክቱትርጉምእንዲኖረዉያደረገዋል::
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ተ/ቁ መጠይቅ 5 4 3 2 1

7 የሰዋሰዉ ርዕሰ-ጉዳይሌሎቹንየቋንቋክሂሎችለማዳበርመሰረት

ነዉ::

8 መምህራችንሰዋሰዉንሲያስተምር የተለያዩ የመማር ስልቶችን

በመቀየስያስተምረናል::

ትዕዛዝ3:-የሚከተሉትንየሰዋሰዉተግባራትእንግሊዘኛክፍለጊዜመምህርህ/ሽ/ ለምንያህልጊዜይሰጥሃል

/ይሰጥሻል/?

ተ/ቁ የተግባርአይነቶች ሁልጊ

ዜ

አብዛኛውን

ጊዜ

አልፎአል

ፎ

እንብዛ

ም

በፍፁ

ም

1 ሰዋሰውንየምንማረው ከጥቅልህግ

ወደ ዝርዝር ምሳሌ በመስጠት

ይተገበራል።

2 ሰዋሰዉንየምንማረዉከዝርዝርምሳሌ

ወደጥቅል ህግ ተግባርበመስጠት

ይተገበራል።

3 የጥንድናየቡድንተግባርይሰጠናል::

4 የቃለ-ምልልስተግባርይሰጠናል::

5 የተለያዩ

ዓ/ነገሮችንሊያይዝየሚችልተግባርይሰ

ጠናል::

6 አብዛኛዉንጊዜመምህራችንግብረ-

መልስይሰጠናል::
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Appendix-D

WOLKITEUNIVERSITY

SCHOOLOFGRADUATESTUDIES

DEPARTMENTOFFORIEGNLANGUAGE

ANDLITRATURE

TEACHER'SQUESTIONAIRES

Dearteachers,

ThisquestionnaireisdesignedtogatherinformationforMA thesiswhichisaimedto

investigateEFL teachers'practiceinteachinggrammartaskinsecondaryschool.The

informationyougiveisreallyveryhelpfulforthesuccessofthethesis.Therefor,Ikindly

requestyoutorespondfranklyandhonestly.

Putmark(X)toindicateyouranswer.

Backgroundinformation

Age 8-25:---------- 26-30:------------

31-40:----------- above41:----------

 Qualification:BA--------------

BEd:--------------

MA:---------------

Teachingexperience/inyears/0-3----------------

4-6:-------------

7-10:----------

above10years:----------

Subjectyouteach:--------------

1.Howdoyoudifferentiatebetweenmethodsandtechniques?
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----------------------------------------------------------------------------.

2.Whatmethodsandtechniquesdoyouusewhileyouteachgrammarlessons?

-----------------------------------------------------------------------------------------------.

3.Whichmethodsdoyouusewhileyouteachgrammarlessons?

------------------------------------------------------------------------------

Instruction-2:pleasereadthefollowingstatementsandthenidicateyoursresponsein

theratingscalesgivenbelow.

No Statement Agree Strongly

agree

Dis

agree

Strongly

disagree

Undecided

1. Theknowledgeofgrammarhelps

learners to communicate

effectivelyandefficiently.

2. Ipreparegrammaractivitiesto

makeitmorecommunicative.

3. when I teach grammar in a

communicativewayIencounter

problems.

4. CLT ingrammarhelpslearners

responsible for their learning

process.

5. Co-prative learning isused to

promotecommunicativelearning

in grammar EFL class room

teaching.

6. Grammaristhemostprogressive

instructionalapproachin thefield

of EFL in a communicative

languageteaching.
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Instruction-3:pleasereadthefollowingstatementsandthenindicatetheirresponse.

(1=never,2=rarely,3=sometimes 4=usually, 5=always)

No Practices Rateofresponse

5 4 3 2 1

Total

1. I teach grammar and

vocabulary.

.

2. I teach grammar and

writing.

3. I teach grammar and

reading.

4. I teach grammar and

speaking.

5. Iteach grammar and

listening.

Appendix-E

WOLKITEUNIVERSITY

SCHOOLOFGRADUATESTUDIES

DEPARTMENTOFFORIEGNLANGUAGE

ANDLITRATURE

Teacher'sinterview
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Thisthesisaimsatinvestigatingteachers'practiceinteaching grammartask atgrade

eleven.Thethesiswantstoknowyouropiniononthesetasks.

1.HowlonghaveyoubeenteachingEnglishasaforiegnlanguage?

2.Howdoyoufeelaboutteachinggrammarwhenyoucompareitwithotherskills?

3.Whattechniquesdoyoucommonlyusetopresentgrammartask?Why?

4.Doyouclearlystategrammarlearningobjectivesintheclassroom?

5.Doyouthinkthatgrammartasksareconvenientforteaching?Why?

6.Doyouteachgrammarbyintegratingwithotherskills?Ifnowhy?

7.Doyouinvolveyourstudentstoactivelyparticipateingrammarlesson?8.Howdoyou

motivateyourstudentstoactivelyparticipateingrammarlesson?

9.Doyouinstructyourstdentstousethenewlyacceptablecommunicativeskills?

Teachers'interviewtranscription

Item-1.Theteachers'teachingexperience

TeacherswereaskedfortheirpersonalexperienceinteachingEnglishasaforeign

language.Alloftheteachersinthestudyhavemorethanfiveyearsexperianceinteaching.For

instance,teacheronesaid,"IhavetaughtEnglishforsevenyearsinprimaryschoolandIhave

beenteachinginsecondaryschoolforfiveyears."Teachertwosaid,"Ihavebeenteaching

Englishasaforeignlanguageforsixyears.Teacherthreeandfourhaveeightandtenyears

experienceconsecutively."Twoofthemweremastersholderandtwoofthemhavefirstdegree

inEnglishlanguageandlitrature.

Item-2.Teachers'attitudetowardsteachinggrammartaskthanotherEnglishlanguageskills

Alloftheinterviewedteachers'respondedthattheyweremoreinterestedtoteachgrammar

thanotherlanguageskills,suchasreading,listening,speaking,vocabularyandwriting.As

aresult,theydidnotpayattentiontotherestofthelanguageskillsintheclassroom.

Theystatedthatthereasonwasstudents'interestandteachers'backgroundinteaching

grammar.

However,theystatedimportanceofgrammarbysayingitserviceasatoolforcommunication

anditboostsstudents'confidenceinusingEnglishlanguage.Forexample,teacherthreesaid,"It

helpsthestudentstodeveloptheircommunicationability."Iftheydonothaveadequate

grammarknowledgestudentswouldnotbeabletocommunicate."

Item-3.Techniquesusedingrammarlesson
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Astheteachersresponded,mostofthethegrammartaskactivitiesdidnotenjoythe

studentstouseandtoenhancecommunicative.Theydidnotletstudentstohaveinteractive

learningbecausethestudentshaveahabitoflearninginductively.

Item-4.Thegrammlearningobjectives

Asitwasstatedbytheinterviewees,theyhardlystatedobjectivesofthegrammar

lesson.Theysaidthatmostofthedesignobjectiveswerenotspecificinthetext

book.Forexample,teacherfoursaidthatthespecificobjectiveofthegrammarlessonswerenot

mentionedinthetextbook.

Item-5.Convenientofgrammartasksforteaching.

Theinterviweesstatedthatmostofthetaskswereboringtomotivatethestudents.Asmostof

thegrammarteachingtasksbeganwithactivities,itwasdifficulttopresenteasilyintheclass

room.

Item-6.Integratinggrammarwithotherskills

Theteacherssaidthatmostoftheteachersdidnotintegrategrammarwithother

languageskills.Accordingtotheresultoftheinterview,theteacherswereteachinggrammar

with outintegrating otherlanguage skills although alllanguagesare naturally

integrated.Eventually,thiswouldnotencourgegrammarusecommunicatively.

Item-7.Practiceofengagingstudentsintopairandgroupworks

Mostoftherespondentssaid,engaginginpairandgroupwastimeconsumingaswellas

creatingdisturbannceratherthandoingtheactivities.

Forexample,teacherfoursaidyesitisimportanttoengagestudentsintothegroupworks.How

ever,duetothelimitedtime,itishardtoimplement.

Item-8.Motivationofstudentstotoactivelyparticipateingrammarlesson

Mostoftherespondentsrepliedthatthestudentswereencouragedthroughgiving

rewards.However,becauseofthenatureofthelesson,thestudentsdidnotactivelyparticipatein

thelessons.

Item-9.Instructingthestudentstoapplythenewlycommunicativeteachingmethodsinthe

integrationofgrammaractivities.

Theinterviewsstatedthattheteachersdidnotinstructtheirstudentstothecontextofnewly

commutbactivities.
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